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ABSTRACT 
The purpose of this study was to collect data 
on outreach, scholarship, and financial assistance 
programs of community schools of the arts. The 
National Guild of Community Schools of the Arts, 
Inc. requires that organizations seeking full 
institutional membership offer scholarships and 
financial assistance programs for students. In 
addition, outreach program offerings are recommended 
and encouraged by the National Guild of Community 
Schools of the Arts, Inc. 
A questionnaire was mailed to one-hundred 
member schools of the National Guild of Community 
Schools of the Arts, Inc. Sixty-four (64.%) 
questionnaires were used in data analysis. The 
survey instrument was designed to solicit 
information in the following areas: 1) public and 
private school outreach programs; 2) early childhood 
education and day care outreach programs; 3) 
outreach programs for the handicapped; 4-) outreach 
programs in juvenile detention homes and prisons; 
xiii 
5) ethnic outreach programs; 6) teacher training 
outreach programs; 7) adult education outreach 
programs; 8) outreach programs in conjunction with 
other community agencies; 9) performance programs as 
community outreach; 10) other outreach programs; 11) 
general information; and 12) scholarship and 
financial assistance programs. 
Results indicated that a majority of schools 
have outreach offerings in the following areas: 
adult education programs, performance programs, 
public and private school programs and early 
childhood education and day care programs. Of the 
four areas of instruction—music, dance, drama, and 
visual arts—music was most frequently offered; 
piano was the most frequently offered type of music 
instruction. 
The data indicated that most schools offer 
partial scholarships awarded on the bases of 
financial need and teacher recommendations. Few 
schools, however, offer special scholarships or 
financial assistance for the handicapped. 
Conclusions and recommendations included 
suggestions that there be ongoing studies of 
specific outreach, scholarship, and financial 
assistance program areas; programs in juvenile 
detention homes and prisons should be increased 
xiv 
since offerings in this area have declined, 
especially during 1983-84. 
xv 
INTRODUCTION 
Increasing community support and interest for the 
arts is evident from a recent survey, which reported that 
92 percent of Americans agreed that "the arts are 
important to "the quality of life" in their own 
1 
community." Indeed, this impacts on the work of the 
2 National Guild of Community Schools of the Arts, Inc. and 
its member schools whose raison d'etre is to provide arts 
and cultural activities in their communities. In fact, 
since the turn of the century, these non-profit schools 
have offered programs of arts education not only at their 
schools but also through extensive outreach programs. 
Moreover, in an effort to make arts education possible for 
the economically disadvantaged, various types 
of scholarship and financial assistance are available. 
i 
National Research Center of the Arts, Inc., 
Americans and the Arts: A 1984 Survey of Public Opinion 
Conducted for Philip Morris, Inc. (New York: Philip 
Morris, 1984-), p« 7. 
p 
"The National Guild of Community Schools of the Arts, 
Inc. includes both independent settlement music schools 
and community schools of the arts. Hereafter, both will 
be referred to as community schools of the arts, and the 
parent organization will be referred to as the National 
Guild. 
1 
2 
Community" schools of the arts serve a multi-faceted 
population through multi-disciplinary programs in music, 
dance, drama, and the visual arts. Thus, each school has 
developed a program in tx^o or more of the these areas, 
consisting of both individual and group instruction. 
And, since programs are developed with community needs in 
mind, student populations range from pre-school children 
to senior citizens. Interest, not ability, is the basis 
for student admission, but opportunities are provided for 
both the advanced student as well as those with no 
previous training. Moreover, program objectives range 
3 from professional to personal to therapeutic. 
In a further attempt to meet community needs, the 
schools extend their services to the community through 
outreach programs, the objective of which is "to extend 
an artistic experience to those who, in many cases, would 
not seek it out."^ In 1980, Edward M. Kennedy stressed 
the need for such programs when he wrote; 
I believe that greater efforts should be made 
toward establishing more and better outreach programs 
to bring the arts to the handicapped, the sick and 
the elderly. Government support on all levels should 
3 National Guild of Community Schools of the Arts, 
Inc., Membership Criteria (New Jersey: National Guild of 
Community Schools of the Arts, Inc., n.d.) 
(Mimeographed.) 
^Ibid. 
3 
be expanded to make possible free and low-cost arts 
activities for the economically disadvantaged. . . . 
. . . With respect to the handicapped, in 
particular, art education is of special value. The 
'Education For All Handicapped Children Act1 in 1975, 
which I strongly supported, specifically encouraged 
art appreciation programs and the use of the arts as 
a teaching tool for the handicapped and as a way of 
reaching youngsters who had otherwise been 
unteachable. I continue to strongly support <-
increased funding for such important programs. 
Since the need for such programs is evident, the 
National Guild recommends such programs for its member 
schools, and the schools have responded enthusiastically. 
For example, performance programs are presented in 
hospitals, churches, public and private schools, and 
nursing homes; instructional and recreational arts 
programs are provided in community centers, vocational 
and rehabilitation centers, public and private schools, 
and in convalescent homes. Furthermore, arts activities 
are offered in day care centers, prisons, and juvenile 
detention homes. 
Although outreach programs have served a wide 
spectrum of the population, future outreach programs of 
community schools of the arts must also continue to 
reflect both the changing needs and constituents in their 
communities. In 1984-» the survey Americans and the Arts 
provided new information on areas where the arts have 
5 
"National Policy and the Arts: The Candidates 
Respond," National Music Council Bulletin, Spring 1980, 
p. 18. 
4 
failed, as yet, to penetrate adequately. In fact, some 
of the conclusions drawn from the study may affect 
community schools of the arts, particularly future 
outreach program offerings. Specifically, some of the 
results were: 
(1) ... special efforts to assist the elderly 
and the less privileged in being able to attend live 
presentations probably were never more important in 
the United States. . . . 
(2) It is apparent that three important groups 
in America in the mid-1980's feel most keenly the 
inadequacy of current presentations in the arts in 
their own communities — women, blacks, and 
Hispanics. . . . Certainly the differences in this 
study are so great among women, blacks, and Hispanics 
as to warrant special effort and attention given to 
them by both governmental and private sector 
institutions in the arts. . . . 
(3) By 62-36%, a big majority say they would 
attend concerts and live theater performances if they 
were offered in their community. . . . 
(4) • • • Young adults, women, minorities, and 
those who live in the South particularly feel that 
schoolchildren are being deprived of solid exposure 
to the arts in education.6 
Clearly, outreach programs of community schools of 
the arts have met the needs and interests in their local 
communities; but, the above data may indicate that new 
or expanded outreach program offerings may be 
necessary to bring the arts to those not now being 
served. If community schools of the arts are to remain a 
National Research Center, Americans and the Arts, 
pp. 18-35. 
5 
vital force in arts education, a constant evaluation of 
current outreach program offerings is important. 
In addition to outreach programs, various types of 
scholarship and financial assistance programs, designed 
to meet the needs of the regular non-outreach student 
body, and in some instances, the needs of the outreach 
programs student population, are offered. These programs 
make arts education and cultural activities possible not 
only for the economically disadvantaged student but also, 
in some schools, the artistically talented student, 
through merit scholarships. In fact, scholarship and 
financial assistance programs have been mandated by the 
National Guild for full institutional membership. And, 
although all schools offer such programs, each school 
tailors its programs to the needs of its community. 
Thus, each school offers one or more of the following 
types of assistance: full or partial scholarships, 
financial aid, a sliding fee scale or work-study 
programs. However, the form of the award varies with 
each school; for instance, awards include not only 
tuition expenses but also instrument purchase, instrument 
rental, transportation costs, and extended lesson time. 
Little information is available regarding outreach, 
scholarship, and financial assistance programs of 
6 
community schools of the arts; information on these 
programs needs to be collected, analyzed, and 
disseminated so that schools may better fulfill the 
National Guild requirements. I hoped that this data 
would also assist schools in meeting the needs of those 
in their communities not now being served. The purpose 
of this research project was to collect and provide this 
information. 
Statement of the Problem 
The National Guild has mandated that all schools 
offer scholarship programs. The requirements for full 
institutional membership state that schools "must offer 
7 
scholarship programs commensurate with community needs." 
Currently, however, little information is available 
regarding scholarship and financial assistance programs 
of community schools of the arts. 
Outreach programs have also been recommended for all 
member schools. The policy of the National Guild 
regarding outreach programs is as follows: 
A Guild school is constantly challenged to 
improve its effectiveness in the community by 
establishing and maintaining outreach programs 
irivolving day care centers, the institutionalized, 
the handicapped, the aged, and all others who can 
benefit from the resultant improvement in the quality 
of their lives. . . . 
7 National Guild, Membership Criteria. 
7 
Given the fact that settlement/community schools 
and most preparatory departments are dealing with 
similar student populations and have similar 
objectives for that population, it is recommended 
that all Guild schools engage in outreach programs 
intended to improve the quality of life in their 
communities.° 
Although the National Guild has published some 
general guidelines for developing these programs, little 
information on the current status of these programs is 
available. Thus, detailed information regarding the 
current status of these programs needs to be disclosed 
for present and future member schools. 
Significance of the Problem 
A review of related literature shows that little 
information is available regarding outreach, scholarship, 
and financial assistance programs of community schools of 
the arts, and recent data indicates that opportunities 
for participation in the arts have been insufficient in 
specific population groups; hence, information gained 
from the questionnaire will assist both present and 
future member schools in establishing and/or expanding 
these programs, and will improve the quality and number 
of programs in these areas. 
Delimitations 
All one hundred schools that were members of the 
8Ibid. 
8 
National Guild in January 1984 were chosen as a 
representative area of investigation. 
Definition of Terms 
Community schools of the arts have a tradition not 
only of providing arts education, but also of providing 
many services (both musical and social) as well within 
the community. Today, outreach programs extend the 
services of these schools to individuals and 
organizations who might not otherwise seek them out. 
The National Guilds' Membership Criteria has listed 
programs in adult education and early childhood education 
and day care as potential outreach program offerings; 
however, not all member schools consider these offerings 
as outreach programs, but as a part of their regular 
school curricula. This caused a problem with the 
terminology, and with the results of these two sections 
of the survey. 
Before the survey instrument was designed, I 
discussed the problem with the Executive Director of the 
National Guild, Lolita Mayadas. At her suggestion, I 
decid-ed to allow the respondents enough latitude in their 
responses to report what they considered their outreach 
programs. Some respondents, after indicating that these 
programs were not considered outreach programs of their 
9 
schools, continued to complete the section, while others 
did not answer it. But in both cases, the number of 
responses in which this occurred was small. 
Since the National Guild has listed these areas as 
potential outreach program areas, these responses were 
recorded as outreach programs for this project. 
Method of Investigation 
The method of research used in this study was 
descriptive. Community schools of the arts were 
identified and a research questionnaire concerning 
outreach, scholarship, and financial assistance programs 
was developed and mailed to member schools. Data from 
responses to the questionnaire were presented utilizing 
descriptive statistics. 
Development of Remainder of Report 
The chapters are as follows: 
Chapter I Introduction 
Chapter II Review of Related Literature 
Chapter III Methods and Procedures and Presentation of 
the Data 
Chapter IV Summary, Conclusions, and Recommendations 
Appendices 
Bibliography 
CHAPTER II 
REVIEW OF RELATED LITERATURE 
Introduction 
There is a paucity of research in recent years 
concerning community schools of the arts. The literature 
contains few descriptive studies of these schools, 
particularly in the areas of outreach, scholarship, and 
financial assistance programs. There are, however, some 
studies on the need for arts education as well as general 
descriptions of programs of community schools of the 
arts. These studies appear to be most relevant to the 
present project and will be included herein as follows: 
the need for arts education; the settlement tradition; 
programs of selected community schools of the arts, 
including information on curricula, outreach, 
scholarship, and financial assistance programs; and 
research studies regarding the arts of settlement houses, 
independent settlement music schools, and community 
schools of the arts. In the final section of this 
chapter, additional organizations (Music Educators 
National Conference, park and recreation departments, 
community centers, community music associations, and 
other organizations) are reviewed. 
10 
11 
Arts Education 
The Rockefeller report on the status of the 
performing arts in America released in March 1965 stated 
The basic problem for the performing arts is to 
create an environment favorable to their growth. It 
is not enough to have artists of high quality. It is 
not enough to have strong performing arts 
institutions—opera companies, repertory theatres, 
symphony orchestras, choral and chamber music groups, 
dance companies. There must also be a sizable public 
prepared through education both formal and informal, 
to receive aesthetic pleasure from their efforts and 
eager to join in the attempt to enhance the nation's 
cultural life. Without a public of this kind, the 
artist has no one with whom to communicate, arts 
institutions operate in a vacuum and there cannot be 
growth and liveliness in our culture.9 
Furthermore, A National Report on the Arts concluded 
that "interest in the arts has risen steadily over the 
1 0 past decade, and continues to rise." According to the 
report, increased interest is a result of the following: 
. . . the increase in leisure time; widening 
exposure to the arts through television and radio; 
greater emphasis on the arts in education; [and,] a 
deepening awareness of the contribution the arts make 
to the quality and spirit of American life.11 
A Harris survey of Americans' attitudes toward the 
arts found that "ninety-one percent of the people 
9 Rockefeller Brothers Fund, The Performing Arts; 
Problems and Prospects (New York; McGraw Hill Book 
Company, 1965), pp. 1~83—84-» 
1 0 National Committee For Cultural Resources, 
National Report On The Arts (New York; National Committee 
For Cultural Resources, 1975)> p. 1. 
''''ibid., p. 10. 
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surveyed feel it is important for children of school age 
to be exposed to theatre, music, dance, exhibitions of 
12 paintings and sculpture, and similar cultural events." 
Specifically, the survey found that 
One out of five Americans currently plays a musical 
instrument. An additional one in four—about 34*9 
million Americans—would like to play a musical 
instrument. 
One out of six Americans currently paints, draws, or 
sculpts; another one in six, representing about 21.8 
million Americans, said they would like to do any one 
of these activities. . . . 
Nearly one out of ten Americans currently sings in a 
choir or other group, and more than that 
number—about 16 million Americans—would like to. 
Three percent of Americans currently play in an 
orchestra, band, or other musical group, and more 
than twice that many—7 percent or 10.2 million 
Americans—would like to. 
Two percent of Americans currently work with a 
theatrical group, but five times that many—10., 
percent or 14-.5 million people—would like to. 
A recent update (1984-) of the survey found a 
continuing interest in the arts by Americans. 
Specifically, the following results were reported: 
. . . fifty-three million [Americans] play a 
musical instrument, 50 million paint or draw or work 
in graphic arts, ... 38 million sing in a choir or 
choral group, 36 million participate in ballet or 
modern dance, 29 million make pottery or ceramics, 15 
million sculpt or work with clay, and 12 million work 
12 National Research Center of the Arts, Inc., 
Americans and the Arts: Highlights from a Survey of 
Public Opinion Conducted for Associated Councils of the 
Arts (New York: Associated Councils of the Arts, 1975), 
p. 6. 
13Ibid., p. 51. 
13 
1 L 
with, or perform with theater groups. 
Moreover, the need for arts education for the 
1 5 
musically gifted was reported by Soucek, who stressed 
the need for a comprehensive precollege curriculum for 
musically talented junior and senior high school 
students. A comprehensive curricula of classes in music 
history, music theory, ensembles, and instruction on both 
major and minor instruments should be available to these 
students. 
16 Fowler reported on current directions that arts 
education is taking in the schools as well as the 
implications for teacher training programs in music 
education. He concluded 
. . . (1) that the arts are beginning to function 
in tandem; (2) that increased opportunities to study 
the arts are being made available to all students; 
and (3) that the arts are being represented more 
broadly and comprehensively in public school 
curricula.17 
Thus, he suggests, changes are needed in teacher training 
1L 
^National Research Center of the Arts, Inc., 
Americans and the Arts: A 1984. Survey of Public Opinion 
Conducted for Philip Morris, Inc.(New York: Philip 
Morris, 1984), p. 7. 
1 5 Carol Soucek, "Factors Influencing The Development 
of Nonuniversity-Connected Schools of Music," Council for 
Research in Music Education 16 (n.d.): 1-17. 
1 6 
Charles B. Fowler, "The New Arts Education," 
College Music Symposium 16 (1976): 19-24-. 
17Ibid., p. 22. 
u 
programs for music educators. First, music education 
programs should include interdisciplinary arts classes 
for all future music teachers. Second, college music 
departments should attempt to increase their influence by 
1 8 
reaching all the students of the school. Finally, 
colleges need to develop comprehensive programs. 
According to Fowler, "comprehensive programs reach out 
into the community for musical resources as well as 
1 9 provide resources for the community." Thus, in order 
to build "a vast public constituency in support of the 
20 
arts," . a new liaison between public schools and 
colleges is necessary. 
It is apparent from the reports cited that a need 
exists for arts education in America. The data reveal 
that many individuals are turning to the arts as a result 
of a combination of factors (i.e., increased leisure 
time, greater exposure to the arts, etc.), in efforts to 
improve the quality of life for themselves and their 
communities. Clearly, community schools of the arts have 
been in the forefront of efforts to foster arts 
education in their communities, particularly through 
their outreach programs. 
18Ibid., pp. 22-23. 
^Ibid., p. 23. 
^Ibid. , p. 24-. 
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A Settlement Tradition: The Arts 
Following the lead of. the Rev. Samuel A. Barnett, 
the founder of the first social settlement in England in 
1884, many settlement houses and community schools of the 
arts developed programs designed to meet the cultural 
needs and interests of their communities. Since the 
opening of the first music school settlement in America, 
Hull House Music School founded by Jane Addams and Ellen 
Gates Starr in 1 893» arts education has played an 
important role in the offerings of this house as well as 
many other settlements that opened in the ensuing years. 
According to Woods and Kennedy, "in music, as in other 
arts, individual and communal taste is advanced most 
surely by raising the standard of production among a 
21 
nucleus of local performers." Furthermore, "the 
tradition among educated classes which would have 
everyone trained to sing or play and instrument must be 
22 
extended to working people." As a result, many of the 
schools provide not only instruction in the arts but also 
seek to preserve the traditions of the immigrants 
23 they serve. 
21 Robert A. Woods and Albert J. Kennedy, The 
Settlement Horizon; A National Estimate (New York: 
Russell Sage Foundation, 1922), p. 153. 
^^Ibid., p. 155 
23 Henry Moscowitz, "Music School Settlements," The 
Survey, June 1911 > PP» 4-62-63. 
16 
A tradition established early in many settlement 
houses and settlement music schools, and which continues 
today in community schools of the arts, was to offer 
low-cost instruction not only for students seeking a 
professional career, but also for the training of amateur 
musicians as well. David Mannes, director of the Music 
School Settlement of New York, in a conversation in 
Craftsmen stated: "I would like, . . . , to fill the city 
with so many good amateurs that every house could make 
its own music. Erb,^ Curtis,^ and Palisca^ also 
described the importance of developing amateur musicians 
to improve the quality of life for everyone in the 
community. Palisca stated that "our systems of public 
music education should consider it equally worthwhile to 
develop the capacities of talented potential amateurs as 
28 
of professionals." An article in Music reported 
^Curtis, "Value of Music School Settlements in 
Cities," Craftsman, December 1911, p. 286. 
25 J. Lawrence Erb, "Music for a Better Community," 
The Musical Quarterly 12 (July 1926): 4--41 —4-8. 
2 & N. Curtis, "Value of Music School Settlements in 
Cities," p. 283-289. 
2 7 Claude V. Palisca, "The Quality.of Life and the 
Education of the Musical Amateur," College Music 
Symposium 16 (1976): 4-2-4-9. 
28Ibid., p. 4-8. 
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that the goal of the teacher should be "to increase the 
number of music lovers in the community, and thereby 
29 increase his own public." Ramsey reported that no 
talented person should be turned away from instruction 
30 because he is unable to pay a minimum fee. In the 
early part of this century, the idea of accepting charity 
was repugnant to many immigrants, and most schools 
required all students pay a small tuition fee. 
31 32 33 3/ Chambers, Addams, Zanzig, Davis, 
o c o L o ry 
Coit, Woods and Kennedy, and Holden described 
^E. S., "What the Music Teacher Owes the 
Community," Music, June 1900, pp. 182-83. 
30 Martha Cruikshank Ramsey, "Fiddles and Food," The 
Survey. September 1933, p. 316. 
31 Clarke A. Chambers, Seedtime of Reform; American 
Social Service and Social Action 1918-1933 (Minneapolis: 
University of Minnesota Press, 1963). 
32 Jane Addams, Twenty Years at Hull House (New York: 
The Macmillan Company^ 1910). 
33 Augustus DelaField Zanzig, Music in American Life: 
Present and Future (New York: Oxford University Press, 
1932). 
3 L Allen F. Davis, Spearheads for Reform: The Social 
Settlements and the Progressive Movement 1890-1914- (New 
York: Oxford University Press, 1967). 
3 5 Stanton Coit, Neighborhood Guilds: An Instrument 
of Social Reform (London: Swan Sonnenschein and Company, 
1892 ) .  
3 A 
Woods and Kennedy, Settlement Horizon. 
^Arthur Cort Holden, The Settlement Idea (New York: 
McGraw Hill Book Company, 194-2) . 
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the early history and development of arts activities and 
programs in both settlement houses and independent 
settlement music schoolso Since settlement house 
activities, with the exception of the independent music 
schools, were not limited to music activities, the basic 
thrust of these books was to describe other areas of 
activities. 
-3 Q 
Verhaalen-^ described the arts activities of the 
Union Settlement House music department in New York, and 
how a music department of a settlement house also serves 
the social and economic problems of its constituents. In 
an interview with Mr. Hobbs, the director of music, she 
found that 
. . . Mr. Hobbs welcomed the musical and non-musical 
problems with equal interest. As he explained, you 
cannot divorce the human needs of people from the 
specific task of teaching music; all things at Union 
must have a unity. When you expose your real self to 
people, their needs gradually surface.39 
Verhaalen reported specific programs established by 
the settlement, for example a school music program, 
private and group lessons for youths and adults, music in 
the day care center, and a police-sponsored Youth Band 
which performs in the neighborhoods. The music 
O O 
Sister Marion Verhaalen, O.S.F., "Music in a 
Settlement House," Musart, November 1969, p. 4-2. 
•^Ibid., p. 4-2. 
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department also assists with the purchase and repair of 
instruments and, in general, serves as a resource center 
for the community. 
Fields^ reported on the history of the settlement 
movement and the National Guild of Community Schools of 
the Arts as well as the need for comprehensive arts 
education. According to Fields, settlement houses, 
settlement music schools, and community music schools 
have provided instruction in the past and should continue 
to do so in the future. He discussed the beginnings of 
settlement houses in America, how settlement music 
departments and schools developed, the role of the 
National Guild today, and the ways schools reach out to 
serve their constituents. 
Fowler, reporting on the settlement school 
tradition, stated that "since they are community 
oriented, their programs are highly diversified and 
geared to local interests and needs.Since slum areas 
still exist today, settlement and community schools 
of the arts can provide arts programs that few public 
^Robert A. Fields, "The Community Music Schools; An 
Evolving Mission," Journal of Music Therapy 9 (Fall 
1972): 107-110. 
^Charles B. Fowler, "On Education: The Community 
School Movement," High Fidelity / Musical America, July 
1977, p. MA-12. 
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schools can offer. Fowler described how community schools 
of the arts have met the local interests and needs of 
their communities through ethnic, preschool, prison, 
handicapped, and public school outreach programs. 
/ 2 Lewis^" also described the need for organizations to 
establish and maintain programs that are integrated into 
the local community. Through an account of the 
settlement movement, he described how some programs have 
not been based on styles of expression indigenous to the 
community; that the environment has not always been 
accessible to all within the community; and that the 
personnel of these schools have not always been sensitive 
A3 to the communities' problems and possibilities. He 
concluded with suggestions for incorporating the 
settlement idea into the local community. Specifically, 
he stated that 
Effective music and art settlements can be 
established in impoverished areas. . «, . The 
settlements should be administratively autonomous of 
their funding source. . . . The personnel of the 
settlements should be encouraged to reside in or 
otherwise become intimately familiar with the 
neighborhoods in which they work.44 
/ 2 Michael Lewis, "Weave Music Into the Fabric of 
City Life," Music Educators Journal. April 1970, 
pp. 64-66. 
^Ibid., p. 66. 
^Ibid., p. 66 
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Tatharn^"^ and Howard^- also discussed the 
implications of the settlement tradition in society. 
Howard stated that the settlement idea was 
. . .  t o  m a k e  b e t t e r  c i t i z e n s .  T o  g i v e  t o  t h o s e  
who cannot get it for themselves an influence which 
will make their lives more than a mere routine of 
everyday affairs, to bring something into their lives 
that will broaden their vision and which will quicken 
the fire under the melting pot which makes good 
Americans of us all. We recognize music as a 
powerful influence for good. That it develops the 
finer feelings of both the individual and the 
community is indisputable. The music school 
settlement idea is not to train musicians or to teach 
music as an end in itself, but to use music as a 
means to an end—to develop manhood and womanhood. 
After having reviewed settlement beginnings, Tatham 
also concluded that the original goal of the settlement 
movement, "to build a healthy community,is, today, 
even more difficult. Moreover, he enumerated four 
important residuals of arts education for art educators: 
1. It provides a worthwhile leisure time activity 
which is not passive and provides an emotional outlet. 
2. It teaches students personal discipline. 
L 5 
^"National Guild of Community Schools of the Arts, 
Inc., Report of the Proceedings of the 41st Annual 
Conference (n.p., 1979), pp. 15-27. 
^John Tasker Howard, Jr., "The Music School 
Settlement Idea: It is Applicable in Even the Smallest 
Community—Why Not Be the One to Put It in Effect in Your 
Locality?," The Musician. June 1919, pp. 8-9. 
^
7Ibid., p. 8. 
^National Guild, Report of Proceedings, p. 21 . 
22 
3. It inculcates a desire for higher standards. 
/ Q 
4-. It provides opportunities for cooperation. 
Through their teaching, he said, teachers were educating 
students "through music, training them in the art of 
living and of citizenship — so that their lives will be 
richer, and the contribution they make to society will be 
50 greater." 
51 Egan, in an article defending the settlement and 
community music schools, discussed the philosophy, aims, 
purposes, and achievements of these schools. In 
defending the charge that settlement music schools were 
outdated, he cited current outreach programs offered by 
community schools of the arts. Examples included a 
nursery school program, an Arts in Therapy program, a 
public school program which provided music teachers for 
the entire school system, a public school instrumental 
program, and other ways in which settlement and community 
schools of the arts serve their communities. 
Additionally, the 
author concluded that 
^
9Ibid., pp. 22-25. 
50Ibid., p. 26. 
^ Robert F. Egan, "Thoughts On the General 
Establishment of Public Music Schools Throughout the 
Country," National Music Council Bulletin, 1966, 
pp. 9-12. 
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(1) ... public school music alone cannot 
possibly meet the needs of the serious music 
student. . . . 
(2) The artist-teacher . . . cannot expect the 
same performance from a school teacher. . . . 
(3) There is a great need for augmentation of 
our public-supported music activities. . . .52 
He suggests that settlement and community music schools 
should not be discontinued in order to develop another 
type of arts institution—a public music school. 
Programs of Settlement and Community 
Schools of the Arts 
The programs and activities of some community 
schools of the arts have been reported in the literature, 
which contains some information on curricula, outreach, 
53 
scholarship and financial assistance programs. Steele^ 
briefly described activities of these schools from their 
inception in 1893 at Hull House Music School in Chicago 
to the present, and gave an outline of their purposes, 
locations, affiliations, enrollments, budgets, finances, 
and fundraising. She also noted that community schools 
of the arts have developed programs which serve 
disenfranchised persons, ethnic groups, elderly persons, 
preschoolers, and handicapped people. 
52Ibid., p. 11. 
5 3 Anita Louise Steele, "Music Therapy in Community 
Schools of the Arts," Journal of Music Therapy 16 (Winter 
1979): 199-204-. 
24 
Tapper, ^  Mighels,"^ Lemmon,^^ Asklund,^ 
Fleming,Rowell,^ Roof,*^ Lennox,^ 
Howard,^ and three anonymous authors,^' ^ 
"^Thomas Tapper, "Music and East Side Children," The 
Outlook, February 1908, pp. 4-27-32. 
^Philip Verrill Mighels, "A Music-School 
Settlement," Harper's Monthly Magazine. November 1905, 
pp. 832-4.1 . 
56 Blanche Lemmon, "Music As a Social Force," Etude 
June 194-1, p. 364.. 
57 Gunnar Asklund, "Fifty Years of Settlement Music: 
Important Anniversary of the Creation of a Valuable 
Movement," The Etude. October 194-4-> p. 560. 
^Shirley Fleming, "Third Street School: Music 
Thrives," High Fidelity / Musical America. December 1972, 
pp. MA 20-22. 
Christine B. Rowell, "Where Children Love Music," 
St. Nicholas. February 1920, p. 34-8. 
60 
Katharine M. Roof, "An East Side Music School—How 
Art Helps to Make Good Citizens," Craftsman. May 1906, 
pp. 219-28. 
61 Olive Beatrice Lennox, "Music School Settlement of 
New York—The Primary Teacher's Guide: A Department of 
Suggestion on Teaching, Specializing on Programs and 
Material," The Musician. January 1921, pp. 8-9. 
62 
Howard, "Music School Settlement Idea," pp. 8-9. 
6 3 
"Socrates and Nina: New York Music School 
Settlements Annual Uptown Concert," Time, May 1938. 
p. 52. 
^"Music School Settlements," The Outlook, June 
1911, pp. 233-34-. 
6*5 
"The Music School Settlement," Journal of 
Education. January 1908, pp. 65-66. 
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reported on the early history of the East Third Street 
Music School Settlement, formerly the Music Settlement of 
New York. Generally, these authors discussed the 
establishment of this school by Emilie Wagner in 1894--
Instruction offered included not only music classes, for 
example, strings, piano, harmony, voice, ensembles, 
organ, woodwinds, history of music, music type setting, 
music plate engraving, and construction, repair, and 
tuning of musical instruments, but also classes in the 
history of education, English language and literature. j* 
Tapper described the three types of students who studied 
at the school: the first type sought leisure time 
activities, the second sought professional careers, and, 
the third type included those studying to become music 
teachers. In addition, he reported that full and partial 
scholarships were available, and free instruction was 
offered in harmony, ensembles, orchestra, choral music, 
English, and technical areas. Additionally, the author 
stated that 
Busy as the School is in its immediate work of 
music, it finds time and opportunity to take up many 
collateral activities. Every year makes us better 
acquainted with the people of the neighborhood and 
their needs. Medical care is provided for the 
children when necessary. . . . Hence the Music School 
Settlement is at once a music school and a 
settlement.66 
AA 
Tapper, "Music and Children," p. 4-32. 
Allan^, Fowler^, and Sabin^ discussed the 
programs offered by the Lighthouse Music School, founded 
in 1929 in New York City. After a brief outline of the 
history of the school, a detailed account of how music i 
taught to the blind was presented. The school, which is 
tuition free, offers instruction in piano, organ, violin 
cello, saxophone, clarinet, voice, braille notation, 
staff notation, ear-training, harmony, theory, piano and 
string ensembles, choral ensembles, as well as a 
teachers' training course. An opera workshop class 
produces fully staged operas using blind singers. The 
school maintains a library of both Braille and enlarged 
music scores. In addition, classes for blind 
piano-tuners were offered, and the school maintained a 
service which supplied 4-00 jobs a year to blind piano 
tuners. 
The Henry Street Settlement Music School is an 
example of a school which not only engaged in arts 
education but also incorporated many social services int 
its activities. The settlement house itself was founded 
67 
Alfred K. Allan, "Staccatos for the Sightless," 
Etude, February 1957, p. 22. 
f iR  
Fowler, "On Education," p. MA-12. 
69 Robert Sabin, "The Lighthouse School: Music for 
Blind Students," High Fidelity / Musical America. May 
1952,  p.  25.  
27 
by Lillian D. Wald in 1893. Although music instruction 
was offered as part of its activities from the time of 
its inception, the music school was not established until 
1927. Nine hundred students, ages five to sixty-five and 
representing thirty-two different nationalities, were 
taught by seventy teachers, including Aaron Copland. 
Tuition ranged from five cents a week to two dollars. 
Twenty-five scholarships were available. The school 
70 provided rental instruments at a nominal fee. 
Fellowes stated that 
The aim of the Music School is to present 
instruction of a professional quality for 
non-professional use; to supervise the social and 
recreational music of the Henry Street Settlement; to 
serve as a center of neighborhood musical activities; 
and to promote, musically, the social and cultural 
movements of the lower East Side. In assuming these 
additional responsibilities, a music school of first 
rank steps beyond the confines of mere lesson giving 
and becomes a valid instrument of social welfare.71 
The writer also defined three interconnected circles of 
people for whom the school attempted to provide services. 
The inner circle comprises the Music School 
proper, giving instruction and building the taste of 
some five hundred young people who will one day take 
their place in the pattern of American life. The 
middle circle stands for the parent Settlement House, 
into which the Music School reaches by supervising 
and assisting musical recreation for those who can 
70 
"Henry Street Music," Newsweek, June 1952, 
p. 78. 
^Myles H. Fellowes, "The "Musical Lighthouse" of 
New York's East Side: A Study of the Music School of the 
Henry Street Settlement," The Etude. July 1939, p. 
28 
never devote themselves to music study. And the 
outer circle represents the neighborhood, an area of 
some two miles, for which the Music School provides 
lectures, concerts, religious festivals, and plain 
musical fun, all to be enjoyed by people who are 
neither music students nor settlement house members, 
and who would have no music whatever if it were not 
presented to them in an organized, pleasant, 
accessible form.72 
According to Fellowes, outreach programs for the 
Henry Street Settlement Music School included student and 
faculty concerts, lectures and sings, religious festivals 
at Easter, Christmas, and the Jewish Harvest. In 
addition, the school provided services for handicapped 
students. Finally, Fellowes made suggestions for 
starting a similar organization. 
Another school with goals similar to the Henry 
Street Music School is the Harlem School of the Arts 
founded in 1963 by Dorothy Maynor. According to an 
article in Ebony magazine, there were many community 
centers then in Harlem, but none offered instruction in 
73 the arts. Fisher reported that the school had three 
hundred students with twenty-three teachers offering 
instruction in piano, dance, music appreciation, voice, 
violin, viola, cello, double bass, clarinet, painting, 
72 
Ibid., p. 4-A4-. 
73 
"Fine Arts School: Cultural Center in Harlem," 
Ebony. May 1966, p. 80. 
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sculpture, chorus, and children's theater. ^  Classes for 
parents were offered "to show them how to help their 
children practice at home. . . . Miss Maynor also 
believes in involving the entire family in this cultural 
75 
enterprise." Another important goal of the Harlem 
School of the Arts, and settlements in general, was to 
prevent juvenile delinquency among children. The 
executive director of this school stated that the school 
existed to serve "as a counterforce to the social cancers 
of Harlem, substituting pride and accomplishment for 
hopelessness, beauty and approbation for squalor, 
self-expression and personal fulfillment for the 
V 
self-defeating escapes of drugs and delinquency." 
77 Greer reported on the Bloomingdale House of Music 
in New York, founded in 1964-. Instrumental instruction, 
music appreciation, chorus, ensembles, Dalcroze 
workshops, and operetta classes were offered on Saturday 
mornings for underprivileged children. Greer stated that 
"guitar and piano are the most requested instruments for 
7 L 
^Marjory M. Fisher, "Community Concerts to 
Community Service," Music Journal, November 1966. 
75Ibid., p. 39. 
^Fowler, "On Education," p. MA-13. 
77 David D. Greer, "Music as an Aid to the City," 
Music Journal, November 1966, p. UU' 
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78 
study." All students studying instruments are required 
to take some form of theory. Tuition ranged from fifty 
cents to one dollar per class; private instruction was 
available at slightly higher rates. Like other schools, 
social development has been important at this school. 
Greer suggests that "musical instruments are effective 
weapons with which to fight crime; they also provide 
incentive to stay off the dangerous floors of the world's 
79 largest canyons of cement." 
80 81 Van Kirk and an anonymous article in Musician 
described the aims of Greenwich House Music School 
founded by Mary Kingsbury Sinkhovic in 1902. She 
discussed the history of the school, the number of 
students and faculty, the philosophy, and school 
programs. 
78Ibid., p. U-
79 Ibid., p. UU' 
80 Florence Van Kirk, "These Kiddies Found Happiness 
in Music: What Greenwich House Music School Is Doing to 
Produce Ideal American Citizens in the Congested District 
of the Metropolis," The Musician. January 1929, p. 15. 
81 
"A Settlement School Sets Noble Example: 
Americanization Through Music Demonstrated in Greenwich 
Village Institution," The Musician, May 1944, p. 91. 
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82  83  Webster and Fowler described the Settlement 
Music School of Philadelphia. Since this was one of the 
first settlement music schools in America, established in 
1908, they gave a detailed history of the school. The 
school serves over three thousand students, "offering 
8 L 
either free or low-cost music training," ^ at three 
branches located within the city. In addition to its 
regular programs, an outreach program at Homesburg 
Prison, which offered "instruction in saxophone, flute, 
clarinet, trumpet, trombone, guitar, group piano, theory, 
O C 
piano tuning and maintenance, and dance" to six hundred 
inmates, was described. Also, "the Resident Performing 
Ensemble, whose members are all inmates, performs both 
86 inside the prison and outside in the community." 
on 
Benigno described an additional outreach program, 
begun in 1976, in conjunction with the Moss 
^^Daniel Webster, "The Settlement Music School: It 
Creates Musicians and Citizens," High Fidelity / Musical 
America, October 1983, p. MA-27. 
^Fowler, "On Education," p. MA-13. 
^^Webster, "Settlement Music School," p. 27. 
8
''Fowler, "On Education," p. MA-13. 
86Ibid., p. MA-13. 
87 John Benigno, "Settlement Music School Advances 
Music For the Handicapped," Music Educators Journal, 
February 1985, pp. 22-25. 
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Rehabilitation Hospital, which involves a teaching 
program for four hundred physically disabled students 
ages four to eighty. The school has published a guide, 
which "attempts to define the physical requirements 
needed to play a particular musical instrument, and is 
organized by families: strings, woodwinds, brass, 
88 percussion, and keyboard." Future plans of this school 
include developing a National Music Information Center 
Tor the Handicapped and the establishment of additional 
satellite programs. 
Glick,^ Mehegan,^ Steele,^ and Fowler*^ described 
how community schools of the arts respond to the needs of 
mentally and physically handicapped children and adults 
through music therapy programs. Steele views a community 
school of the arts as a "service agency, specializing in 
9 3 
music."7> According to Fowler, the music therapy 
^Lester G. Glick, "Music As Therapy In Community 
Agencies," Journal of Music Therapy 3 (December 1966): 
120-125. 
^David Mehegan, "High Notes, Low Notes," The Boston 
Globe Magazine, August 1983, p. 16. 
91 Anita Louise Steele, "The Community Music School: 
Flexibility and Accessibility," Journal of Music Therapy 
9 (Fall 1972): 111-118. 
^Fowler, "On Education," p. MA-12. 
"^Steele, "The Community Music School," p. 111. 
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program "doesn't seek to develop performing musicians, 
but rather to use music to learn socially valuable skills 
9 /  
such as interaction and communication." Steele 
detailed the music therapy program at the Cleveland Music 
School Settlement. The program was begun in 1966 to meet 
the needs of the community. Students are referred by 
diagnostic and treatment centers, social workers, 
psychologists, and special education teachers. The 
clientele included children with learning disorders, 
retarded development, social problems, and "children who 
are average or above average in ability but have turned 
95 
off to traditional teaching procedures." Fees are 
based on a sliding scale. 
The school extends its services through contractual 
96 
arrangements with other agencies. According to Steele 
97 
and Steele et al., "contractual arrangements enable 
certain agencies to initiate music therapy programs which 
would be difficult or impossible to support if the agency 
had to assume financial responsibility for a music 
^Fowler, "On Education," p. MA-13. 
^Steele, "The Community Music School," p. 113. 
96Ibid., p. 1U. 
97 Anita Louise Steele, Marion Vaughan, and Cathy 
Dolan, "The School Support Program: Music Therapy for 
Adjustment Problems in Elementary Schools."Journal of 
Music Therapy 13 (Summer 1976): 87-100. 
98 therapy department."-- - The school has contractual 
arrangements through its Special Services Program with 
the following agencies:."Beech Brook (a small private 
treatment center for children with disturbed behavior), 
Bellefaire (a residential treatment center for children 
directed by the Jewish Bureau) and Children Forever (a 
school organized and directed by parents, for children 
with severely retarded development). . . . Harbor Light 
Center of the Salvation Army (a program for alcoholics), 
99 
and the Cleveland Society for the Blind."" In addition 
to their contractual work, music therapists serve as 
consultants to teachers of regular classes at the 
Cleveland Music School Settlement. 
Finally, Steele indicated that interest by Guild 
schools in music therapy programs was evident. She 
stated that 
. . .  a s  a  c o l l e c t i v e  g r o u p  c o m m i t t e d  t o  t h e  
community at large, the community music school is 
also responsible for the population served by a music 
therapy program. There are encouraging indications 
that many in the National Guild agree. Some schools 
have, over the years, made significant and often 
unpublicized contributions in this area J 00 
"^Steele, "The Community Music School," p. 114.. 
^Ibid., pp. 114-115. 
100Ibid., pp. 116-117. 
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1 01 Mehegan reported on the Corainunity Music Center of 
Boston. The school resulted from a merger in 1968 of the 
South End Music Center (originally called the South End 
Music School) and the Boston Community Music School 
(originally called the Boston Music School Settlement), 
both founded in 1910. A brief history of the school and 
its programs is presented. Outreach programs were found 
in "forty-eight neighborhood sites in and around the 
city: public schools, senior centers, facilities for the 
handicapped, public libraries, and boys' and girls' 
1 02 
clubs." Programs included music therapy, "Musicare," 
a program offering movement, dance, and singing for 
senior citizens, and a public school music program called 
"Doing It Together." 
103 Fowler described a pre-school music program 
sponsored by the Newark Community School of the Arts. 
Begun in 1971, the program was serving four hundred 
children from twenty day care centers by 1975. 
Instruction was offered in Suzuki violin, Orff 
instruments, Kodaly, and creative dance. During the 
1981-82 school year, enrollment dropped because of 
federal and state budget cutbacks; only 14-4- students from 
'"^Mehegan, "High Notes, Low Notes," p. 16. 
102Ibid., p. 4-0. 
^ ^ Fowler, "On Education," p. MA-12. 
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six day care centers were enrolled. 
The ethnic programs offered by The East Bay Center 
1 QL for the Performing Arts were described by Fowler. ^ The 
program offerings reflect the diverse constituency 
surrounding the school and include the following ethnic 
populations: African, Asian, European, Chinese, and 
Indonesian. Classes in ethnic arts were offered. 
The National Guild of Community Schools of the Arts' 
publication, Members' Special Courses and Programs, 
105 1976, provided a detailed description of outreach 
programs. Topics included programs in adult education, 
dance, electronic music, ethnic music, instrumental 
ensembles, instrumental instruction, jazz, music theory, 
music therapy, prison programs, special teaching 
techniques, vocal ensembles, and special interest 
projects. Schools provided a brief description of 
specific programs, a history of the program, an 
evaluation of the program, the size and type of 
enrollment, the names of faculty members connected with 
the program, the existence of a faculty training program, 
and a bibliography. 
10
^Ibid., p. MA-12. 
105 Special Courses and Programs, 1976 (New York: 
National Guild of Community Schools of the Arts, n.d.). 
Finally, Kunkle,"^^ Kupf erberg, Fowler, 
109 110 Hughes, and an anonymous article provided 
descriptions of schools that are similiar to community 
schools of the arts. Although these schools are not 
members of the Natioanal Guild, they offer programs and 
services similiar to community schools of the arts in 
their communities. 
Studies of Settlement and Community 
Schools of the Arts 
Two of the earliest surveys of settlement and 
111 112 
community music schools were done by Schenck. ' The 
first study, Music Schools and Settlement Music 
Departments, was published in 1923, and the demand for 
^^Roy N. Kunkle, "Neighborhood Music Settlement," 
Etude, July 1954-» P» 10« 
1 07 
Herbert Kupferberg, "Hebrew Arts School," High 
Fidelity / Musical America, October 1982, pp. 20-23. 
""^Charles B. Fowler, "High Schools of the Arts," 
High Fidelity / Musical America, March 1982, p. 11. 
1 09 Frances ¥. Hughes, "Music and the Community 
School," Musart, November-December 1969, p. 14-. 
110 
"Teaching Children to Love the Arts," Music 
Educators Journal, October 1983, pp. 50-52. 
111 Janet D. Schenck, Music Schools and Settlement 
Music Departments with a foreword by Harold Bauer 
(Boston: National Federation of Settlements, 1923). 
112 Janet D. Schenck, Music, Youth and Opportunity: A 
Survey of Settlement and Community Music Schools with a 
foreword by Harold Bauer (Boston:National Federation of 
Settlements, 1926). 
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the results produced a new and enlarged edition, Music, 
Youth and Opportunity, published in 1926 and containing 
more current data. Since Schenck found little 
information on settlement or community music schools, the 
monographs provided information about the settlement and 
community music school movement and information for 
future schools on the organization and administration of 
this type of school. Topics surveyed were the history of 
settlement and community music schools, organization and 
administration of schools, social development, 
interaction of music school and settlement, city 
federation of music schools, national associations of 
music schools, suggestions on curriculum, and a directory 
of music schools and settlement music departments. 
According to Schenck, some of the findings of the 
1926 study were 
(1) A Music School Settlement aims to put the 
highest musical education within reach of serious 
students whose circumstances do not allow them to pay 
professional rates. 
(2) The majority of the Music Schools are 
committed to the doctrine that any child who desires 
to study music should have the opportunity, whether 
or not he has unusual talent. 
(3) A purposeful employment of leisure time is 
one of the most important offerings the Music School 
makes to the young people of their district. . . . 
(4-) ... In the effort to act clearly and 
wisely two well-defined types of financial policy 
have been developed. One is known as the fixed, and 
the other as the sliding, scale. . . . 
(5) There are three principal types of 
39 
scholarships. « . . One is the endowed 
scholarship. . . . The second type of scholarship is 
a certain sum of money given either as a subscription 
or donation to cover the cost of lessons for a year 
[full scholarship]. . . . The third type is a partial 
scholarship. . . . 113 
According to Schenck, many music school settlement 
departments outgrew their parent organizations and 
developed into independent music schools, and thus she 
gives a detailed account of the organization and 
administration of sucK schools. Schenck discusses the 
following topics: starting a school, incorporation, board 
of directors, advisory boards, fundraising, endowments, 
budgets and reports, and buildings and equipment. She 
also discusses the personnel needed for such schools, 
such as the selection of a director, department heads, 
faculty, and office administration. 
11A Cords ^ described the chronological history of 
music in settlement and community music schools, 
1893-1939. Not only are the origins and development of 
the settlement and community music school movement 
reported, but the leaders of the early movement are also 
discussed; for example, Jane Addams of the Hull House 
Music School and Emilie Wagner of the Music School 
113Ibid., p. 19-50. 
11 L  
^"John Nicholas Cords, "Music in Social Settlement 
and Community Music Schools, 1893-1939: A 
Democratic-Esthetic Approach to Music Culture" (Ph.D. 
dissertation, University of Minnesota, 1970). 
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Settlement of New York. Because the Music School 
Settlement of New York was the first independent music 
school, founded in 1894 and still in existence today, it 
received extensive coverage. Along with Jane Addams and 
Emilie Wagner, the following people involved with the 
movement were discussed: Eleanor Smith, Director of the 
Hull House Music School; David Mannes, Director the Music 
School Settlement of New York; Janet D. Schenck, active 
in the Music Division of the National Federation of 
Settlements and founder of the Neighborhood Music School 
in New York, (now the Manhattan School of Music); John 
Grolle, Director of the Settlement Music School of 
Philadelphia and president of the National Guild of 
Community Music Schools; Albert J. Kennedy, a strong 
patron of the arts and Secretary of the National 
Federation of Settlements, and Frances M. McFarland, 
Chairman of the Music Division of the National Federation 
of Settlements. 
Both Schenck and Cords discussed the city and 
national organizations that developed "... for the 
exchange of ideas and the education of public 
115 
opinion." The first organization, The Association of 
Music School Settlements of New York, was begun in 
1911: its purpose was to discuss educational programs and 
1 1 5  Schenck, Music, Youth and Opportunity, p. 75. 
financing. In other cities, similar organizations were 
also being formed. On the national level, the National 
Association of Music School Societies first met in New 
lork in 1911, but after 1916 the organization became 
defunct. In 1917, the National Federation of Settlements 
appointed a committee on art with John Grolle as 
chairman. A Music Division was organized in 1922. These 
organizations held annual conferences in conjunction with 
the National Federation of Settlements. The purpose of 
these organizations was to raise money for projects by 
making known the achievements of settlement and community 
music schools to the public. Schenck's study was 
undertaken to provide the data necessary to support their 
claims. During the 1920s and 1930s, discontent with this 
organization led many of the large independent music 
schools to break away; in 1937, they established the 
National Guild of Community Music Schools. 
Since the schools offered a diverse music curriculum 
not only for the training of professional musicians, but 
also for the development of amateur musicians, Cords also 
described the areas of curricula, tuition, scholarships, 
teacher training programs, and other social services 
offered by many of the schools. 
Cords gives a detailed survey of three schools from 
their origins to the present, the Cleveland Music School 
42 
Settlement, The Philadelphia Settlement Music School, and 
The Third Street Music School Settlement of New York. 
*11 A 
Kennedy et al„, described the activities, 
policies, and administration of social settlements in New 
York City. Although not published until 1935, many 
chapters were preprinted as early as 1930, and the entire 
book has been available in mimeographed form since 1931. 
The final edition included some revised data. Kennedy 
stated that "the study was intended as an inventory of 
the services rendered by the body of settlements in the 
city, an appraisal of the quality of work done by the 
houses, and an examination of their general 
117 
administrative organization." The book includes an 
inventory of settlements as well as information on girls ' 
and boys' clubs, womens' clubs, boys' athletics in 
thirty-three settlements, the visual arts in twenty-eight 
settlements, music in thirty-eight settlements, the 
teaching of English and citizenship to the foreign born 
in twenty settlements, preschool education in eleven 
settlements, personal service in forty-two settlements, 
health work in thirty settlements, in-town summer 
1 1 L 
Albert J. Kennedy, Kathryn Farra, and Associates, 
Social Settlements in New York City: Their Activities, 
Policies, and Administration (New York: Published for The 
Welfare Council of New York City by Columbia University 
Press, 1935). 
117T, „ Tr J. D1 Cl ® j P • V • 
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programs of forty-one settlements, membership of eighteen 
settlements, organization and administration, and 
settlement publications. 
The data on music in thirty-eight settlements was 
collected by McFarland during 1927-1928. According to 
the author, "a few of the settlement music schools, 
although not social settlements in the strictest sense, 
have been included because they are closely allied in 
origin and interests with the settlements and, generally 
118 
speaking, are patronized by similar groups." The 
purpose of the music survey was to describe 
. . . (1) the amount and scope of music as a 
. settlement activity in New York City, (2) the musical 
advantages offered by settlements to persons desiring 
individual instruction, (3) the results achieved, (4) 
the quality of music attained and (5) the factors 
influencing the successes and failures of the 
settlements in their endeavors in the field of music.1 
The research, carried out by field workers who 
interviewed directors and observed music activities to 
obtain the data, showed a diversity of music programs and 
activities varying in quality from excellent to very 
poor. First, the data indicated that "among the 80 
settlements of the city 59 are reported in the general 
inventory as carrying on supervised and directed music 
118Ibid., p. 4-
119Ibid., p. 238. 
120 
activities." Second, the study revealed that 
settlement houses could be classified into one of the 
following three well-defined classes: 
(1) Settlements which had music in their general 
activities, unsupervised and supervised. 
(2) Settlements which had music in their general 
activities and provided individual instruction. 
(3) Settlements which had music departments or had 
become special music school settlements with 
carefully graded courses of study. 121 
Some of the findings submitted by McFarland were: 
(1) The total number of pupils under instruction 
in the 38 houses studied was approximately 3,4-00, of 
whom approximately 2,500 were receiving individual 
instruction. It was found that piano led with 1,392 
pupils in 22 houses; violin came next with 714- pupils 
in 19 houses; . . . 
(2) In all cases where individual instruction 
was provided, the fees were far below those regularly 
charged by music teachers. In addition to this, 
scholarships were often granted those who could not 
meet the reduced cost. . . . 
(3) A sliding scale of fees obtained in all but 
eight houses. . . . 
(4-) The award of scholarships is governed first, 
perhaps, by the financial need of the student, but 
selection among the needy students takes into 
consideration talent, interest and sense of 
responsibility. 122 
McFarland also included sections on administration and 
planning, the extension and improvement of social music, 
and the improvement of individual instruction. 
120Ibid., p. 16. 
121Ibid., p. 24.6. 
122Ibid., pp. 239-79. 
The visual arts, found in fifty-nine of the eighty 
houses surveyed, were described by Kennedy. "A 
qualitative study was made of the visual arts in 
twenty-eight settlements, covering the following 
subjects, named in the order of frequency with which they 
occurred: sewing; modeling of pottery; drawing and 
painting; batik; block-printing and tie-dyeing; metal 
1 23 
work and jewelry making; paper work; weaving." J Other 
classes reported were: design, etching, ceramics, 
woodcarving, woodworking, toymaking, needlework, paper 
flower making, leather work, handicraft, and 
miscellaneous arts. Additionally, many settlements 
reported classes for children ages five through nine. 
Activities included cutting and pasting paper, sewing, 
drawing, cut-out or silhouette toys, and pottery. Also, 
some settlements organize exhibits of art works and 
provide opportunities for members to visit museums and 
exhibits elsewhere. 
Fees for visual arts instruction and activities 
varied. Kennedy stated that "the tendency is for 
children under fourteen years of age to be charged only 
the regular house membership fee. Children over fourteen 
pay more substantial fees; and the intention is to charge 
adults, especially in the case of the potteries, the 
123Ibid., pp. 15-16. 
1 2L 
regular craft school rates for instruction." ^ In 
addition, merit scholarships are available for talented 
students. In contrast to the music programs found in 
settlements, Kennedy stated that "the contribution of the 
settlement movement in the field of the visual arts is 
not nearly so impressive as its accomplishment in the 
field of music. 
Although no study of dancing instruction and classes 
was made in conjunction with this survey, a report on 
dance classes and activities was made. In fact, 
thirty-nine of the eighty settlements provided some type 
of dance instruction. The following types of classes 
were offered: aesthetic dancing, folk dancing, social 
dancing, rhythmics, clogging, ballet, and stage dancing. 
Drama was found to be a part of forty-four 
settlements during the survey period. Although no 
specific study was made regarding dramatics in 
settlements, many utilize drama as an adjunct to many 
other programs within the house; for example, drama can 
found in kindergarten and nursery classes, clubs, as well 
as educational, social and recreational classes and 
activities. The range of the programs, according to 
Farra, "varied from analyzing a few simple plays during 
12/4bid., p. 207. 
125Ibid., p. 191. 
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the year to building up a permanent neighborhood 
theater. 
1 27 In 1977, Steele researched the status of music 
therapy and other programs for the handicapped 
populations in Guild schools. The purpose was to 
"provide a basis for projecting and defining the 
implementation of music therapy services throughout the 
1 28 
community school movement." A three-page 
questionnaire was sent to sixty-one member schools; 4-7.5% 
responded. The following results were reported: 
. . .  O f  t h e  r e s p o n d i n g  s c h o o l s ,  6 8 . 9 %  r e p o r t e d  
no existing music therapy program or special services 
for the handicapped; 55% of these were interested in 
developing a music therapy program although to date 
services extended to the handicapped were minimal or 
nonexistent. . . . 
Of the schools responding, 34-. 1% reported the 
existence of music therapy programs, special 
services, and/or classes for handicapped 
populations. . . . 
Four schools offered partial services by artists, 
musicians, or specialists on the faculty. . . . 
Five schools offered programs under the direction 
of a total of 10 RMTs. . . . 
. . . Programs are supported through fees, grants 
from local foundations, or other sources designated 
for special projects. 
1 26t, . , - o Ibid., p. 18. 
1 27 Steele, "Music Therapy in Community Schools of 
the Arts," pp. 199-204-. 
128Ibid., p. 200. 
129Ibid., pp. 201-2. 
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Steele concluded that since community schools of the arts 
were service oriented, responding to the needs of 
individuals in the community, "community schools of the 
arts provide a natural location for music therapy 
1 30 programs." 
A recent (1982) survey describing administration and 
organization of community schools of the arts was done by 
1 31 Andreychuk. A questionnaire was sent to seventy-one 
member schools of the National Guild; sixty-one percent 
responded. Data were obtained on the following topics: 
student enrollments, financial aid, governing bodies, 
budgets, tuition, salaries, and fringe benefits. This 
survey was important for the present study because of the 
information regarding financial aid. The study found 
that "only 17 percent of Guild schools employ a sliding 
fee scale whereas, 76 percent of the schools award grants 
1 32 
or scholarships based upon financial need." v 
130Ibid., p. 204. 
1 31 Alfred D. Andreychuk, E. Arthur Prieve, Sharon 
Leslie, Member Profile Survey Report (New Jersey: 
National Guild of Community Schools of the Arts, Inc. and 
the Center for Arts Administration, University of 
Wisconsin-Madison, 1982). 
132Ibid., p. 7. 
Other Organizations 
Zanzig,^ Glore,^^ Zanzig,Handlan,^^ 
Burley, ^  Langkammer, ^  Emmons,Revelli,''^ 
Norton, ^  Heylbut, ^  Dykema,''^ Ronshein, ^  
1 33 Augustus D. Zanzig, "Music in Community Centers, 
Recreation. October 1931, p. 376. 
1 3L Harry G. Glore, "Music in a Public Recreation 
Department," Recreation, July 1935, p. 209. 
135 Augustus D. Zanzig, "A National Music Study," 
Playground. April 1929, pp. 9-11. 
"'"^John ¥. Handlan, "It's Thar, Effen You Know How 
To Git It," Recreation. September 1937, p.365. 
^^John M. Burley, "Playing in the Parks . . . Not 
Just for Kids," Music Educators Journal. November 1982, 
pp. 4-0-4-1 • 
1 38 David M. Langkammer, "Cooperation: Music," 
Recreation. April 1954> pp. 235-37. 
1 39 C. A. Emmons, "A Music Center—and How It Grew," 
Recreation. August 194-8, pp. 233-34. 
''^William D. Revelli, "The Community's Summer 
Instrumental Program; The Summer School Band—The 
Municipal Band," Etude, May 194-0, p. 311. 
^"'william Wellington Norton, "The Flint Community 
Music Association," Education. November 1946, pp. 177-80 
1 L2 
^ Rose Heylbut, "Music and the Municipality: A 
Conference with The Honorable Fiorello H. La Guardia," 
The Etude. May 1943, pp. 293-94-. 
143 H Peter W. Dykema, "Bringing the Music of the 
Community and the Music of the Schools Together," The 
Etude. October 1924-, pp. 675-76. 
''^Edward J. Ronshein, "All The People," Recreation 
August 194-2, p. 273. 
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Neid.ig,"'^ Hughes, ^  Bliss, and Watson^® described 
music programs offered by community centers, park and 
recreation departments, community music associations and 
other organizations. Many of these organizations have 
goals similar to those of community schools of the arts, 
and many community schools of the arts are affiliated 
with these organizations. In general, these articles 
dealt with music activities and continuing education 
classes for adults. 
In recent years, Music Educators National Conference 
has advocated the concept of lifelong learning in the 
1 L5 Kenneth L. Neidig, "Community Education Through 
the Lively Arts," Music Educators Journal, January 19o5, 
pp. 58-59. 
1 A. 6 
^ Frances ¥. Hughes, "Music and the Community 
School," Musart, November-December 1969, p. 
"''^Robert E. Bliss, "Take Music into the Community," 
Music Educators Journal, October 1971, pp. 34-37. 
1 A8 Jack M. Watson, "Leadership and the Arts in the 
Community," Education, November 1952, pp. 182-87. 
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arts.  Leonhard' '  ^ '  ^50, 151, 152 ^ a s  ^ e e n  a  s- t r o r Lg 
153 1 5Z. proponent of this idea. Davidson, Brown, ^ 
Witt,^^ Sherbon,^^ Beazley, ^  McCameron, ^ 
14.9 Charles E. Leonhard, "People's Arts Programs: A 
New Context for Music Educators," Music Educators 
Journal,, April 1980, pp. 36-39. 
1 *50 Charles E. Leonhard, "Expand Your Classroom," 
Music Educators Journal. November 1981, p. 54-. 
151 Charles E. Leonhard, "Toward A Contemporary 
Program of Music Education," The Bulletin of the Council 
of Research in Music Education 63 (Summer 1980): 1-10. 
1 52 Charles E. Leonhard, "Lifelong Learning in Music: 
A Challenge to Music Educators," Report of the 
Proceedings of the Loyola Music Symposium IV ed. and 
comp. David Swanzy and William S. English (n.p., 1981), 
pp. 33-39. 
153 Jessica B. Davidson, "Music for the Young at 
Heart," Music Educators Journal, March 1982, p. 33. 
^^T. Dennis Brown, "Elderhostel," Music Educators 
Journal, February 1981, p. 57. 
155 Peter Witt, "Music, Loisure and Community 
Education," Report of the Proceedings of the Loyola Music 
Symposium IV ed. and comp. David Swanzy and William S. 
English (n.p., 1981), pp. 6—14--
1 56 James W. Sherbon, "Programming for Music in 
Community Education," Report of the Proceedings of the 
Loyola Music' Symposium IV ed. and comp. David Swanzy and 
William S. English (n.p., 1981), pp. 4-3-56. 
1 57 Herschei Beazley, "Lifelong Learning in Music," 
Report of the Proceedings of the Loyola Music Symposium 
IV ed. and comp. David Swanzy and William S. English 
Tn.p., 1981), pp. 57-64-. 
158 Fritz McCameron, "Community Education in Action," 
Report of the Proceedings of the Loyola Music Symposium 
IV ed. and comp. David Swanzy and William S. English 
Tn.p., 1981), pp. 1-5. 
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and Schmid 'J also suggest the need for continuing 
educational classes and activities. Specifically, 
Leonhard offers the following advantages of a community 
arts program: 
The total community would have access to arts 
instruction and enriched experience with the arts 
through performance, study, and attending. All those 
yearnings that so many people have to learn to play 
an instrument, to paint, to sculpt, to act, and to 
dance, which now go essentially unfulfilled, could be 
realized. . . . 
The program would serve to preserve the ethnic 
arts heritage characteristic of the community. . . . 
The cultural and social life of the community 
would be enriched by the ennobling effect of 
experiencing the arts actively and directly. Leisure 
time would be used more constructively by both youth 
and adults as an alternative to shallow, tawdry 
pastimes or violence. 
All people, regardless of age, educational level, 
socioeconomic status, or race would have the 
opportunity to develop their ultimate humanity 
through enhancing their capacity for thoughtful 
feeling and feelingful thinking. 
Summary 
The results of the descriptive articles and 
literature concerning settlement and community schools of 
the arts can be summarized as follows: 
(1) For arts organizations to flourish, these 
institutions need to provide arts education whereby they 
can increase their constituencies. 
1 59 
'William R. Schmid, "The University and Continuing 
Education," Music Journal. November 1970, pp. 56-59* 
^ ^ Leonhard, "People's Arts Program," p. 39. 
(2) Many Americans have indicated a desire to 
participate in a variety of arts activities. 
(3) There continues to be a need for arts education 
not only for the professionally inclined student but for 
the development of amateur musicians as well. 
(4-) In recent years, few descriptive studies have 
been done regarding the amount and scope of programs and 
activities of settlement and community schools of the 
arts. 
(5) Community schools of the arts are providing a 
variety of programs and activities based on the local 
needs and interests of their communities. 
(6) Outreach programs of community schools of the 
arts are an area which has not received an adequate 
amount of attention in the literature. 
(7) Although some articles contain information on 
scholarship and financial assistance programs, this area 
has not received an adequate amount of attention in the 
literature. 
(8) MENC and other organizations have also 
recommended arts education programs for adults, senior 
citizens, the handicapped and others. 
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(9) A paucity of current literature exists on the 
history of the settlement and community music school 
movement. 
(10) Little current literature exists on 
administration and organization of community schools of 
the arts. 
Since a need exists for providing arts education for 
preschool children, elementary and secondary school 
students, adults, senior citizens, the handicapped, and 
others, the present study is an attempt to provide data 
on the outreach, scholarship, and financial assistance 
programs that community schools of the arts have 
initiated to serve these populations. 
CHAPTER III 
METHODS AND PROCEDURES AND 
PRESENTATION OF THE DATA 
Methods and Procedures 
Development of the Questionnaire 
To develop strong outreach, scholarship, and 
financial assistance programs, school directors should 
have information about current programs in similar 
institutions. Member schools can provide information to 
determine why programs are or are not, successful. This 
study is concerned with outreach, scholarship, and 
financial assistance programs of community schools of the 
arts. A questionnaire was used to collect data from 
these schools regarding their outreach, scholarship, and 
financial assistance programs. 
In developing the questionnaire, many sources were 
used for ideas on content and format. Information 
regarding visual aspects of survey design were 
1 6 *1 
obtained from Erods. Erods feels (and I agree) that 
1 6 1 Paul L. Erdos, Professional Mail Surveys (New 
York: McGraw Hill Book Company, 1970). 
55 
56 
the visual aspects of surveys influences the response 
"16)2 163 
rate. Payne and Oppenheim provided suggestions for 
the wording of questions and the design of the 
questionnaire. 
Two other books were used in the development of the 
1 6A 
survey document: the Membership Book 4 of the National 
Guild was used to define the ten areas of outreach 
1 65 programs, and Special Courses and Programs, 1975 was 
used to define both the outreach areas and the areas of 
instruction offered. 
In February 1983, a list of member schools was 
obtained from the National Guild. In March 1983> letters 
were mailed to all member schools of the National Guild, 
asking for their catalogues. In addition, other 
pertinent information regarding their schools, curricula, 
outreach, scholarship, and financial assistance programs 
was solicited, which was used to develop the 
questionnaire. A copy of the letter requesting 
1 62 Stanley L. Payne, The Art of Asking Questions 
(Princeton: Princeton University Press, 1951). 
16)3 A. N. Oppenheim, Questionnaire Design and 
Attitude Measurement (New York: Basic Books, Inc., 1966). 
1 6/ National Guild, Membership Criteria. 
1 65 National Guild, Special Courses and Programs, 
1976. 
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information is in appendix A, p. 252. 
Selected individuals were asked to provide input or 
suggestions regarding the survey. In November 1983, a 
copy of the survey document was sent to Lolita Mayadas, 
Executive Director of the National Guild, for comments 
and suggestions for improvement, many of which were used 
in the final draft of the questionnaire. Other experts 
in music education and music therapy were consulted. The 
questionnaire was then submitted to several faculty 
members of the LSU School of Music for comments and 
suggestions. 
The questionnaire, in its final form, was divided 
into two parts: 
Part One: Outreach Programs 
Part Two: Scholarship and Financial Assistance 
Programs 
Part One was subdivided into eleven sections which 
solicited data concerning public and private school 
programs, early childhood education and day care 
programs, programs for the handicapped, prison and 
juvenile detention home programs, ethnic programs, 
teacher-training programs, adult education programs, 
programs in conjunction with other community agencies, 
performance programs, other outreach programs, and 
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general information regarding outreach programs. 
Part Two of the survey sought data about scholarship 
and financial assistance programs. Respondents were 
asked to report the types of scholarships and financial 
aid available, the criteria used in awarding assistance, 
forms of the scholarship awards, departmental 
scholarships, endowment funds, instrument funds, 
percentage of students receiving awards, and the 
percentage of the school's budget devoted to scholarships 
and financial assistance programs. 
Distribution of the Questionnaire 
On January 5, 1984., the questionnaire along with a 
letter of endorsement from Lolita Mayadas was mailed to 
all members of the National Guild (100 member schools). 
Questionnaires were accompanied by a self-addressed, 
postage-paid return envelope. A copy of the survey is in 
appendix C, p. 262. A copy of the letter of endorsement 
is in appendix A, p. 253. 
During the initial response period, forty-nine (4-9%) 
of the questionnaires were returned. On February 23, 
1984-, a second questionnaire was sent to those 
institutions that had not responded, with a cover letter 
requesting a response. On March 5, 1984., a follow-up 
postcard was sent to those institutions who had still not 
yet responded. A copy of the cover letter and follow-up 
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postcard is in appendix A. pp. 254-55. 
The Data 
By April 11, 1984-» a. total of sixty-six (66%) 
schools had responded. Although a higher rate of return 
was hoped for, past surveys sponsored by the National 
Guild had averaged a sixty (60%) percent return rate, and 
so the sixty-six percent return rate was sufficient. Of 
the sixty-six respondents, two were unable to complete 
the questionnaire. The first respondent reported that 
his school had just begun operation on March 3, 1984-. 
The second respondent reported that his basic program 
served an atypical constituency, and he did not feel that 
the survey was applicable. Copies of letters from the 
respondents are in appendix B, pp. 257-61. Thus, of the 
sixty-six returned questionnaires, sixty-four were used 
in data analysis- A list of all participating 
institutions is in appendix R, pp. 324.-28. 
In Part One of the survey, all respondents were 
asked to complete the first question of each section 
about their outreach programs, but to finish answering 
the remaining section only if their school had a program 
during the 1982-83 school year, the last complete school 
year. All other respondents were asked to move to the 
next section. Part Two of the survey was to be 
completed by all respondents. 
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Presentation of the Data 
I. Public and Private School Outreach Programs 
History of Programs 
Public and private school outreach programs, 
designed to meet the needs of elementary and secondary 
school students, are one of the areas of greatest 
involvement for community schools of the arts. In this 
section, respondents were asked if their schools had 
instructional programs in cooperation with public and/or 
private schools. Forty-three (67%) of the respondents 
reported having operated programs in the public and/or 
private schools for an average of five years. (The range 
was from one year to twenty-seven years.) Furthermore, 
thirty-eight (59%) of the respondents indicated that 
their schools had operated programs during the 1982-83 
school year, and thirty-nine (61%) indicated that their 
schools will operate programs during the 1983-84- school 
year. These data are in table 1. 
In order to obtain a profile of the extent of public 
and private school outreach programs, the next item asked 
respondents to indicate the total number of public and/or 
private schools that utilized their instructional 
programs. Of the thirty-eight respondents who reported 
having a program during the 1982-83 school year, 
thirty-two (84-%) indicated that their programs were in 
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TABLE 1 
Number and Percentage of Respondents with Outreach 
Programs in Public and/or Private Schools 
Outreach Programs Respondents 
N % 
Past Yes A3 67 
No 21 33 
1982-83 Yes 38 59 
No 26 41 
1983-84. Yes 39 61 
No 19 30 
No response 6 9 
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conjunction with public schools, and twenty-one (55%) 
indicated that their programs were in conjunction with 
private schools; twelve (32%) of the respondents reported 
having programs in conjunction with both public and 
private schools. Outreach programs were found in 281 
public schools and sixty-eight private schools. These 
data are in table 2. 
Location of Classes and Time of Instruction 
After the request for information about the total 
number of public and private schools, respondents were 
asked to indicate the location of the classes. As table 
3 shows, twelve (28%) of the respondents reported that 
classes were held at the respondents' schools; eighteen 
(42%) reported that classes were held at other locations; 
and ten (23%) reported that classes were held both at 
respondents' schools and at other locations. 
Respondents were asked also to indicate when 
instruction occurred. Twenty-six (4-6%) reported that 
instruction took place during school hours; twenty-one 
(37%) reported that instruction took place after school 
hours; and nine (16%) reported that instruction took 
place on Saturdays. 
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TABLE 2 
Number and Percentage of Public and/or Private Schools 
Utilizing Respondents' Instructional Programs 
Category Respondents 
N %* 
Public 32 84-
Private 21 55 
Public and Private 12 32 
*Total percentage will be greater than 100 because 
respondents could have checked all categories. 
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Areas of Instruction and Enrollment 
Respondents were asked to report the approximate 
number of students in each of five areas: music, dance, 
drama, visual arts, and other activities® Table 4- shows 
both the total number and percentage of schools offering 
classes or lessons in particular areas and the average 
number of students enrolled in particular classes or 
lessons. 
Music was the most frequently offered area of 
instruction; a total of twenty different types of musical 
instruction was offered by the thirty-eight schools. 
Specifically, fourteen (37%) of the respondents reported 
that their schools offered piano instruction; twelve 
(32%) offered guitar lessons; eleven (29%) offered 
private lessons on band and/or orchestral instruments; 
and ten (26%) offered general music/appreciation classes. 
The second group of music instruction included 
lessons in Suzuki strings which was offered by nine (24-%) 
schools. Theory/musicianship classes were offered by 
eight (21%) schools. The average enrollment for six of 
these theory/musicianship classes was 599 students. This 
figure is highly skewed, however, by the respondent who 
reported 3,500 students enrolled in these classes. Seven 
(18%) schools offered voice, six (16%) offered 
traditional string instruction, and six (16%) offered 
TABLE 3 
Location of Classes and Time of Instruction 
Item Respondents 
N % 
Location of Classes: 
at your school 12 28 
at other locations 18 4.2 
at both locations 10 23 
no response 3 7 
Time of Instruction: 
during school hours 26 4-6 
after school hours 21 37 
Saturdays 9 16 
no response 1 1 
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Orff/Schulwerk classes. 
The third group of music instruction included class 
lessons on band and/or orchestral instruments which were 
offered by five (13%) responding schools, four (11%) 
offered recorder, and four (11%) offered eurhythmies 
classes. The average number of students enrolled in the 
recorder and eurhythmic classes was again highly skewed 
by the respondent who reported 3,500 students enrolled in 
each area, respectively. Four (11%) respondents reported 
their schools offered chamber music, with an average 
enrollment of ten students. 
The final group of music instruction included Kodaly 
instruction which was offered by two (5%) schools, and 
large ensembles which also was offered by two (5%) 
schools. Under the category "other," two (5%) schools 
reported that they offered jazz improvisation classes, 
two (5%) offered coaching on band and orchestral 
instruments, one (3%) offered class lessons in 
musicianship and opera, one (3%) offered music therapy, 
and one (3%) offered percussion classes. 
In the second area of instruction, dance, fewer 
respondents offered classes and lessons: the schools 
offered a total of only eleven different types of dance 
instruction. Four (11%) respondents reported that their 
schools offered ballet; four (11%) offered modern dance 
classes; three (8%) offered movement classes; three (8%) 
offered introduction to dance classes; two (5%) offered 
jazz classes, with an average enrollment of twenty 
students; two (5%) offered readiness through movement 
classes, with an average enrollment of sixty-eight 
students; one (3%) offered an ethnic dance class, but 
gave no enrollment data; one (3%) offered folk dance, 
with a total enrollment of twenty-four students; one (3%) 
offered creative dance, but gave no enrollment data; one 
(3%) offered theatre dance, with a total enrollment of 
twenty-five students; one (3%) offered a modern/jazz 
class, with a total enrollment of fifteen students. 
The third area of instruction, drama, also showed a 
decrease in the total number of classes and lessons 
offered. For example, a total of only five different 
types of drama instruction was offered by the 
respondents. From these five instructional programs, 
four (11%) respondents reported their schools offered 
theatre classes for young people; three (8%) offered 
theatre for teenagers; three (8%) offered creative drama; 
one (3%) offered musical theatre, but gave no enrollment 
data; one (3%) offered musical theatre/creative drama 
classes, with a total enrollment of thirty students. 
The third largest area of instruction was visual 
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arts. A total of ten different types of visual arts 
classes was offered by the respondents; of these ten 
types, seven (18%) of the respondents reported their 
schools offered drawing; five (13%) offered mixed media; 
three (8%) offered ceramics; three (8%) offered painting 
classes; two (5%) offered introduction to art classes; 
one (3%) offered photography classes, with a total 
enrollment of ten students; one (3%) offered maskmaking, 
but gave no enrollment data; one (3%) school offered 
portrait classes, with an enrollment of twenty-five; one 
(3%) offered commercial art classes, with six students 
enrolled; one (3%) offered in-school weekly art programs, 
with an enrollment of 1,800. 
The final item of the instructional programs 
question asked respondents to check any other activities 
their schools offered through outreach programs to the 
public and private schools. In-school demonstrations by 
faculty were reported by fifteen (39%) of the 
respondents, one (3%)" reported a school demonstration by 
students, four (11%) schools offered master classes, 
three (8%) served as curriculum consultants, two (5%) 
reported an artist-in-residence program (music), and one 
(3%) provided clinicians for workshops. 
In summary, thirty-eight respondents reported having 
outreach programs in the public and/or private schools 
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TABLE 4-
Areas of Instruction and Enrollment 
Music Respondents Average Number 
N % of Students1* 
Piano u 37 65 (9) 
Guitar 12 32 12 (7) 
Private lessons on band and/ 
or orchestral instruments 11 29 76 (5) 
General music/appreciation 10 26 167 (5) 
Suzuki strings 9 24 22 (7) 
Theory/musicianship 8 21 599 (6) 
Voice 7 18 33 (4) 
Traditional strings 6 16 19 (4) 
Orff/Schulwerk 6 16 65 (2) 
Glass lessons on band and/or 
orchestral instruments 5 13 50 (2) 
Recorder K 11 889 (4) 
Eurhythmies A 11 1,182 (3) 
Chamber music U 11 10 (4) 
Kodaly 2 5 N/A (0) 
Large ensembles 2 5 N/A (0) 
Jazz improvisation 2 5 N/A (0) 
Coaching on band and 
N/A (0) orchestral instruments 2 5 
Music therapy 1 3 6 (1)** 
Percussion 1 3 25 (1 )** 
Class lessons in musicianship 
and opera 1 3 N/A (0) 
Dance 
Ballet A 11 85 (3) 
Modern K 11 20 (2) 
Movement classes 3 8 10 (1 )** 
Introduction to dance 3 8 98 (2) 
Jazz 2 5 20 (2) 
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TABLE 4—Continued 
Dance Respondents Average Number 
N %• of Students 
Readiness through movement 2 5 68 (2) 
Ethnic 1 3 N/A (0) 
Folk 1 3 24 (1)** 
Creative dance 1 3 N/A CO) 
Theatre dance 1 3 25 (1)** 
Modern/jazz 1 3 15 (1 )** 
Drama 
Theatre class for young people 4 11 58 (2) 
Theatre for teenagers 3 8 30 (2) 
Creative drama 3 8 24 (1 )** 
Musical theatre 1 3 N/A (0) 
Musical theatre/creative drama 1 3 30 ( 1  ) *  
Visual Arts 
Drawing 7 18 43 (4) 
Mixed media 5 13 33 (3) 
Ceramics 3 8 • 18 (2) 
Painting 3 8 14 (1)** 
Introduction to art 2 5 10 (1)** 
Photography 1 3 10 (1)** 
Maskmaking 1 3 N/A (0) 
Portrait 1 3 25 (1 )** 
Commercial art 1 3 6 (1)** 
In-School weekly art program 1 3 1 ,800 (1 )** 
Other Activities 
In-school demonstrations 
by faculty 15 39 - -
In-school demonstrations 
by students 1 3 - -
Master classes 4 11 - -
Curriculum consultants 3 8 - -
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TABLE 4—Continued 
Other Activities Respondents 
N % 
Average Number 
of Students 
Artist-in-residence (music) 
Clinicians for workshops 
2 
1 
5 
3 
-
*The number in ( ) refers to the number of 
responding schools that provided enrollment data. 
"""Indicates total enrollment figures. 
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during the 1982-83 school year. Data in table 5 reveal 
that music instruction was offered more frequently than 
dance, drama, visual arts, or other activities; in fact, 
thirty-eight percent of all instructional programs were 
in the area of music. 
Budget Cuts 
As the data show in table 6, twenty-seven (71%) 
respondents reported that outreach programs in the public 
and private schools were not a result of budget cuts in 
the school systems, but eight (21%) of the respondents 
did report that their outreach programs were, in fact, a 
result of budget cuts in the school systems. One (3%) 
respondent was unsure as to whether his outreach program 
was a result of budget cuts, and two (5%) respondents did 
not answer the question. One respondent reported that 
"the absence of programs due to financial shortage might 
have influenced their decision to work with us." 
Contractual Services 
The next item on the questionnaire inquired about 
the methods of payment for services. Respondents were 
asked if all, some, or none of the services were on a 
contractual basis. Sixteen (4-2%) of the respondents 
indicated that all services were on a contractual basis; 
73 
TABLE 5 
Number and Percentage of Five Areas of Instruction 
Areas of Instruction Number of Percentage of 
•Classes Classes 
Music 20 38 
Dance 11 21 
Drama 5 10 
Visual Arts 10 19 
Other Activities 6 12 
TABLE 6 
Budget Cuts 
Programs Resulted From Respondents 
Budget Cuts in Public N % 
and Private Schools 
No 27 71 
Yes 8 21 
Unsure 1 3 
No response 2 5 
75 
ten (26%) indicated that some of the services were on a 
contractual basis; and ten (26%) indicated that none of 
the services was on a contractual basis. 
If the respondents reported that some or none of the 
services was on a contractual basis, they were then asked 
if their schools had received special funding for any of 
the programs. Twenty respondents reported receiving some 
type of special funding. The largest area of special 
funding came from foundations (35%) and arts councils 
(25%). Other respondents reported that they received 
funding from their local governments (15%), corporations 
and business (10%), private donations (5%), parents 
groups (5%), and music committees (5%). Table 7 shows 
these data. Five respondents indicated that their 
schools had not received any special funding for these 
programs, but that the students paid the tuition 
themselves. Also, one respondent indicated that his 
school had received special funding, but students also 
paid a small tuition. A complete list of the 
respondents' comments is in appendix D, p. 286. 
Feeder System 
Since outreach programs may serve not only to 
supplement existing public and private school programs 
but also to provide new students with ongoing programs of 
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TABLE 7 
Sources of Additional Funding, Percentage Funded, 
and Types of Projects Funded 
Sources of Respondents Percentage Type of Projects 
Funding N % Funded Funded 
Foundations 7 35 10% 1 . PS Strings 
50 2. N/A 
50 3. N/A 
33 k .  Eurhythmies 
100 5. Private 
lessons in 
PS 
90 6. School music 
and 
scholarships 
100 7. N/A 
Arts Councils 5 25 50% 1 . PS demos 
50 . 2. Hearing 
impaired 
33 3. Eurhythmies 
25 4- • Dance class 
66 5. PS demos 
Local 
Government 3 15 50% 1. N/A 
50 2 N/A 
N/A 3. In-school 
art and 
music program 
Corporations/ 
Business 2 10 50% 1 . Suzuki 
strings 
50 2. Eurhythmies 
Donations 1 5 25-4-0% 1 . Music 
programs 
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TABLE 7—Continued 
Sources of Respondents 
Funding N % 
Percentage 
Funded 
Type of Projects 
Funded 
PS Parent Group 
and Art Center 1 5 100% 1. Orff & chamber 
music demos 
Music Committee 1 5 100% 1. Music therapy 
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community schools of the arts, respondents were asked if 
these programs had indeed served as a feeder system for 
their schools. A majority of the respondents ( 6 3 % )  
reported that these programs had served as feeder systems 
for their schools, but eight (21%) reported that these 
programs had not; four (11%) were uncertain. These data 
are in table 8. 
Additional Outreach Programs 
The final question was designed to allow respondents 
to describe briefly any additional programs at their 
schools and/or to clarify any details of the programs 
they had described previously. Under additional 
programs, one respondent reported an honors middle school 
band and chorus composed of from four to eight students 
from twenty-six area schools. The students were 
recommended by their home school ensemble directors and 
given full scholarships for participation. Another 
respondent reported a music and art program in 
cooperation with an art museum, available to high school 
students. The program, for which students pay tuition, 
consisted of a two hour field trip to explore specific 
periods of art and music history. Two respondents 
reported that their programs have supplemented existing 
TABLE 8 
Feeder Systems 
Outreach Programs Have Respondents 
Served As Feeder Systems N % 
Yes 2U 63 
No 8 21 
Uncertain 4- 11 
No response 2 5 
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resources in the institutions involved. A complete list 
of the respondents' comments is in appendix D, 
pp. 287-88. 
II. Early Childhood Education and Day Care 
Outreach Programs 
History of Programs 
Another area of interest of community schools of the 
arts is early childhood education and day care. In this 
section, respondents were asked if their schools had 
programs of early childhood education and day care. 
Thirty-eight (59%) of the respondents reported having 
operated programs for an average of seven years. (The 
range was from six months to twenty-seven years.) During 
the 1982-83 school year, thirty-five (55%) respondents 
indicated that their schools had operated programs, and 
thirty-four (53%) reported that their schools will 
operate programs during the 1983-84- school year. These 
data are found in table 9. 
In order to determine the extent of these outreach 
programs, respondents were asked to indicate the total 
number of public and private institutions working in 
conjunction with their programs. Six (17%) respondents 
reported having worked with fifty public institutions; 
twelve (34-%) worked with twenty private institutions, but 
seventeen (4-8%) respondents indicated they had not worked 
with any public or private institutions. One respondent 
TABLE 9 
Number and Percentage of Respondents with Outreach 
Programs in Early Education and Day Care 
Outreach Programs Respondents 
N % 
Past Yes 38 59 
No ' 26 41 
1982-83 Yes 35 55 
No 29 45 
1983-84 Yes 34 53 
No 19 30 
No response 11 17 
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reported having worked with the general population, and 
another respondent reported having programs which took 
place at the schools' branches. These data are in table 
10.  
Location of Classes 
In the next item, respondents were asked to indicate 
the location of classes. Twenty-three (66%) of the 
respondents reported that classes were held at the 
respondents' school. These data appear to confirm the 
fact that many of the respondents were not involved with 
public or private institutions. Four (11%) of the 
respondents reported that classes were held at other 
locations, and eight (23%) reported that classes were 
held both at respondents' schools and at other locations. 
These data are shown in table 11. 
Areas of Instruction and Enrollment 
Respondents were asked to indicate the approximate 
number of students enrolled in each of the following four 
areas: music, dance, drama, and visual arts. Table 12 
gives both the total number and percentage of schools 
offering classes or lessons in particular areas and the 
average number of students enrolled in particular classes 
or lessons. 
TABLE 10 
Number and Percentage of Respondents Working 
with Public and Private Instituions 
Institutions Respondents 
N % 
Public 
Private 
Other 
No response 
6 
1 2  
17 
2 
17 
34 
48 
6 
TABLE 11 
Location of Classes 
Location of Classes Respondents 
N % 
At your school 23 66 
At other locations 4- *11 
At both locations 8 23 
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As in the public and private school outreach 
programs, music is the most frequently offered area of 
instruction in early childhood education and day care 
outreach programs! a total of sixteen different types of 
musical instruction was offered by the thirty-five 
schools. A majority (60%) of the respondents reported 
that their schools offered Suzuki violin instruction, 
fourteen (4-0%) schools offered introduction to music for 
children, thirteen (37%) offered Orff/Schulwerk classes, 
eleven (31%) offered eurhythmies classes, nine (26%) 
offered Suzuki piano, nine (26%) offered recorder, and 
eight (23%) offered pre-piano classes. One respondent 
reported that his school had developed its own "method 
system" for teaching piano classes. Seven (20%) schools 
offered Suzuki cello; seven (20%) offered introduction to 
musical instruments; five (14-%) schools offered Kodaly 
instruction; one (3%) offered Suzuki flute, with a total 
enrollment of five students. Under "other," respondents 
reported offering the following classes: a combined 
eurhythmies and Orff class; singing as self-expression; 
fun with music; a class combining Kodaly, introduction to 
music, and introduction to musical instruments; and a 
primer theory class. 
In the second area of instruction, dance, a total of 
nine different types of instruction were reported. Six 
(17%) respondents reported that their schools offered 
classes in creative movement, three (9%) offered kinder 
dance, two (6%) offered readiness through movement, two 
(6%) offered creative dance, one (3%) school offered 
introduction to dance. Under "other," respondents 
reported offering the following classes: pre-school fine 
arts classes, combination dance, pre-ballet, and 
dance/movement therapy. 
In the third area of instruction, drama, a total of 
four different types of instruction was reported. Three 
(9%) schools offered story-telling, one (3%) offered 
pre-school drama, and one (3%) offered creative 
dramatics. Under "other," one (3%) school reported a 
class in opera and play performance. 
Results showed four different types of instruction 
being offered in the area of visual arts. Craft classes 
were offered by two (6%) schools, two (6%) offered mixed 
media classes, one (3%) reported a pre-school fine arts 
class, and another reported that his school offered field 
trips to museums in the neighborhood. 
In summary, thirty-five respondents reported having 
an early childhood education or day care outreach 
program. As the data in table 13 show, music instruction 
was offered most frequently, followed by dance 
instruction; in fact, forty-eight percent of all 
instructional programs were in the area of music. 
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TABLE 12 
Areas of Instruction and Enrollment 
Music Respondents Average Number 
N % of Students" 
Suzuki violin 21 60 31 (11 ) 
Introduction to music 14 40 47 (6) 
Orff/Schulwerk 13 37 15 (4) 
Eurhythmies 11 . 31 24 (3) 
Suzuki piano 9 26 21 (5) 
Recorder 9 26 61 (3) 
Pre-piano classes 8 23 14 (3) 
Suzuki cello 7 20 5 (4) 
Introduction to musical 
instruments 7 20 38 (3) 
Kodaly 5 14 100 (1)* 
Suzuki flute 1 3 5 (1)* 
Eurhythmies and Orff 1 3 30 (1)* 
Singing as self-expression 1 3 N/A (0) 
Fun with music 1 3 N/A (0) 
Kodaly, introduction to music, 
(1)* introduction to instruments 1 3 100 
Primer theory class 1 3 10 (1 )* 
Dance 
Creative movement 
Kinder dance 
Readiness through movement 
Creative dance 
Introduction to dance 
Pre-school fine arts 
Combination dance 
Pre-ballet 
Dance/movement therapy 
6 17 25 (1)** 
3 9 N/A (0) 
2 6 26 (1)** 
2 6 8 (1)** 
3 10 (1 )** 
3 40 (1)** 
3 40 (1)** 
3 10 (1)** 
3 N/A (0) 
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TABLE 12—Continued 
Drama Respondents Average Number 
N % of Students 
Story-telling 3 9 N/A (0) 
Pre-school drama 1 3 N/A (0) 
Creative dramatics 1 3 10 (1)** 
Operas and play performances 1 3 N/A (0) 
Visual Arts 
Crafts 2 6 N/A (0) 
Mixed media 2 6 N/A (0) 
Pre-school fine arts 1 3 40 (1)** 
Field trips to museums 1 3 N/A (0) 
"The number in ( ) refers to the number of 
responding schools that provided enrollment data. 
**Iridicates total enrollment figures. 
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TABLE 13 
Number and Percentage of Four Areas of Instruction 
Areas of Instruction Number of 
Classes 
Percentage of 
Classes 
Music 16 49 
Dance 9 27 
Drama 4. 12 
Visual Arts A 12 
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The next item on the questionnaire asked respondents 
whether the classes combined any of the following areas: 
music and art; music, art, and movement; music, art, 
movement, and drama. One respondent reported that his 
classes combined music and art; four respondents reported 
that their classes combined music, art, and movement; and 
two respondents reported that their classes combined 
music, art, movement, and drama. Under the category 
"other," three respondents reported that their classes 
combined music and movement; one respondent reported that 
his classes combined music, dance, movement, and drama. 
It was assumed that the twenty-four respondents who did 
not answer this question were indicating that the areas 
of instruction were mutually exclusive. These data are 
shown in table 14. 
Contractual Services 
The next question inquired about the methods of 
payment for services. Respondents were asked if all, 
some, or none of the services were on a contractual 
basis. As table 15 shows, six (17%) respondents reported 
that all services were on a contractual basis; two (6%) 
reported that some of the services were on a contractual 
basis; and 22 (63%) reported that none of the services 
was on a contractual basis. Five (14-%) respondents did 
not answer the question. 
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Number of Schools with Classes Combining 
One or More Areas of Instruction 
TABLE U 
Areas Number of Respondents 
Music and art 1 
Music, art, and movement 4-
Music, art, movement, and drama 2 
Other: 
music and movement 3 
music, dance, movement, and drama 1 
No response 24 
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If the respondents indicated that some or none of 
the services were on a contractual basis, they were then 
asked whether their schools had received special funding 
for any cf the programs. Four (17%) of the respondents 
reported receiving some type of special funding. In 
fact, private donations provided 100 percent of the 
funding for two respondents; another respondent also 
received 100 percent funding from a foundation and his 
local government, and one respondent's program received 
funding of twenty percent from a grant. However, 
nineteen (79%) respondents reported that their schools 
had not received any special funding for these outreach 
programs. In fact, a plurality of the respondents 
indicated that their programs were funded by student 
tuition. Other respondents cited activity fees, student 
fees, class fees, individual gifts, general fundraising, 
and the school budget as sources of program funding. 
Feeder System 
The next item asked if these programs had served as 
feeder systems for their schools, and a majority said 
yes. Only five (14-%) respondents reported that these 
programs had not served as feeder systems, and one (3%) 
was uncertain. Seven (20%) respondents did not answer 
the question. These data are in table 16. 
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TABLE 15 
Contractual Services 
Contractual Services Respondents 
N % 
All 6 17 
Some 2 6 
None 22 63 
No response 5 U 
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Research Programs 
Since the National Guild recommends research in the 
area of early childhood education and day care programs, 
the next item asked if respondents had conducted such 
research: a majority (60%) of the respondents reported 
that they had not. Five (14-%) respondents indicated, 
however, that their schools had undertaken research into 
these areas. The topics reported and individual comments 
of the respondents are in appendix E, p. 290. Nine (26%) 
respondents did not answer the qiiestion. 
Additional Outreach Programs 
The final question was designed to allow respondents 
to describe briefly any additional programs at their 
schools and/or to clarify any details of the programs 
they had previously described. Generally, most 
respondents who answered this question provided more 
detailed information about their school's instructional 
programs. For example, one respondent reported that his 
pre-school fine arts program was offered on a daily and 
Saturday basis with forty students, ages three to eight, 
being rotated in classes of music, art, dance, and drama. 
Another respondent reported that his outreach program 
consisted of two parts: an adult teacher training program 
of day care center personnel and a summer project serving 
TABLE 16 
Feeder Systems 
Programs have Served Respondents 
as Feeder Systems N % 
les 22 63 
No 5 U 
Uncertain 1 3 
No response 7 20 
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two hundred children from day care centers. A complete 
list of the respondents' comments is in appendix E, pp. 
291-92. 
III. Outreach Programs for the Handicapped 
History of Programs 
In this section, respondents were asked if their 
schools had outreach programs designed to serve the 
handicapped in schools, hospitals, mental institutions, 
and other facilities. Nineteen (30%) of the respondents 
reported having operated programs for the handicapped for 
an average of eleven years. (The range was from one year 
to seventy years.) Furthermore, seventeen (27%) of the 
respondents indicated that their schools had operated 
programs during the 1982-83 school year, and fourteen 
(22%) reported that their schools will operate programs 
during the 1983-84. school year. These data are in table 
17. 
Faculty and Staff and Institutions 
To obtain a profile of these outreach programs, 
respondents were asked about faculty and staff and 
institutions working in conjunction with their 
instructional and recreational programs for the 
handicapped. Seven (4-1%) respondents reported a total of 
TABLE 17 
Number and Percentage of Respondents with 
Outreach Programs for the Handicapped 
Outreach Programs Respondents 
N % 
Past Yes 19 30 
No 45 70 
1982-83 Yes 17 27 
No 47 73 
1983-84- Yes U 22 
No 35 55 
No response 15 23 
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twenty-three registered/certified music therapists on 
their staffs; nine (53%) respondents reported a total of 
fifty-one other faculty (non-registered/certified music 
therapists) on their staffs. One respondent reported 
that a registered/certified therapist worked with his 
program, and another reported that an expert worked with 
his program. Nine (53%) of the respondents reported that 
a total of thirty-three institutions utilized their 
programs. These data are in table 18. 
Student Population Profile 
Respondents were asked to report the total number of 
handicapped students, according to the type of handicap, 
who were served by their schools. As the data in table 
19 show, an average of forty-two mentally retarded 
students was reached by ten (59%) respondents. Nine 
(53%) of the respondents reported that their schools 
served an average of eighteen learning-disabled students; 
eight (4-7%) reported that their schools served an average 
of seventy-two visually impaired students; seven (4-1%) 
reported that their schools served an average of fourteen 
emotionally disturbed students; six (35%) reported that 
their schools served an average of seven physically 
impaired students; and six (35%) of the respondents 
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TABLE 18 
Faculty and Staff and Institutions 
Item Total 
Number 
Respondents 
N % 
Faculty and staff: 
(1) registered/certified 
music therapists 23 7 41 
(2) other faculty 51 9 53 
Institutions 33 9 53 
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reported that their schools served an average of seven 
multi-handicapped students. Five (29%) of the respondents 
reported that their schools served an average of sixteen 
students with hearing impairments; five (29%) reported 
that their schools served an average of twelve students 
with social disabilities; five (29%) reported that their 
schools served an average of twenty students with 
behavioral disorders. In addition, respondents were 
requested to report other types of handicapped students 
that their schools served. One respondent reported that 
his school served twelve cerebral palsied students; one 
reported that his school served Down's syndrome students; 
one reported that his school served two speech impaired 
students; and one respondent reported that his school 
served one developmentally disabled student. 
Referral Agencies 
Respondents were asked to report the agencies from 
which they received student referrals. Although no one 
agency was cited by a majority of respondents, fifteen 
(36%) respondents reported receiving student referrals 
from schools. Doctors referred students to seven (17%) 
respondents; vocational/rehabilitation centers referred 
students to five (12%) respondents; hospitals referred 
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TABLE 19 
Student Population Profile 
Type of Handicap Average Number Respondents 
of Students N % 
Mentally Retarded 42 (7) * 10 59 
Learning Disabled 18 (7) 9 53 
Visually Impaired 72 (7) 8 47 
Emotionally Disturbed U (6) 7 41 
Physically Impaired 7 (5) 6 35 
Multi-Handicapped 7 (6) 6 35 
Hearing Impaired 16 (5) 5 29 
Social Disability 12 (3) 5 29 
Behavioral Disorder 20 (4) 5 29 
Other: 
Cerebral Palsy 12 (1) 1 6 
Down's Syndrome N/A (0) 1 6 
Speech Impaired 2 (1) 1 6 
Developmentally 
Disabled 1 (1) 1 6 
"""The number in ( ) refers to the number of 
responding schools that provided enrollment data. 
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students to four (10%) respondents; the state referred 
students to three (7%) respondents; mental institutions 
referred students to two (5%) respondents; and city-
agencies referred students to two (5%) respondents. 
Under "other," respondents reported the following 
additional sources of student referrals: the Association 
for Retarded Citizens; area social workers and 
psychologists; other music teachers; word-of-mouth; and 
personal referrals. Finally, one respondent reported 
that, in some instances, parents enrolled the students. 
These data are in table 20. 
Facilities 
Since many respondents work with physically 
handicapped students, the next item was designed to 
ascertain the number of respondents whose schools were 
equipped with facilities for these students. Forty-one 
percent of the respondents reported that their schools 
were equipped with facilities for the physically 
handicapped; moreover, seventy-one percent of those 
respondents indicated that their facilities complied with 
both federal and state laws. In fact, only one 
respondent reported that his facilities did not meet 
federal and state laws. Fifty-three percent of the 
respondents reported, however, that their schools were 
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TABLE 20 
Referral Agencies 
Agencies Respondents 
N % 
Schools 15 36 
Doctors 7 17 
Vocational/ 
rehabilitation centers 5 12 
Hospitals k 10 
State 3 7 
Mental institutions 2 5 
City- 2 5 
Other 4- 10 
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not equipped, with facilities for the physically 
handicapped. These data are in table 21. 
Faculty Training Programs 
The next item asked respondents to report if their 
schools offered a faculty training course in music 
therapy. Four (24%) respondents reported that their 
schools offered a training course for either faculty 
members or students; two reported that these courses were 
training workshops for faculty and other music teachers 
in the area, and one respondent reported a training 
workshop for teachers beginning to work with blind and 
visually impaired students. Two respondents reported 
that their schools offered either a practicum or an 
internship program for music therapy students. One 
respondent's internship program has been approved by the 
National Association of Music Therapy. These data are in 
table 22. 
Location of Classes 
Respondents were asked to indicate the location of 
classes. Table 23 shows that seven (4-1%) of the 
respondents' classes were held at the respondents' 
schools; two (12%) reported that classes were held at 
other institutions, and six (35%) reported that classes 
were held at both locations. Two (12%) respondents did 
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TABLE 21 
Facilities for the Physically Handicapped 
Schools with Facilities for Respondents 
the Physically Handicapped N % 
Yes 7 41 
No 9 53 
No response 1 6 
Comply with Federal and State Laws 
Yes 
No 
No response 
5 
1 
1 
71 
U 
U 
TABLE 22 
Faculty Training Courses 
Schools Offering Faculty Respondents 
Training Classes N % 
Yes 4- 24 
No 13 76 
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TABLE 23 
Location of Classes 
Location of Classes Respondents 
N % 
At your school 7 41 
At other institutions 2 12 
At both locations 6 35 
No response 2 12 
9 
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not answer this question. 
Types of Programs 
Respondents were asked if programs were available 
for student enrichment, for therapeutic benefits, or for 
individual education programs. Ten (37%) respondents 
reported that programs were available for student 
enrichment; eight (30%) said that programs were available 
for therapeutic benefits; and six (22%) said that 
programs were designed as individual educational 
programs. Three (11%) respondents did not 
answer the question. The data are in table 24-. 
Areas of Instruction and Enrollment 
The next question was designed to determine not only 
the areas of instruction but also the number of students 
enrolled in those areas. Respondents were asked to 
indicate the approximate number of students in each of 
four areas: music, dance, drama, and visual arts. Table 
25 shows both the total number and percentage of schools 
offering classes or lessons in particular areas, and the 
average number of students enrolled. 
Music was the most frequently offered area of 
instruction; a total of fifteen different types of 
musical instruction was offered by the seventeen 
respondents. Ten (59%) respondents reported their 
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TABLE 24. 
Types of Programs 
Programs are Respondents 
Offered for N • % 
Student enrichment 10 37 
Therapeutic benefits 8 30 
Individual educational 
programs 6 22 
No response 3 11 
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schools offered piano instruction, and nine of these 
respondents reported an average enrollment of five 
students. Five (29%) schools offered voice; five (29%) 
offered guitar; four (24-%) schools offered a basic music 
skills class; four (24-%) offered Orff/Schulwerk classes; 
three (18%) offered a string program, with an average of 
five students enrolled; two (12%) offered eurhythmies, 
with an average enrollment of sixteen students; two (12%) 
schools offered general music/appreciation, with an 
average enrollment of thirty-one students; one (6%) 
school offered large ensemble classes, with a total 
enrollment of thirty students. Other classes offered by 
schools were: recorder, Kodaly, private instruction on 
band or orchestral instruments, theory/musicianship, 
xylophone, and music therapy sessions. 
In the second area of instruction, dance, fewer 
respondents offered classes and lessons: a total of only 
five different types of dance instruction was offered by 
the schools. Two (12%) respondents reported that their 
schools offered a modern dance class; two (12%) schools 
offered a movement class. In addition, other classes 
offered were: creative dance, folk dance, and ballet. 
The third area of instruction, drama, was offered by 
1 1 1  
one school only. This school offered a class in 
puppetry, but no enrollment data were given. 
The final area of instruction, visual arts, was 
offered by four responding schools. The following areas 
were reported: ceramics, sculpture, introduction to art, 
and summer camp. No enrollment data were given. 
In summary, seventeen respondents reported having 
outreach programs designed to serve the handicapped. 
Furthermore, data in table 26 reveal that music 
instruction was offered more frequently than dance, 
drama, or visual arts; in fact, sixty percent of all 
instructional programs were in the area of music. 
Funding Sources 
The next question asked respondents to report the 
sources of funding for instructional programs. As table 
27 reveals, funding was received from a variety of 
sources: nine (23%) respondents reported that students 
paid tuition; eight (20%) reported that grants supported 
instruction for the handicapped; seven (18%) reported 
that private donations were used to support instruction 
for the handicapped; six (15%) reported that the state 
provided funding; three (7%) reported that business and 
corporations provided program funding; two (5%) reported 
that endowment income was used; one (2%) received funding 
1 1 2  
TABLE 25 
Areas of Instruction and Enrollment 
Music Respondents Average Number 
N % of Students* 
Piano 10 59 5 (9) 
Voice 5 29 13 U) 
Guitar 5 29 U U) 
Basic music skills A 24- 9 (4) 
Orff/Schulwerk U 2U 7 (2) 
String program 3 18 5 (3) 
Eurhythmies 2 12 16 (2) 
General music/appreciation 2 12 31 (2) 
Music therapy 2 12 N/A (0) 
Large ensembles 1 6 30 (1 )** 
Recorder 1 6 3 (1 )** 
Kodaly 1 6 N/A (0) 
Private instruction on band 
or orchestral instruments 1 6 U (1)** 
Theory/musicianship 1 6 1 (1)** 
Xylophone 1 6 N/A (0) 
Dance 
Modern 2 12 1 (1 )** 
Movement class 2 12 N/A (0) 
Creative dance 1 6 N/A (0) 
Folk dance 1 6 9 (1) 
Ballet 1 6 1 (1) 
Drama 
Puppetry 1 6 N/A (0) 
1 1 3  
TABLE 25—Continued 
Visual Arts Respondents Average Number 
N % of Students 
Ceramics 1 6 N/A (0) 
Sculpture 1 6 N/A (0) 
Introduction to art 1 6 N/A (0) 
Summer camp 1 6 N/A (0) 
•-"The number in ( ) refers to the number of 
responding schools that provided enrollment data. 
^'""Indicates total enrollment figures. 
1 1 4  
TABLE 26 
Number and' Percentage of Four Areas of Instruction 
Areas of Instruction Number Percent 
Music 15 60 
Dance 5 20 
Drama 1 4 
Visual Arts U 16 
1 1 5  
from a school board. Other sources reported by 
respondents were: The Lighthouse for the Blind, parents' 
association, county commissioners, and tuition aid. 
Research Programs 
Respondents were asked to indicate if their schools 
had conducted research in the area of handicapped 
instruction or related areas; most (76%) indicated that 
they had not. Three (18%) respondents reported that 
their schools had conducted research studies. The topics 
reported were: 1) Demographic Data, 2) The Availability 
of Music Instruction for Visually Handicapped Children in 
Public Schools and the Community, and 3) research as it 
relates to music therapy. Additionally, one respondent 
reported that his teachers consult with community schools 
which offer similar instruction. One respondent did not 
answer the question. These data are in table 28. 
Feeder Systems 
Respondents were asked if these outreach programs 
had served as feeder systems for their schools. As the 
data in table 29 indicate, respondents were almost 
equally divided on this item. Seven (4-1%) respondents 
reported that these programs have served as feeder 
systems for their schools; eight (4-7%) reported that 
these programs had not; two (12%) respondents did not 
answer the question. 
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TABLE 27 
Funding Sources for Instruction of the Handicapped 
Sources of Funding Respondents 
N % 
Tuition 9 23 
Grants 8 20 
Private donations 7 18 
State 6 15 
Business/corporations 3 7 
Endowments 2 5 
School boards 1 2 
TABLE 28 
Research in Areas of Instruction 
for the Handicapped 
Schools have Conducted Respondents 
Research Projects N % 
Yes 3 18 
No 13 76 
No response 1 6 
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TABLE 29 
Feeder Systems 
Programs have Served Respondents 
as Feeder Systems N % 
Yes 7 41 
No 8 47 
No response 2 12 
1 1 9  
Additional Outreach Programs 
The final question of this section was designed to 
allow respondents to describe briefly any additional 
programs at their schools and/or to clarify any details 
of the programs they had described previously. Four 
respondents indicated that their schools have no 
formalized outreach program, but that their schools 
provide performances upon request. One respondent 
reported that his school offered a concert series by 
faculty and student groups at a geriatric and retirement 
community. Other respondents reported that they have 
mainstreamed handicapped students into regular classes. 
One respondent reported that his school employs a 
handicapped blind teacher for piano lessons. 
A complete list of the respondents' comments is in 
appendix F. p 294. 
IV. Outreach Programs in Juvenile Detention 
Homes and Prisons 
History of Programs 
In this section, respondents were asked if their 
schools had instructional and recreational programs in 
juvenile detention homes and prisons. Six (9%) of the 
respondents reported having operated programs in juvenile 
detention homes and prisons for an average of one year 
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and six months. (The range was from one year to two 
years.) Three (5%) respondents indicated that their 
schools had operated programs during the 1982-83 school 
year. No respondents planned to offer programs during 
the 1983-84- school year. These data are in table 30. 
Number and Types of Institutions 
Respondents were asked to indicate the total number 
of institutions that utilized their programs. Of the 
three respondents who answered this section, one worked 
with a group home, another worked with a juvenile 
detention home, and the other worked with a prison. 
Types of Programs 
The next item asked respondents if classes were 
designed to be instructional, recreational, both of the 
above, or other. Two (66%) respondents reported that 
their programs were designed to be recreational, and one 
(33%) reported that his program was designed to be both 
instructional and recreational. 
Areas of Instruction and Enrollment 
Respondents were asked to indicate the approximate 
number of students enrolled in each of four areas: music, 
dance, visual arts, and other activities. None of the 
respondents reported students enrolled in either 
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TABLE 30 
Number and Percentage of Respondents with Outreach 
Programs in Juvenile Detention Homes and Prisons 
Outreach Programs Respondents 
N % 
Past Yes 6 9 
No 56 88 
No response 2 3 
1982--83 les 3 5 
No 61 95 
1983-
00 
Yes 0 0 
No 40 63 
No response 24 37 
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music or visual arts classes. As table 31 shows, one 
(33%) respondent reported that his school offered modern 
dance classes. Under "other activities," one (33%) 
respondent reported that his school presented two faculty 
and student concerts/recitals; another reported that his 
school offered dramatic presentations; one reported that 
his activities were open to the general population; and 
another reported that his activities were limited to 
those recommended by the institution. 
Contractual Services 
The next question on the survey asked about the 
methods of payment for services. Respondents were asked 
if all, some, or none of the services were provided on a 
contractual basis. Two (66%) respondents reported that 
none of their services was on a contractual basis; one 
indicated that a grant had provided 100 percent of the 
funding for modern dance classes; one reported that funds 
from the general operating budget were used to fund 
programs, and one respondent did not answer the question. 
These data are in table 32. 
Additional Outreach Programs 
The final question of this section was designed to 
allow respondents to describe briefly any additional 
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Table 31 
Areas of Instruction and Enrollment 
Dance Respondents 
N % 
Modern 1 33 
Other Activities 
Faculty and student concerts 
Dramatic presentations 
1 
1 
33 
33 
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Table 32 
Contractual Services 
Contractual Services Respondents 
N % 
All 0 0 
Some 0 0 
None 2 66 
No response 1 33 
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programs at their schools and/or to clarify any details 
of the programs they had described previously. One 
respondent reported that his program was discontinued 
because of prison overcrowding. 
V. Ethnic Outreach Programs 
History of Programs 
In this section, respondents were asked if their 
schools had engaged in programs designed to collect and 
teach art forms of their constituents' ethnic 
populations. Nine (14-%) of the respondents reported 
having operated an ethnic outreach program for an average 
of eight years. (The range was from one year to twenty 
years.) Eight (13%) respondents indicated that their 
schools had operated programs during the 1982-83 school 
year, and seven (12%) indicated that their schools will 
operate programs during the 1983-84- school year. These 
data are in table 33 
To obtain a profile of the extent of these programs, 
respondents were asked to indicate the total number of 
institutions and to specify the institutions that 
utilized their programs. Six (75%) respondents reported 
that their schools worked with a total of seven 
institutions. Respondents reported working with the 
following institutions: a Methodist church, YMCA, two 
TABLE 33 
Number and Percentage of Respondents 
with Ethnic Outreach Programs 
Outreach Program Respondents 
N % 
Past Yes 9 U 
No 53 83 
No response 2 3 
1982-83 Yes 8 13 
No 56 88 
1983-84 Yes 7 12 
No 31 48 
No response 26 41 
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public schools, Rap> Inc., and a Jewish Community Center. 
Two (25%) respondents did not answer the question. These 
data are in table 34-• 
Location of Classes 
After determining the total number of institutions 
involved, respondents were asked to indicate the location 
of classes. As shown in table 35, four (57%) of the 
respondents reported that classes were held at the 
respondents' schools; three (4-3%) reported that classes 
were held at other locations; and one (14-%) reported that 
classes were held at both the respondent's school and at 
other locations. 
Areas of Instruction and Enrollment 
The next item was designed to determine not only the 
areas of instruction but also the number of students 
enrolled. Respondents were asked to indicate the 
approximate number of students in ethnic programs in each 
of four areas: music, dance, drama, and visual arts. 
Additionally, a.s table 36 indicates, each area is listed 
by type of ethnic program. 
Music was the most frequently offered area of 
instruction: a total of seven different types of ethnic 
music programs was offered by the eight respondents. 
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TABLE 34 
Number of Institutions Working with Respondents 
Institution Number Respondents 
N % 
United Methodist Church 1 1 13 
YMCA 1 1 13 
Public Schools 2 2 24 
Rap, Inc. 1 1 13 
Jewish Community Center and 
other area organizations 2 1 13 
No response 2 24 
TABLE 35 
Location of Classes 
Location of Classes Respondents 
N % 
At your school U 57 
At other locations 3 4-3 
At both locations 1 14-
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Three (38%) respondents reported that their schools 
offered instruction in African music, with an average 
enrollment of seven students; three (38%) reported that 
their schools offered instruction in Latin American 
music, with an average enrollment of twenty students; 
two (25%) reported that their schools offered instruction 
in Hispanic music, with an average enrollment of six 
students; two (25%) reported that their schools offered 
instruction in American (folk, jazz, and blues) music, 
with one respondent reporting a total enrollment of four 
students and another reporting a total enrollment of 100 
students. Finally, instruction in both Jewish and 
Chinese music was offered by one school. 
In the second area of instruction, dance, three 
different types of ethnic programs were offered. Four 
(50%) respondents reported that their schools offered 
instruction in African dance, with an average enrollment 
of eighty-four students; one (13%) reported that his 
school offered instruction in Hispanic dance, with a 
total enrollment of two students; one reported that his 
school offered instruction in Latin American dance, with 
a total enrollment of three students. 
The areas of drama and visual arts were both offered 
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TABLE 36 
Areas of Instruction and Enrollment 
Music Respondents Average Number 
N % of Students* 
African 3 38 7 (2) 
Latin American 3 38 20 (3) 
Hispanic 2 25 6 (2) 
American 2 25 52 (2) 
Jewish 1 13 N/A (0) 
Chinese 1 13 25 (1 )** 
Dance 
African U 50 84 (3) 
Hispanic 1 13 2 (1)** 
Latin American 1 13 3 (1)** 
Drama 
African 1 13 2 (1 )** 
Hispanic 1 13 2 (1 )** 
Latin American 1 13 3 (1)** 
Visual Arts 
African 1 13 2 (1)** 
Hispanic 1 13 2 (1 )*« 
Latin American 1 13 3 (1 )** 
*The number in ( ) refers to the number of 
responding schools that provided enrollment data. 
**Indicartes total enrollment figures. 
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by three responding schools. One (13%) school offered 
instruction in African drama and visual arts; one (13%) 
school offered instruction in Hispanic drama and visual 
arts; one (13%) school offered instruction in Latin 
American drama and visual arts. 
Bilingual Teachers 
Respondents were asked to report whether bilingual 
teachers were needed in classes designed to teach ethnic 
art forms. Table 37 indicates that one (12%) school 
reported that bilingual teachers were needed in these 
classes; two (25%) indicated that bilingual teachers were 
occasionally needed; five (63%) reported that they did 
not find it necessary to employ bilingual teachers. 
Facilities 
Since the National Guild suggests that schools not 
only teach but also collect ethnic art forms, the next 
item was designed to determine if schools had permanent 
storage and exhibition facilities for ethnic art works. 
Only one (13%) respondent reported that his school had 
the needed facilities; seven (88%) reported that their 
schools did not, however, one respondent indicated that 
the Jewish Community Center, which works with his school, 
did have the facilities. These data are in table 38. 
TABLE 37 
Need for Bilingual Teachers 
Bilingual Teachers 
are needed 
Respondents 
N % 
Yes 
No 
Sometimes 
1 12 
5 63 
2 25 
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TABLE 38 
Permanent Storage and Exhibition Facilities 
for Ethnic Art Works 
Item Respondents 
N % 
Yes 
No 
1  12  
7 88 
135 
Contractual Services 
The next item on the questionnaire inquired about 
the methods of payment for services. Respondents were 
asked if all, some, or none of the services were on a 
contractual basis. Three (38%) schools reported that all 
services were on a contractual basis, and five (63%) 
reported that none of the services was on a contractual 
basis. 
If respondents indicated that some or none of the 
services were on a contractual basis, they were then 
asked to report whether their schools, had received 
special funding for any of the outreach programs. Five 
(63%) respondents reported receiving some type of special 
funding: two respondents received partial funding from 
foundations, and two received partial funding from arts 
councils. One respondent received partial funding from 
business and corporations. Three respondents reported 
the following additional sources of program funding: 
budget, fees, scholarships, and general fundraising. 
These data are in table 39. 
Feeder System 
In this section, respondents were asked if these 
programs had served as feeder systems for their schools. 
Most respondents (75%) reported that these programs had 
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served as feeder systems for their schools, and only one 
(12.5%) reported that these programs had not. One 
(12.5%) respondent did not answer the question. These 
data are in table 4-0. 
Research Programs 
Respondents were asked if their schools had 
conducted research in the area of ethnic arts; a majority 
(75%) reported that their schools had not. In fact, only 
one (13%) respondent reported that his school had 
conducted research, but unfortunately, this respondent 
did not provide the research topic as requested. One 
(13%) respondent did not answer the question. 
Additional Outreach Programs 
The final question of this section allowed 
respondents to describe briefly any additional programs 
at their schools and/or to clarify any details of the 
programs they had described previously. One respondent 
reported on the ethnic music programs offered at his 
school. His comments are in appendix G, p. 296. 
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TABLE 39 
Sources of Additional Funding, Percentage Funded, 
and Types of Projects Funded 
Sources of Respondents Percentage Type of Projects 
Funding N % Funded Funded 
Foundations 2 25 33% 1 . N/A 
21 2. Instrumental, 
theory, and 
ensemble 
instruction. 
Arts Councils 2 25 21% 1 . Instrumental, 
theory, and 
ensemble 
instruction. 
25 2. N/A 
4-2% 1. Instrumental, 
theory, and 
ensemble 
instruction. 
Scholarships 1 12 50% 1 . N/A 
Budget 1 12 33% 1. N/A 
Fees and 
Fundraising 1 12 50% 1 . Chinese music 
programs and 
performances. 
Business/ 
Corporations 1 12 
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TABLE 4.0 
Feeder Systems 
Programs have Served Respondents 
as Feeder Systems N % 
Yes 6 75 
No 1 12.5 
No response 1 12.5 
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VI. Teacher Training Outreach Programs 
History of Programs 
In this section, respondents were asked if their 
schools had teacher training programs in conjunction with 
colleges and universities. Ten (16%) of the respondents 
reported having operated such a program for an average of 
six years. (The range was from one year to eighteen 
years.) Nine (14-%) respondents indicated that their 
schools had operated programs during the 1982-83 school 
year, and nine (14-%) indicated that their schools will 
operate programs during the 1983-84 school year. These 
data are in table 4-1 • 
To obtain additional information about the extent of 
these outreach programs, respondents were asked to report 
the total number of schools (colleges and universities) 
that worked in conjunction with their programs. A 
majority (56%) of the respondents indicated that their 
schools had worked with universities, and two (22%) 
indicated that their schools worked with colleges. One 
(11%) respondent indicated that his school worked with 
private individuals. These data are in table 4-2. 
14-0 
TABLE 41 
Number and Percentage of Respondents with 
Teacher Training Outreach Programs 
Outreach Programs Respondents 
N % 
Past Yes 10 16 
No 53 83 
No response 1 1 
1982. 
00 i Yes 9 U 
No 55 86 
1983-
oo i Yes 9 U 
No 32 50 
No response 23 36 
14-1 
TABLE 42 
Number and Percentage of Respondents Working 
with Colleges and Universities 
Category Total Respondents 
Number N % 
College 3 2 22 
University- 5 5 56 
Other : 
private individuals 1 1 11 
No response 1 1 11 
14-2 
Student Teaching 
Respondents were asked to indicate if they provided 
student teaching experience for undergraduate or graduate 
college and university students. Most (89%) respondents 
provided student teaching experience for students. 
Teaching experience in the area of music was offered most 
frequently; eight (89%) respondents provided such 
opportunities. One (11%) respondent offered student 
teaching experience in the area of dance; two (22%) 
offered student teaching experience in drama, and one 
(11%) offered student teaching experience in visual arts. 
These data are in table 43. 
Teacher Training Programs 
The next area surveyed asked respondents to report 
the teacher training programs that were offered in 
conjunction with colleges and universities. Five (56%) 
respondents reported that their schools offered piano 
pedagogy classes. The following other areas were 
reported: Suzuki strings, music therapy, Orff/Schulwerk, 
Suzuki piano, voice pedagogy, and art classes. These 
data are in table Uk* 
Contractual Services 
The next question asked about the methods of payment 
for services. Respondents were asked if all, some, or 
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TABLE A3 
Student Teaching Experience 
Areas Respondents 
N* %* 
Music 8 89 
Dance 1 11 
Drama 2 22 
Visual Arts 1 11 
*Total Number and percentage will be greater than 
the total number of responding schools because 
respondents could have checked all areas. 
1U 
TABLE U 
Teacher Training Programs 
Area Respondents 
N % 
Piano pedagogy 5 56 
Suzuki strings 1 11 
Music therapy 1 11 
Orff/Schulwerk 1 11 
Suzuki piano 1 11 
Voice pedagogy 1 11 
Art classes 1 11 
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none of the services were on a contractual basis. Five 
(56%) respondents reported that all services were on a 
contractual basis; one (11%) reported that some of the 
services were on a contractual basis, and three (33%) 
respondents reported that none were. These data are in 
table 4-5. 
If the respondents indicated that some or nons of 
the services were on a contractual basis, they were then 
asked whether their schools had received special funding 
for any of the outreach programs. Two (22%) respondents 
reported that programs were funded by tuition or private 
lesson fees. One (11%) respondent reported that because 
his school was a part of a university, programs were 
provided gratis; however, future programs would be 
provided on a contractual basis. 
Additional Outreach Programs 
The final question of the section was designed to 
allow respondents to describe briefly any additional 
programs at their schools and/or to clarify any details 
of the programs they had described previously. One 
respondent reported that piano pedagogy classes were 
designed to help teachers prepare for the Wisconsin Piano 
Teaching Certificate. Also, one respondent reported a 
teacher training program, called "Teens-in-Training," 
TABLE 45 
Contractual Services 
Contractual Services Respondents 
N % 
All 5 56 
Some 1 11 
None 3 33 
U 7 
which offered inner-city children opportunities to learn 
how to hold a job by means of teacher training sessions 
in modern dance, percussion, piano, and guitar. All 
activities involved group work. Additional comments by 
the respondents are in appendix H, p. 298. 
VII. Adult Education Outreach Programs 
History of Programs 
The results of this survey indicated that adult 
education programs were the most frequent type of 
outreach programs offered by community schools of the 
arts. Respondents were asked if their schools had adult 
education programs. Most (81%) respondents reported 
having operated programs of adult education for an 
average of twenty-four years. (The range was from one 
year to eighty-seven years.) Forty-eight (75%) of the 
respondents indicated that their schools had operated 
programs during the 1982-83 school year, and forty-five 
(70%) indicated that their schools will operate programs 
during the 1983-84. school year. These data are in table 
4-6. 
Location of Classes 
The next question asked respondents to indicate the 
location of the adult education classes. Thirty-seven 
(77%) of the respondents reported that classes were held 
14-8 
TABLE 4-6 
Number and Percentage of Respondents 
with Adult Education Programs 
Outreach Programs Respondents 
N % 
Past Yes 52 81 
No 11 17 
No response 1 2 
1982-83 Yes 48 75 
No 16 25 
1983-84 Yes 45 70 
No 9 14 
No response 10 16 
U 9 
at the respondents' schools; one (2%) respondent reported 
that classes were held at other locations, and nine (19%) 
reported that classes were held both at the respondents' 
schools and at other locations. One (2%) respondent did 
not answer the question. These data are in table 4-7. 
Areas of Instruction and Enrollment 
Respondents were asked to indicate the approximate 
number of students in each of five areas: music, dance, 
drama, visual arts, and other activities. Table 4-8 shows 
both the total number and percentage of schools offering 
classes or lessons in particular areas, and the average 
number of students enrolled. 
Music was the most frequently offered area of 
instruction; a total of thirty-one different types of 
musical instruction was offered by the forty-eight 
respondents. Forty-two (88%) schools offered piano, with 
an average enrollment of fifty-seven students; voice was 
offered by thirty-eight (79%) schools, with an average 
enrollment of twenty-eight students; guitar was offered 
by thirty-four (70%) schools, and strings were offered by 
thirty-three (69%) schools. 
The second group of music instruction included 
theory/musicianship which was offered by twenty-eight 
(58%) schools, with an average enrollment of thirty-five 
150 
TABLE 47 
Location of Classes 
Location of Classes Respondents 
N % 
At your school 37 77 
At other locations 1 2 
At both locations 9 19 
No response 1 2 
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students. Twenty-five (52%) schools offered private 
instruction on band or orchestral instruments; jazz 
improvisation was offered by twenty-one (4-4-%) schools, 
with an average enrollment of fourteen students; chamber 
music was offered by seventeen (35%) schools, with an 
average enrollment of twenty-eight students, and recorder 
was offered by sixteen (33%) schools, with an average of 
eleven students enrolled. 
The third group of music instruction included large 
ensembles and voice class which were both offered by 
thirteen (27%) schools. Eleven (23%) schools offered 
organ and piano classes; ten (21%) offered early music 
instruction and ensembles, general music/appreciation, 
and choral music. 
The fourth group of music instruction included class 
instruction on band or orchestral instruments, which was 
offered by nine (19%) schools. Seven (15%) schools 
offered music history classes; five (10%) offered 
harpsichord, and two (4-%) offered Orff/Schulwerk classes. 
The final group of music instruction included 
classes and lessons that respondents reported under 
"other." One (2%) respondent reported that his-school 
offered a chamber orchestra, with a total enrollment of 
twenty students; another reported that his school offered 
a community symphony orchestra; one (2%) respondent 
152 
reported that his school offered two baroque ensembles; 
and one (2%) respondent reported that his school offered 
an adult brass ensemble. Drum instruction was offered by-
one (2%) school, with a total enrollment of ninety-six 
students; wind instruction was offered by one (2%) 
school, with a total enrollment of forty-eight students; 
flute instruction was offered by one (2%) school, with a 
total enrollment of seven students.- One (27=) respondent 
reported that his school offered an adult jazz band, with 
six students enrolled. Pedagogy classes were offered by 
one (2%) school; piano pedagogy by another (2%) school; 
one (2%) school offered a music study group. 
In the second area of instruction, dance, schools 
offered a total of fifteen different types of classes and 
lessons: twelve (25%) schools offered classes in ballet, 
with an average enrollment of thirty-one students; nine 
(19%) respondents reported that their schools offered 
both modern dance classes and jazz classes. Both ethnic 
dance classes and tap classes were offered by five (10%) 
schools; four (8%) offered introduction to dance classes; 
three (6%) offered "pointe" classes; creative movement 
was offered by two (4-%) schools, with an average 
enrollment of eleven students; jazzercise was offered by 
two (4%) schools, with an average enrollment of 
forty-eight students; dancercise was offered by two (4%) 
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schools, with an average enrollment of ten students; and 
ballroom dancing classes were offered by two (4-%) 
schools, with an average enrollment of twenty-three 
students. One (2%) school offered country/folk classes, 
with a total of eleven students enrolled. Three dance 
classes were reported under "other." One (2%) respondent 
reported an aerobic dance class; one (2%) offered theatre 
dance; and one (2%) offered yoga classes. 
In the third area of instruction, drama, respondents 
offered a total of only two different classes: five (10%) 
school^ offered adult drama classes, and one (2%) school 
offered a senior citizen drama class. 
The second largest area of instruction was visual 
arts. A total of sixteen different types of visual arts 
classes and lessons was offered by the respondents: six 
(13%) respondents indicated that their schools offered 
photography classes, with an average enrollment of 
seventeen students; drawing was offered by five (10%) 
schools, with an average enrollment of fourteen students; 
four (8%) schools offered painting classes, with an 
average of nine students enrolled; three (6%) respondents 
reported mixed media classes, with an average enrollment 
of ten students; three (6%) reported ceramics classes, 
with an average of nine students enrolled. The following 
classes were offered by two (4-%) respondents: crafts, art 
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history, calligraphy, sculpture, and introduction to art. 
One (2%) respondent reported that his school offered 
graphic design classes with a total enrollment of seven 
students. Under "other," the following classes were 
reported: painting and drawing, portrait use, pottery, 
domestic arts, and stenciling. 
The final question of this section was designed to 
allow respondents to specify other activities that were a 
part of their adult education programs. Three 
respondents reported other activities: one (2%) indicated 
that his school offered a music appreciation class that 
included jazz, gospel, classical, and contemporary music; 
another reported that his school offered opera workshop 
classes; and one (2%) school offered a class in the 
Alexander technique. 
Types of Classes 
Respondents were asked if classes were designed to 
be instructional, recreational, both of the above, or 
other. A majority (52%) reported that classes were 
designed to be both instructional and recreational. 
Thirteen (27%) respondents reported that their classes 
were designed to be instructional, one (2%) reported that 
his classes were recreational, and nine (19%) respondents 
did not answer the question. These data are in table 4-9. 
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TABLE 48 
Areas of Instruction and Enrollment 
Music Respondents Average Number 
N % of Students* 
Piano 42 88 57 (26) 
Voice 38 79 28 (22) 
Guitar 34 70 21 (19) 
Strings 33 69 18 (21) 
Theory/musicianship 28 58 35 (13) 
Private instruction on band 
or orchestral instruments 25 52 35 (13) 
Jazz improvisation 21 . 4-4 14 (11) 
Chamber music 17 35 28 (6) 
Recorder 16 33 11 (8) 
Large ensembles 13 27 68 (5) 
Voice class 13 27 35 (6) 
Organ 11 23 5 (7) 
Piano class 11 23 23 (4) 
Early music instruments 
and ensembles 10 21 17 (3) 
General music/appreciation 10 21 19 (5) 
Choral music 10 21 36 (4) 
Class instruction on band 
or orchestral instruments 9 19 27 (4) 
Music history 7 15 1 (3) 
Harpsichord 5 10 3 (3) 
Orff/Schulwerk 2 4 24 (1)** 
TABLE 4-8—Continued 
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Music Respondents Average Number 
N % of Students 
Chamber orchestra 1 2 20 (1)** 
Community symphony orchestra 1 2 N/A ' (0) 
Baroque ensembles 1 2 N/A (0) 
Adult brass ensemble 1 2 N/A (0) 
Drums 1 2 96 (1)** 
Winds 1 2 4-8 (1 )** 
Flute 1 2 7 (1)** 
Adult jazz band 1 2 6 (1 )** 
Pedagogy 1 2 6 (1 )** 
Piano pedagogy 1 2 N/A (0) 
Music study group 1 2 N/A. (0) 
Dance 
Ballet 12 25 31 (8) 
Modern 9 19 13 (5) 
Jazz 9 19 2k  (5) 
Ethnic 5 10 25 U) 
Tap 5 10 34- (3) 
Introduction to dance K 8 8 (3) 
Pointe 3 6 18 (2) 
Creative movement 2 K 11 (2) 
Jazzercise 2 k  4-8 (2) 
Dancercise 2 U 10 (2) 
Ballroom 2 U 23 (2) 
Country/folk 1 2 11 (1)** 
Aerobic 1 2 8 (1 )** 
Theatre dance 1 2 25 (1 )** 
Yoga 1 2 236 (1)** 
Drama 
Adult drama 5 10 16 (3) 
Senior citizens drama 1 2 8 (1 )** 
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TABLE 4-8—Continued 
Visual Arts Respondents Average Number 
N % of Students 
Photography- 6 13 17 (5) 
Drawing 5 10 14 (5) 
Painting 4 8 9 (3) 
Mixed media 3 6 10 (3) 
Ceramics 3 6 9 (3) 
Crafts 2 4 9 (2) 
Art history 2 4 9 (2) 
Calligraphy 2 4 7 (1)** 
Sculpture 2 4 9 (2) 
Introduction to art 2 4 10 (1)** 
Graphic design 1 2 7 (1)** 
Painting and drawing 1 2 20 (1 )** 
Portrait use 1 2 20 (1 )** 
Pottery 1 2 44 (1)** 
Domestic art 1 2 96 (1 )** 
Stenciling 1 2 N/A (0) 
Other Activities 
Appreciation: jazz, gospel, 
(1)** classical, and contemporary 1 2 40 
Opera workshop 1 2 14-20 (1)** 
Alexander technique 1 2 6-10 (1 )** 
•""The number in ( ) refers to the number of 
responding schools that provided enrollment data. 
^Indicates total enrollment figures. 
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TABLE 49 
Types of Classes 
Classes were Respondents 
N % 
Instructional 13 27 
Recreational 1 2 
Both of the above 25 52 
No response 9 19 
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Contractual Services 
The next question on the survey inquired about the 
methods of payment for classes and lessons. Respondents 
were asked if all, some, or none of the services were on 
a contractual basis. Twelve (25%) of the respondents 
reported that all services were on a contractual basis; 
three (6%) reported that some of the services were; and 
twenty-seven (56%) reported that none of the services was 
on a contractual basis. These data are in table 50. 
If the respondents indicated that some or none of 
the services were on a contractual basis, they were then 
asked whether their schools had received special funding 
for some of the outreach programs. Two respondents 
reported that 100 percent of their programs were funded 
by foundation grants, the local government, and the 
National Endowment for the Arts. One respondent reported 
that the United Way provided twenty percent of the 
funding for private and class lessons. Twenty-five (52%) 
respondents reported that students paid tuition for the 
classes. Additional sources of funding were provided by 
scholarship and financial aid funds, fees, general 
fundraising, school budgets, and contributions. 
Additional Outreach Programs 
The final question of this section allowed 
160 
TABLE 50 
Contractual Services 
Contractual Services Respondents 
N % 
All 12 25 
Some 3 6 
None 27 56 
No response 6 13 
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respondents to describe briefly any additional programs 
at their schools and/or to clarify any details of the 
programs they had described previously. One respondent 
reported "a pilot outreach program for retarded adults in 
a five county area which involved theatre, art, and 
music," funded by a foundation grant. The same 
respondent reported that his school offered "community 
theatre productions involving adults of all ages." 
Another respondent indicated that his school has offered 
a senior citizens theatre group for several years, which 
meets at senior centers. 
One respondent used this space to clarify a program 
reported in the section on areas of instruction. This 
respondent indicated that the music study group, offered 
at his school, studied music in relation to programs 
performed by the ____ Orchestra. One respondent 
indicated that his school did not keep enrollment records 
by age group, which may explain why some respondents were 
unable to provide the data requested. However, this 
respondent reported that the enrollment of his school "is 
growing rapidly." A complete list of the respondents' 
comments is in appendix I, pp. 300-301. 
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VIII. Outreach Programs in Conjunction with 
Other Community Agencies 
History of Programs 
In this section, respondents were asked if their 
schools had outreach programs in conjunction with other 
community agencies dealing with family services, the 
aged, and settlement houses. Twenty-four (38%) of the 
respondents reported having operated programs in 
conjunction with other community agencies for an average 
of twelve years. (The range was from one year to 
sixty-two years.) Twenty-two (34-%) of the respondents 
indicated that their schools had operated programs during 
the 1982-83 school year, and an equal number will 
continue to do so during the 1983-84- school year. These 
data are in table 51. 
Community Agencies 
To obtain a profile of the extent of these outreach 
programs, the next question asked respondents to report 
the total number of community agencies utilizing their 
programs. As the results in table 52 reveal, a total of 
154- community agencies worked with the twenty-two 
respondents during the 1982-83 school year. Thirteen 
(16%) respondents reported that their schools worked with 
twenty-four senior centers; nine (11%) schools worked 
with eleven community centers; eight (10%) worked with 
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TABLE 51 
Number and Percentage of Respondents with Outreach 
Programs in Conjunction with Other 
Community Agencies 
Outreach Programs Respondents 
N % 
Past Yes 24 38 
No 35 55 
No response 5 7 
1982-83 Yes 22 34 
No 42 • 66 
1983-84 Yes 22 34 
No 25 39 
No response 17 27 
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twenty convalescent homes; and eight other schools worked 
with fourteen neighborhood centers. Seven (9%) schools 
worked in conjunction with twelve nursing homes, five 
(6%) schools worked with six settlement houses, five (6%) 
worked with six vocational rehabilitation centers, and 
five (6%) schools worked in conjunction with ten 
churches. Four (5%) respondents indicated that their 
schools worked with five park and recreational 
departments; four (5%) schools worked with four 
YMCA/YWCA's. Three (4-%) schools worked with eight group 
homes, and three (4•%) worked with four hospitals. One 
(1%) school worked in conjunction with a city agency. 
Additionally, under "other," the following agencies were 
reported by one respondent each: Headstart/neighborhood 
centers, the United Nations, day care centers, a 
symphony, an art center, community education programs, 
and approximately twenty sites for the handicapped and 
senior citizens. 
Location of Classes 
After determining the number and types of community 
agencies involved in these outreach programs, respondents 
were asked to indicate the location of the classes. 
Three (14-%) of the respondents reported that classes were 
held at the respondents' schools; nine (4-1%) reported 
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TABLE 52 
Community Agencies Utilizing Respondents' Programs 
Agencies Number of Respondents 
Agencies IT % 
Senior centers 2 U  13 16 
Community centers 11 9 11 
Convalescent homes 20 8 10 
Neighborhood centers U 8 10 
Nursing homes 12 7 9 
Settlement houses 6 5 6 
Vocational and rehabilitation 
centers 6 5 6 
Churches 10 5 6 
Park and recreational 
departments 5 A  5 
YMCA/YWCA K  A  5 
Group homes 8 3 U  
Hospitals U  3 4 
City 1 1 1 
Headstart/neighborhood center 1 1 1 
International play group of 
United Nations 1 1 1 
Day care centers 1 1 
Symphony 1 1 1 
Art center 1 1 1 
Community education programs 2 1 1 
Handicapped and senior centers 20 1 1 
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that classes were held at other locations; and nine (4-1%) 
reported that classes were held at both the respondents' 
schools and at other locations. One respondent did not 
answer the question. These data are in table 53. 
Areas of Instruction 
Respondents were asked to indicate the approximate 
number of students enrolled in each of the following four 
areas: music, dance, drama, and visual arts. Table 54 
shows both the total number and percentage of respondents 
that offered a class or lesson in a particular area, and 
the average number of students enrolled. 
The data also reveal that music is the most 
frequently offered area of instruction, with a total of 
twenty-three different types of music instruction offered 
by the twenty-two respondents. Four (13%) respondents 
reported that their schools offered classes in 
Orff/Schulwerk, piano, and general music/appreciation, 
three (10%) schools offered both theory/musicianship 
classes and large ensembles classes, two (7%) schools 
offered private instruction on band or orchestral 
instruments, two (7%) offered class instruction on band 
or orchestral instruments, two (7%) offered guitar, two 
(7%) offered voice, and two (7%) offered recorder, one 
(3%) respondent offered eurhythmies, and one (3%) offered 
chamber music. 
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TABLE 53 
Location of Classes 
Location of Classes Respondents 
N % 
At your school 3 14-
At other institutions 9 41 
At both locations 9 41 
No response 1 4 
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Under "other," many respondents reported additional 
classes and activities that their schools sponsored: 
occasional performances, a concert series by faculty and 
student groups, concerts at nursing homes, master 
classes, Headstart arts day camp, teacher training, 
senior chorus, music therapy, Suzuki, percussion, and, 
finally, a music workshop and performance. 
In the second area of instruction, dance, a total of 
eight different types of classes and lessons was offered 
by eight respondents. Ballet, tap, and ethnic dance 
classes were each offered by one (3%) respondent, and 
two (7%) schools each offered modern, jazz, and movement 
classes. Under "other," the following classes were 
reported: dance and creative movement for seniors and 
jazzercise. 
The third area of instruction, drama, also indicated 
a decrease in the total number of respondents offering 
such classes and lessons: four different types of drama 
instruction were offered. Creative drama was offered by 
one (3%) school; drama for children was offered by one 
(3%) school; drama for teens was offered by one (3%) 
school, and drama for seniors was offered by one (3%) 
school. 
The final area of instruction, visual arts, found 
respondents offering a total of six different types of 
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classes and lessons. Drawing, painting, and mixed media 
were offered by two (7%) respondents each, and one (3%) 
school each offered calligraphy, general art classes, and 
introduction to art. 
In summary, twenty-two respondents reported having 
outreach programs in conjunction with other community 
agencies during the 1982-83 school year. Data in table 
55 reveal that music instruction was offered more 
frequently than dance, drama, or visual arts; in fact, 
fifty-four percent of all instructional programs were in 
the area of music. 
Types of Programs 
Respondents were asked if their classes were 
designed to be instructional, recreational, both of the 
above, or other. As shown in table 56, five (23%) 
respondents reported that classes were intended to be 
instructional; six (27%) reported that classes were 
intended to be recreational; and eight (36%) reported 
that classes were intended to be both instructional and 
recreational. One (5%) respondent reported that his 
classes were intended to be therapeutic. Two (9%) 
respondents did not answer the question. 
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TABLE 54 
Areas of Instruction and Enrollment 
Music Respondents Averag e Number 
N % of Students* 
Orff/Schulwerk 4 13 79 (3) 
General music/appreciation 4 13 60 (2) 
Piano 4 13 100 (1)** 
Theory/musicianship 3 10 5 (1)** 
Large ensembles 3 10 N/A (0) 
Private instruction on band 
or orchestral instruments 2 7 N/A (0) 
Class instruction on band 
or orchestral instruments 2 7 N/A (0) 
Guitar 2 7 N/A (0) 
Voice 2 7 N/A (0) 
Recorder 2 7 N/A (0) 
Eurhythmies 1 3 N/A (0) 
Chamber music 1 3 N/A (o) 
Concerts and performances 3 10 „ (-) 
Master classes 1 3 — (-) 
Headstart arts day camp 1 3 13 (1 )** 
Teacher training 1 3 — (-) 
Senior chorus 1 3 12 (1 )** 
Music therapy 1 3 N/A (0) 
Suzuki 1 3 40 (1 )** 
Percussion 1 3 N/A (0) 
Music workshop and 
performance 1 3 50 (1)** 
Dance 
Movement 2 7 N/A (0) 
Modern 2 7 N/A (0) 
Jazz 2 7 N/A (0) 
Ballet 1 3 N/A (0) 
Tap 1 3 N/A (0) 
Ethnic 1 3 N/A (0) 
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TABLE 54-—Continued 
Dance Respondents Average Number 
N % of Students 
Dance and creative movement 
for seniors 1 3 N/A (0) 
Jazzercise 1 3 N/A (0) 
Drama 
Creative drama 1 3 N/A (0) 
Drama for children 1 3 N/A (0) 
Drama for teens 1 3 N / A  (0) 
Drama for seniors 1 3 N/A (0) 
Visual Arts 
Drawing 2 7 N/A (0) 
Painting 2 7 N/A (0) 
Mixed media 2 7 N/A (0) 
Calligraphy- 1 3 N/A (0) 
General art classes 1 3 N/A (0) 
Introduction to art 1 3 N/A (0) 
*The number in ( ) refers to the number of 
responding schools that provided enrollment data. 
"""Indicates total enrollment figure. 
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TABLE 55 
Number and Percentage of Four Areas of Instruction 
Areas of Instruction Number Percent 
Music 
Dance 
Drama 
Visual Arts 
21 
8 
k  
6 
54 
20 
10 
U 
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TABLE 56 
Types of Programs 
Classes were Respondents 
N % 
Instructional 5 23 
Recreational 6 27 
Both of the above 8 36 
Therapeutic 1 5 
No response 2 9 
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Contractual Services 
The next item on the questionnaire asked about the 
methods of payment for services. Respondents were asked 
if all, some, or none of the services were on a 
contractual basis. Six (27%) of the respondents reported 
that all services were on a contractual basis; four (18%) 
reported that some of the services were on a contractual 
basis; and eight (36%) reported that none of the services 
was on a contractual basis. Four (18%) respondents did 
not answer the question. 
If the respondents indicated that some or none of 
the services were on a contractual basis, they were then 
asked whether their schools had received special funding 
for any of their outreach programs. Eight .respondents 
reported receiving some type of special funding. Private 
donations (33%), agencies (22%), budget and tuition 
(11%), government (11%), foundation grant (11%), and 
business (11%) were all reported as sources of program 
funding. Additionally, respondents reported that many 
performances were given free of charge. Table 57 shows 
the data. 
Feeder Systems 
Respondents were asked if these outreach programs 
had served as feeder systems for their schools. A 
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TABLE 57 
Sources of Additional Funding, Percentage Funded, 
and Types of Projects Funded 
Sources of 
Funding 
Respondents 
N % 
Percentage 
Funded 
Type of Projects 
Funded 
Donations 3 33 33% 
60 
N/A 
1 . N/A 
2. N/A 
3. N/A 
Business 1 11 40% 1. Music 
appreciation 
class "Prelude 
to the 
Symphony." 
Government 1 11 100% 1. Master classes 
Agencies 2 22 66% 
30 
1. Teacher 
training; arts 
day camp; and 
lecture series 
2. Chorus 
Foundations 1 11 33% 1« Teacher 
training; arts 
day camp; and 
lecture series. 
Budget/ 
Tuition 1 11 22% 1. N/A 
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majority of respondents (59%) reported that these 
programs had served as feeder systems for their schools; 
six (27%) respondents reported that these programs had 
not. Three (14-%) respondents did not answer the 
question. These data are in table 58. 
Additional Outreach Programs 
The final question was designed to allow respondents 
to describe briefly any additional programs at their 
schools and/or to clarify any details of the programs 
they had described previously. One respondent reported 
that his school had "just begun a special cities fine 
arts program to improve outreach involving city, state, 
and federal monies." This respondent also reported that 
his school has worked closely with other agencies to make 
their staffs aware of the schools' programs. Another 
respondent reported that his school provides 
entertainment in geriatric centers and retirement 
communities; faculty and student groups perform in a 
concert series. One respondent reported that the 
children involved in a summer day camp program provided 
visual, performing, and literary arts programs for senior 
citizens in rest homes. A complete list of respondents' 
comments is in appendix J, p. 303. 
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TABLE 58 
Feeder Systems 
Outreach Programs Serve Respondents 
as Feeder Systems N % 
Yes 13 59 
No 6 27 
No response 3 U 
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IX. Performance Programs as Community Outreach 
History of Programs 
Performance programs, designed to bring the arts to 
a broad sector of the population who might not otherwise 
seek them out, are the second most frequent type of 
outreach program that community schools of the arts 
support. Respondents were asked to report whether their 
schools had engaged in performance programs for community 
centers without charge. Fifty (78%) of the respondents 
reported having operated programs in community centers 
for an average of seventeen years. (The range was from 
one year to seventy-three years.) Forty-seven (73%) 
respondents reported that their schools had operated 
programs during the 1982-83 school year, and thirty-eight 
(59%) reported that their schools will operate programs 
during the 1983-84- school year. The data are in table 
59. 
In addition, the survey sought data on the total 
number of performance programs that respondents sponsored 
during the 1982-83 school year. As the results in table 
60 indicate, thirty-eight (81%) respondents reported that 
their schools performed an average of twenty-four 
programs during this period. (The range was from two 
programs to 150 programs per year.) Nine (19%) 
respondents did not answer the question. 
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TABLE 59 
Number and Percentage of Respondents with Performance 
Programs as Community Outreach 
Outreach Programs Respondents 
N % 
Past Yes 50 78 
No 13 20 
No response 1 2 
1982-83 Yes 47 73 
No 17 27 
1983-84 Yes 38 59 
No U 22 
No response 12 19 
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TABLE 60 
Number and Percentage of Performance 
Programs During 1982-83 
Total 
Number 
Average Respondents 
Number N % 
912 
No response 
24 38 81 
9 19 
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Locations of Programs 
Respondents were asked to report the locations of 
their performance programs. Although performance 
programs given at respondents' schools were by far the 
most frequent (reported by thirty-two (17%) respondents), 
twenty-five (13.3%) reported programs were given at 
senior citizens centers; twenty-four (12.8%) gave 
programs at churches, and twenty-four (12.8%) at nursing 
homes; thirteen (7%) respondents offered programs at art 
galleries/museums; twelve (6.4-%) gave programs at 
libraries, and twelve (6.4-%) at convalescent homes; 
eleven (5.8%) reported performances at hospitals, eleven 
(5.8%) at civic clubs, two (1%) at museums, one (.05%) at 
prisons. Under "other," respondents reported the 
following locations where programs were performed: public 
and private schools, community centers, public areas and 
buildings, geriatric centers, parks, shopping centers and 
malls, dances, a childrens' festival, corporations, 
benefits for other arts organizations and zoos. These 
data are in table 61. 
Types of Performance Programs 
After determining a profile of both the number of 
programs given and the locations of programs performed, 
respondents were asked to report the type of performance 
programs offered to the above agencies. Generally, music 
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TABLE 61 
Locations of Performance Programs 
Locations Respondents 
N % 
Respondents' schools 32 17 
Senior centers 25 13, .3 
Churches 2 U  12, .8 
Nursing homes 2 A  12. 8 
Art galleries/museums 13 7 
Libraries 12 6. •  A  
Convalescent homes 12 6, • 4-
Hospitals 11 5. ,8 
Civic clubs 11 5. 8 
Museums 2 1 
Prisons 1 < .05 
Other 20 11 
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performances by faculty and students were the most 
frequent type of programs reported. Student 
concerts/recitals were reported by forty-two (37%) 
respondents; faculty concert/recitals by thirty-two (28%) 
respondents. One respondent reported that his school 
offered a faculty and student concert. And, even though 
music performances were most frequent, student dance 
recitals, art exhibits, and drama productions were also 
reported; thirteen (11%) respondents reported that their 
schools sponsored student dance recitals; six (5%) 
reported that their schools sponsored student art 
exhibits; and five (4%) reported that their schools 
sponsored student drama productions. Faculty art works 
were exhibited by four (3%) respondents; faculty drama 
productions were reported by two (2%) respondents; and a 
faculty dance recital was reported by one (1%) 
respondent. In addition to the above programs, 
respondents also reported the following programs: 
visiting artist concerts and recitals; ensembles, chamber 
groups, and orchestras; and visiting art exhibits. These 
data are in table 62. 
Contractual Services 
The next item on the questionnaire asked about the 
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TABLE 62 
Types of Performance Programs 
Type of Program Respondents 
N % 
Student Concerts/Recitals 42 37 
Faculty Concerts/Recitals 32 28 
Student Dance Performances 13 11 
Student Art Exhibits 6 5 
Student Drama Productions 5 4 
Faculty Art Exhibits 4 3 
Faculty Drama Productions 2 2 
Faculty Dance Performances 1 1 
Other 9 8 
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methods of payment for services. Respondents were asked 
if all, some, or none of the services were on a 
contractual basis. Two (4%) respondents reported that 
all services were on a contractual basis; ten (21%) 
reported that some of the services were; and thirty-two 
(68%) reported that none of the services were on a 
contractual basis. 
If the respondents indicated that some or none of 
the services were on a contractual basis, they were then 
asked if their schools had received special funding for 
any of the outreach programs. Fourteen respondents 
reported receiving some type of special funding. The 
largest areas of special funding came from foundations 
(37%) and local governments (21%). Other respondents 
received funding from fees from faculty (11%); business 
(11%); tuition (5%); a women's council special fund (5%); 
private donations (5%); and a state arts council (5%). 
The results are in table 63. Twenty-eight respondents 
reported that their schools had not received any special 
funding; in fact, fifty-seven percent of the respondents 
indicated that programs were either gratis or that the 
performers volunteered their services. Twenty-three 
percent of the respondents reported that funds from the 
school budget were used to support these programs. Ten 
percent of the respondents reported that fees or 
admission charges provided the needed funding. 
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TABLE 63 
Sources of Additional Funding, Percentage Funded, 
and Types of Projects Funded 
Sources of Respondents Percentage Type of Projects 
Funding N % Funded Funded 
Foundations/ 
Grants 7 37 50% 1 . Faculty concerts 
100 2. Youth concerts 
65 3. Choral/opera 
concerts 
50 4. Student tickets 
for one opera. 
30 5. Performances 
N/A 6. In-school 
N/A 
programs 
7. N/A 
Local 
Governments 4- 21 25% 1. Community 
programs 
4-1 2. Youth string 
ensemble program 
N/A 3. N/A 
N/A 4- • N/A 
Business/ 
Corporations 2 11 50% 1. Faculty concerts 
25 2. Recitals and 
workshops 
Fees (Faculty) 2 11 100% 1. Concerts 
100 2. Recital series 
187 
TABLE 63—Continued 
Sources of 
Funding 
Respondents 
N % 
Percentage 
Funded 
Type of Projects 
Funded 
State Arts 
Councils 1 5 50% 1. Visiting artists 
performances 
Tuition 1 5 N/A 1 . N/A 
Women1 s 
Council 1 5 90% 1. Performances 
Private 
Donations 1 5 25% 1. Recitals and 
workshops 
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Feeder Systems 
Respondents were asked if these programs had served 
as feeder systems for their schools. Respondents were 
about equally divided on this item. As table 64. shows, 
twenty (43%) respondents reported that these programs had 
served as feeder systems for their schools; nineteen 
(40%) reported that these programs had not; three (6%) 
respondents indicated that they were unsure if these 
programs had served as feeder systems, and five (11%) 
respondents did not answer the question. 
Additional Outreach Programs 
The final question was designed to allow respondents 
to describe briefly any additional programs at their 
schools and/or to clarify any details of the programs 
they had described previously. Respondents reported 
performances by both student and faculty groups. One 
respondent reported that a "youth string project was a 
tour. Orchestra performed at schools in rural and small 
town schools as well as locally." Another respondent 
reported that his "school sponsored faculty and student 
concerts and recitals at our center, a geriatric center, 
a retirement community, mall, town fair, and in park 
programs." Additional respondents' comments are in 
appendix K, p. 305. 
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TABLE 64 
Feeder Systems 
Outreach Programs Serve Respondents 
as Feeder Systems N % 
Yes 20 43 
No 19 40 
Uncertain 3 6 
No response 5 11 
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X. Other Outreach Programs 
In this section, respondents were requested to list 
additional outreach programs that their schools had 
sponsored during 1982-83. The intent of this question 
was to identify programs not covered in the previous 
sections but considered by respondents as a part of their 
community outreach programs. One respondent reported 
that his school "takes a small professional orchestra to 
a group of local public schools twice a year for 
performances tailored especially to the different 
elementary grade levels", and one respondent reported a 
special seminar on contemporary music for the young. 
This program features concerts, lectures, and workshops 
and attracts composers, educators, and performers. 
Another respondent co-sponsored two woodwind quintet 
concerts with area gallery concert halls; and a day-long 
string festival was co-sponsored with the arts council 
and a local museum. With two exceptions, a dramatic 
production and an instructional program for minorities, 
all respondents reported additional music performances or 
programs. Additional respondents' comments are in 
appendix L, p. 307. 
191 
XI. General Information 
Community Outreach Administrative Position 
Respondents were asked if their schools had an 
administrative position for coordinating community 
outreach programs. As table 65 shows, twelve (19%) 
respondents reported that they have an administrative 
position for coordinating community outreach programs. 
One respondent indicated that this was a part-time 
position, and another indicated that he used a volunteer. 
Generally, the data indicate that larger schools were 
able to support these positions. Still, forty-nine (77%) 
respondents reported that they had no such position at 
their schools, and three (4%) respondents did not answer 
the question. 
Outreach Faculty 
Respondents were asked if their schools employ 
faculty that serve only outreach programs. As shown in 
table 66, twelve (19%) respondents reported that their 
schools employ faculty members that work exclusively with 
outreach programs. In fact, the statistics show that 
larger schools, those with budgets over $200,000, employ 
more faculty for outreach programs only. Forty-seven 
(73%) respondents reported that they did not employ 
faculty for outreach programs only. Five (8%) 
respondents did not answer the question. 
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TABLE 65 
Number and Percentage of Schools with a Community 
Outreach Administrative Position 
Administrative Position Respondents 
for Outreach Programs N % 
Yes 12 19 
No 49 77 
No response 3 4 
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TABLE 66 
Number and Percentage of Schools with Faculty 
Employed for Outreach Programs Only 
Faculty Respondents 
N % 
Yes • 12 19 
No 4-7 73 
No response 5 8 
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Budget Size 
The next item requested information about the total 
school operating budgets. Respondents were placed into 
one of the following categories based on the size of 
their budget: $99,000 and under, $100,000 to 199,000, 
$200,000 to 399,000, and $4-00,000 and over. Seventeen 
(27%) of the respondents reported budgets of $99,000 and 
under; thirteen (20%) reported budgets of $100,000 to 
199,000; fourteen (22%) reported budgets of $200,000 to 
399,000; and thirteen (20%) reported budgets of $4.00,000 
and over. Seven (11%) respondents did not report their 
budgets. These data are in table 67. 
Location of Schools 
Respondents were asked to indicate the location of 
their schools from the following list: town, inner city, 
city, suburb, or rural area. Twenty-nine (38%) community 
schools of the arts are located in cities, seventeen 
(22%) are located in inner cities, thirteen (17%) in 
suburbs, ten (13%) in towns, and five (7%) in rural 
areas. Two (3%) respondents did not answer the question. 
These data are in table 68. 
Successful Outreach Programs 
Since member schools can provide information about 
which programs are successful, respondents were asked to 
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TABLE 67 
School Operating Budgets 
Budgets Respondents 
N % 
Under $99,000 17 27 
$100,000 to 199,000 13 20 
$200,000 to 399,000 U 22 
$4-00,000 and over 13 20 
No response 7 11 
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TABLE 68 
Location of Schools 
Location Respondents 
N % 
City 29 38 
Inner City 17 22 
Suburb 13 17 
Town 10 13 
Rural Area 5 7 
No response 2 3 
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describe briefly their most successful outreach 
program(s); thirty-four (53%) respondents answered the 
question with extremely varied responses. In fact, 
respondents reported successful programs in every area 
surveyed, with the exception of programs in juvenile 
detention homes and prisons. One respondent reported a 
program that serves thirty children from an impoverished 
section of his city with instruction on instruments, 
theory, and ensembles. The program was funded by a 
foundation grant. Another respondent reported a 
successful release-time program with the public schools. 
One respondent reported a general music class for 
musically gifted primary children in an all-blaclc 
elementary school. His school also provided a teacher 
training workshop for the staff of the school. Another 
respondent reported that "in terms of numbers reached, 
ensemble performances at health care and senior centers" 
were most successful,' but "in terms of individual 
benefits, classes for gifted and talented teens" were 
most successful. One respondent reported a "music 
appreciation club for handicapped adults and senior 
citizens located in a housing complex which provides 
weekly lectures and weekend outings to cultural events." 
Another program aimed at "retired adults was very 
successful, reaching over seventy-five organizations at 
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their centers." Eleven respondents reported that 
performances in schools, churches, geriatric centers, 
hospitals, nursing homes and other community institutions 
were their most successful types of outreach programs. 
Outreach programs are important not only because of 
the number of people they serve, but because they help to 
establish contacts with other people and organizations. 
In fact, a number of respondents reported that outreach 
programs have helped to establish contacts with school 
music teachers, PTA's, and school administrators. 
"Increased enrollment is expected to continue as a 
result," reported one respondent. Another respondent 
reported that "faculty and student concerts at the 
Art Center result in excellent publicity and high 
visibility for the school." Additional respondents' 
comments are in appendix M, pp. 309-11. 
Future Outreach Programs 
The next item asked respondents to describe briefly 
any new outreach program(s) that their schools were 
planning for the future. Twenty-six respondents answered 
the question, again, with varied responses. Respondents 
planned to either expand current programming or initiate 
new programs in the following areas: eight public and 
private school programs, four handicapped programs, four 
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performance programs, three senior citizens programs, 
th'ree programs in conjunction with other community 
agencies, two teacher training programs, two adult 
education programs, one day care center program, and 
seven miscellaneous programs. One respondent will 
establish a public school string program in cooperation 
with two local symphonies. Another respondent plans a 
production using students in the art, dance, and music 
departments of his school. According to the school's 
director, "this production could then be performed 
locally at various institutions including a home for the 
mentally retarded." One respondent is planning a "summer 
camp for limited-income students, Summer '85." Two 
respondents plan either expansion of or new programs in 
teacher-training for day care center, nursery school, and 
kindergarten personnel. New programs in adult education 
are being planned by a number of schools. One respondent 
reported, for example, that "music appreciation lectures 
in conjunction with the local symphony" will be offered 
in addition to "group and individual electronic organ 
lessons for senior citizens." The respondents' comments 
are in appendix N, pp. 313-15. 
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XIIo Scholarship and Financial Aid Programs 
Types of Financial Assistance 
Since community schools of the arts are mandated to 
offer scholarships and financial aid, the next question 
was designed to determine the types of financial 
assistance offered. A majority (81%) of the respondents 
reported that their schools offered partial scholarships; 
thirty (4-7%) offered financial aid programs; twenty-four 
(38%) offered full scholarships; twenty-two (34%) offered 
work-study programs, and seventeen (27%) respondents 
offered a sliding fee scale. In addition, one respondent 
reported that his school offered two teaching 
fellowships; another reported that his school offered 
free theory classes as a result of a foundation 
deduction. One respondent reported that special programs 
received a general subsidy. These results are in table 
69. 
Full and Partial Scholarship Criteria 
The next item asked respondents to report the 
criteria used in awarding full and partial scholarships. 
As the data in table 70 indicate, most respondents 
reported that full and partial scholarships were awarded 
on the basis of both financial need (78%) and teacher 
recommendation (72%). According to the respondents, 
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TABLE 69 
Types of Financial Assistance 
Category Respondents 
N % 
Partial scholarships 52 81 
Financial aid 30 47 
Full scholarships 24 38 
Work-study 22 34 
Sliding fee scale 17 27 
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audition (48%) and ability (4-8%) were equally important. 
Other criteria were: students prior record (4-4%) > 
progress (42%), and performance excellence (34%)• One 
respondent reported that the number of children in the 
family is also used as a criterion in awarding 
assistance. 
Financial Aid Criteria 
The next item asked respondents to report the 
criteria for awarding financial aid. As the data in 
table 71 indicate, 29 (23%) respondents reported that a 
1040 tax form was used to determine eligibility for 
financial aid. Other criteria were: proof of 
unemployment compensation (14%)? proof of social security 
income (12%), a letter from the welfare department (11%), 
proof of all other sources of income (10%), and proof of 
widows/survivors pension (7%). Under "other," 
twenty-eight respondents reported additional criteria: 
six respondents required school forms, and six required 
letters of need from parents. Five respondents required 
proof of income; four required either personal or 
employer recommendations. An interview or verbal 
statement was required by three respondents. Two 
respondents reported that they required no proof for 
financial aid. One respondent required proof of legal 
blindness, and one respondent required only a request by 
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TABLE 70 
Full and Partial Scholarship Criteria 
Criteria Respondents 
N % 
Financial need 50 78 
Teacher recommendation 46 72 
Audition 31 48 
Ability 31 48 
Students prior record 28 44-
Progress 27 42 
Performance excellence 22 34 
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the student. 
Sliding Fee Scale 
Respondents were asked if the sliding fee scale is 
considered a form of financial aid at their schools. As 
the data in table 72 show, seventeen (27%) of the 
respondents considered the sliding fee scale as a form of 
financial assistance at their schools, but thirty-nine 
(61%) respondents did not. Eight (12%) respondents did 
not answer the question. 
Work-Study 
In addition to both scholarship and financial aid 
programs, many schools utilize work-study programs. 
This question asked respondents to indicate the types of 
tasks that students perform. And, according to the 
respondents, students on work-study programs perform a 
variety of tasks. Specifically, students assist with: 
evening desk duty, school maintenance, hostessing and 
ushering, library work, clerical work, accompanying, room 
monitoring, registration, and numerous other duties. 
Moreover, some students are required to play in ensembles 
when needed, assist with teaching, and provide orchestral 
arrangements. At some schools, parents also assist with 
clerical work and school maintenance. A complete list of 
respondents' comments is in appendix 0, pp. 317-8. 
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TABLE 71 
Financial Aid Criteria 
Criteria Respondents 
N % 
104-0 Tax form 29 23 
Proof of unemployment compensation 18 U 
Proof of social security income 15 12 
Letter from welfare department U 11 
Proof of all other sources of income 13 10 
Proof of widows/survivors pension 9 7 
Other 28 22 
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TABLE 72 
Number and Percentag e of Schools which Consider the 
Sliding Fee Scale as Financial Aid 
Item Respondents 
N % 
Yes 17 27 
No 39 61 
No response 8 12 
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Types of Scholarship Awards 
Since various types of scholarships are found in 
community schools of the arts, respondents were asked to 
report the types of awards. Fifty-two (81%) respondents 
reported that partial tuition for courses was the most 
frequent form of scholarship, and twenty-four (38%) 
reported that full tuition for courses was the next most 
frequent form. Twenty-five percent of-the scholarships 
were in the form of extended lesson time. Other 
scholarships took the following forms: instrument rental 
(19%), pianos donated for students' home use (11%), 
transportation costs (8%), and instrument purchases (3%). 
One respondent reported a work-scholarship for full and 
partial tuition coverage. One respondent reported that 
his school loans instruments as a scholarship award. 
Finally, one respondent reported a merit award—a 
pre-scholarship award. These data are in table 73. 
Required Classes 
Respondents were asked to indicate if all 
scholarship students were required to take specified 
classes. Even though most respondents reported that they 
did not require classes, twenty-four (38%) reported that 
they do require specified classes. And. with one 
exception, all the required classes, were in music. 
Theory/musicianship classes were, in fact, required by 
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TABLE 73 
Types of Scholarship Awards 
Scholarship Awards Respondents 
N % 
Partial tuition for courses 52 81 
Full tuition for courses 2 U 38 
Extended lesson time 16 25 
Instrument rental 12 19 
Pianos donated for students' home use 7 11 
Transportation costs 5 8 
Instrument purchase 2 3 
Other 3 5 
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almost all respondents. Other classes reported were: 
ensemble classes, Orff, history, sight-singing, 
ear-training, orchestra, and group classes. One 
respondent reported that his school requires dance 
students to take ballet through level II. These data are 
in table 74. 
Certificate Programs 
Since many schools offer certificate programs which 
allow students to follow a prescribed course of study, 
respondents were asked to indicate if their schools 
offered such programs. Although thirty-seven.(58%) of 
the respondents did not have certificate programs, 
twenty-four (38%) respondents reported that their schools 
did offer certificate programs. These respondents were 
asked to indicate if scholarship students were required 
to enroll in these programs. Two respondents reported 
that these programs are "strongly recommended" for 
scholarship students and "most are involved"; however, 
the majority of schools do not require scholarship 
students to enroll in these programs. 
These data are in table 75. 
Departmental Scholarships 
Respondents were asked to report if their schools 
awarded departmental scholarships based on merit. 
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TABLE 74 
Number and Percentage of Schools with Required 
Classes for Scholarship Students 
Required Glasses Respondents 
N % 
Yes 2-4 38 
No 35 55 
No response 5 7 
Required iMusic Classes: 
Theory/musicianship 15 50 
Ensembles 8 27 
Sight singing 2 7 
Ear training 1 3 
History 1 3 
Orff 1 3 
Orchestra 1 3 
Group classes 1 3 
Required Dance Classes: 
Ballet through level II 1 3 
TABLE 75 
Number and Percentage of Schools 
with Certificate Programs 
Certificate Program Respondents 
N % 
Yes 2U 38 
No 37 58 
No response 3 5 
Required of Scholarship Students: 
Yes A 17 
No 19 79 
No response 1 U 
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Fifteen (24-%) respondents reported that their schools do 
award departmental scholarships. Contrary to the 
generally held belief that schools with larger budgets 
are in a better position to award more scholarships, six 
(4-0%) respondents had budgets under $99,000 in contrast 
to five (33%) with budgets over $4-00,000. However, 
forty-three (67%) of the respondents indicated that their 
schools did not offer departmental scholarships, and six 
(9%) did not answer the question. These data are in 
table 76. 
Financial Aid for the Handicapped 
In this question, respondents were asked to report 
if their schools offer financial aid specifically for 
handicapped students. As table 77 shows, eight (13%) 
respondents offer financial aid specifically for 
handicapped students. Generally, these programs were 
supported by schools with budgets over $100,000. 
However, fifty-two (81%) do not offer these programs, and 
four (6%) respondents did not answer the question. 
Scholarships for the Handicapped 
Respondents were asked if their schools offered 
scholarships specifically for handicapped students. As 
table 78 shows, four (6%) respondents offer scholarships 
specifically for handicapped students. In fact, two 
(50%) respondents have budgets under $99,000. Two (50%) 
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TABLE 76 
Number and Percentage of Schools with 
Departmental Scholarships 
Departmental Scholarships Respondents 
N % 
Yes 15 2U 
No 43 67 
No response 6 9 
"Yes" Responses Categorized by Budget Size: 
Under $99,000 6 4-3 
$100,000 to 199,000 1 7 
$200,000 to 399,000 1 7 
$4-00,000 and over 5 33 
No response to budget item 2 U 
TABLE 77 
Number and Percentage of Schools with Financial 
Aid Programs for the Handicapped 
Financial Aid Programs Respondents 
for the Handicapped N % 
Yes 8 13 
No 52 81 
No response 4 6 
Yes" Responses Categorized by Budget Size: 
Under $99,000 0 0 
$100,000 to 199,000 3 38 
$200,000 to 399,000 2 25 
$400,000 and over 2 25 
No response to budget item 1 12 
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respondents did not answer the budget item on the 
questionnaire. Fifty-five (86%) respondents reported 
that their schools do not offer scholarships specifically 
for handicapped students, and five (8%) did not answer 
the question. 
Scholarship Endowment Funds 
Although scholarship funds are generated from a 
variety of sources, for example, benefits, concerts and 
recitals, performathons, and individual donations, many 
schools also have scholarship endowment funds. The next 
item asked respondents to report if their schools 
maintained a scholarship endowment fund. Thirty-two 
(50%) reported that their schools do have scholarship 
endowment funds, but an almost equal number (4-5%) 
reported that their schools did not. Three (5%)_ 
respondents did not answer the question. These data are 
in table 79. 
Instrument Funds 
Respondents were asked if their schools have 
instrument funds designed to facilitate student 
acquisition of musical instruments. A very small 
percentage of the respondents (8%) reported having such 
funds, but one respondent reported that his school rents 
instruments to students at a nominal fee; another 
TABLE 78 
Number and Percentage of Schools with Scholarship 
Programs for the Handicapped 
Scholarship Programs Respondents 
for the Handicapped N % 
Yes 4- 6 
No 55 86 
No response 5 8 
"les" Responses Categorized by Budget Size: 
Under $99,000 2 50 
No response to budget item 2 50 
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TABLE 79 
Number and Percentage of Schools with 
Scholarship Endowment Funds 
Scholarship Endowment Fund Respondents 
N % 
Yes 32 50 
No 29 45 
No response 3 5 
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indicated that he "aids by keeping and posting 
instruments available by other families for sale." Yet, 
as the data in table 80 reveal, fifty-six (87%) 
respondents reported that their schools do not have 
instrument funds. Three (5%) respondents did not answer 
the question. 
Percentage of Budget Devoted to Scholarships 
In addition to many other sources used to raise 
scholarship funds, schools frequently devote a percentage 
of their operating budget for scholarships. Respondents 
were asked to report the percentage of their schools' 
operating budgets that was devoted to scholarships during 
the 1982-83 school year. Table 81 shows that fifty-three 
(83%) respondents devoted an average of nine percent of 
their budgets to scholarships. (The range was from .0075 
to 100 percent.) Two (3%) respondents indicated that no 
part of their budget was devoted to scholarships; six 
(9%) respondents did not answer the question or reported 
that the information was not available. One (2%) 
respondent reported that his scholarship program was not 
in place until 1983-84., and two (3%) respondents' 
programs will not begin until 1984--85. 
Percentage of Students Receiving Financial Assistance 
Respondents were asked to report the percentage of 
students that received scholarships, financial aid, or 
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TABLE 80 
Number and Percentage of Schools with Instrument Funds 
Instrument Fund Respondents 
N % 
Yes 5 8 
No 56 87 
No response 3 5 
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TABLE 81 
Average Percentage of Budget 
Devoted to Scholarships 
Average Percentage Respondents 
N % 
9 53 83 
0 2 3 
No response 6 9 
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work-study assistance during the 1982-83 school year. 
Fifty-nine (92%) respondents reported that an average of 
twenty-four percent of the students were on some type of 
financial assistance. Three (5%) respondents did not 
answer the question or indicated that the information was 
not available. One (2%) respondent reported that his 
scholarship program was not in place until 1983-84, and 
another respondents' scholarship program will not begin 
until 1984-85. These data are in table 82. 
Additional Financial Assistance Programs 
The final question of this section allowed 
respondents to describe briefly any additional programs 
of scholarships, financial aid, or work-study that their 
schools sponsored. Respondents provided a variety of 
responses dealing with sources of scholarship money, 
numbers of endowed scholarships, and new programs. A 
complete list of respondents' comments is in appendix P, 
p. 320. 
Additional Comments 
In this section, respondents were allowed to make 
additional comments. Three respondents made comments in 
reference to the status of their schools regarding 
outreach programs. A complete list of respondents' 
comments is in appendix Q, p. 322. 
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TABLE 82 
Average Percentage of Students on Scholarships, 
Financial Assistance, and Work-Study Programs 
Average Percentage Respondents 
N % 
24- 59 92 
No response 5 8 
CHAPTER IV 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
Summary 
Throughout the history of settlement and community-
schools of the arts, outreach, scholarship and financial 
assistance programs have been and continue to be 
significant service activities offered to their 
communities. The National Guild of Community Schools of 
the Arts requires that organizations seeking full 
institutional membership offer scholarship and financial 
assistance programs for students. In addition, outreach 
program offerings are recommended and encouraged by the 
National Guild. 
In the past, the National Guild has published 
materials briefly describing member schools' outreach 
programs, but these materials are general in nature and 
not current. A review of the literature on settlement 
and community schools of the arts revealed a paucity of 
published articles in this area, and there is little 
research on scholarship and financial assistance 
programs. The purpose of this study was to collect data 
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on outreach, scholarship, and financial assistance 
programs of community schools of the arts. A survey 
instrument was designed to solicit information in the 
following areas: 
1. Public and Private School Outreach Programs 
2. Early Childhood Education and Day Care Outreach 
Programs 
3. Outreach Programs for the Handicapped 
4-. Outreach Programs in Juvenile Detention Homes 
and Prisons 
5. Ethnic Outreach Programs 
6. Teacher Training Outreach Programs 
7. Adult Education Outreach Programs 
8. Outreach Programs in Conjunction with Other 
Community Agencies 
9. Performance Programs as Community Outreach 
10. Other Outreach Programs 
11. General Information 
12. Scholarship and Financial Assistance Programs 
The questionnaire was sent to one hundred member 
schools of the National Guild of Community Schools of the 
Arts. Sixty-four percent of the surveys were used in the 
analysis of data. Results indicated the following: 
1. Over the years, the following types of outreach 
programs, listed in descending order of frequency, have 
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been offered: a majority of schools offered adult 
education programs; most offered performance programs, 
public and private school programs, and early childhood 
education and day care programs; many offered programs in 
conjunction with other community agencies and programs 
for the handicapped; and several offered teacher training 
programs, ethnic programs, and programs in juvenile 
detention homes and prisons. 
2. Of the four areas of instruction—music, dance, 
drama, and visual arts—music was the most frequently 
offered area of instruction in outreach programs. 
3. Within the area of music, piano instruction was 
offered most frequently, followed by strings, voice, and 
guitar. 
4. Few respondents had engaged in research projects 
in the areas of handicapped instruction, early childhood 
education and day care programs, and ethnic programs. 
5. Almost half of the respondents reported 
registered/certified music therapists on their staff, 
while slightly more than half of the respondents used 
other faculty members. 
6. The majority of the outreach programs for the 
handicapped provide services for mentally retarded and 
learning disabled clients, while almost half provide 
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services for visually impaired. 
7. The data indicated that an increasing percentage 
of respondents were planning to offer outreach programs 
in two areas: public and private school programs and 
programs for the handicapped. 
8. During the 1982-83 school year, the following 
outreach programs were provided, in full or in part, on a 
contractual basis: a majority of the public and private 
school programs; almost half of the programs in 
conjunction with other community agencies; many of the 
ethnic programs and adult education programs; several of 
the performance programs and early childhood education 
and day care programs. In addition, services provided 
for handicapped clients received financial support from a 
variety of sources, while programs in juvenile detention 
homes and prisons received funding from grants or the 
schools' budget. 
9. During the 1982-83 school year, many respondents 
reported that the following outreach programs provided 
new students for the schools non-outreach population by 
serving as feeder systems: a majority of the public and 
private school programs, ethnic programs, early childhood 
education and day care programs, and programs in 
conjunction with other community agencies, while almost 
half of the performance programs and handicapped programs 
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served as feeder systems. 
10. Based on data from the 1982-83 year, classes 
were most often conducted at the respondents' schools; 
however, some were conducted at other locations and some 
were held at both locations. Specifically, the programs 
surveyed were public and private school programs, early 
education and day care programs, handicapped programs, 
ethnic programs, adult education programs, and programs 
in conjunction with other community agencies. 
11. Respondents reported that classes were most 
frequently designed to be both instructional and 
recreational and less frequently recreational (alone) and 
instructional (alone). Specific programs surveyed were 
juvenile detention homes and prisons, adult education, 
and programs in conjunction with other community 
agencies. 
12. During the 1982-83 school year, the following 
outreach programs were found most frequently in cities: 
three-fourths of all teacher training programs; almost 
half of all programs in conjunction with other community 
agencies, public and private school programs, early 
childhood education and day care programs, and adult 
education programs; over a third of all handicapped 
programs, programs in juvenile detention homes and 
prisons, and performance programs. However, an equal 
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number of programs in juvenile detention homes and 
prisons were also found in inner cities and rural areas. 
In addition, almost half of all ethnic programs were 
found in inner cities. 
13. Almost half of the respondents were planning new 
outreach programs for the future. Specifically, the 
following programs were reported: eight public and 
private school programs, four instructional programs for 
the handicapped, four performance programs, three senior 
citizens programs, three programs in conjunction with 
other community agencies, two teacher training programs, 
two adult education programs, one day care center 
program, and seven miscellaneous programs. 
14-. More than half of the respondents reported on 
their most successful outreach programs, which were 
reported in all areas surveyed with the exception of 
those found in juvenile detention homes and prisons. 
15. A majority of respondents made partial 
scholarships available to their students. 
16. Financial assistance was offered by almost half 
of the respondents. 
17. Financial need and teacher recommendations were 
the most important criteria used in awarding full and 
partial scholarships. 
18. Although partial tuition for courses was the 
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type of scholarship award most frequently available, full 
tuition for courses, extended lesson time, and instrument 
rental were also utilized by many respondents. 
19. Most respondents do not require scholarship 
students to take specific classes; however, when classes 
were required, most respondents required theory and 
musicianship classes. 
20. One-fourth of the respondents made departmental 
scholarships available to students. Of those schools, 
almost half had budgets under $99,000. 
21. A majority of respondents reported that they do 
not offer either scholarships or financial assistance 
specifically for the handicapped student, but a small 
number do offer such scholarships and financial 
assistance. 
22. Half of the respondents reported that their 
schools had scholarship endowment funds. 
23. Most respondents indicated that an average of 
nine percent of their schools' budgets were devoted to 
scholarships. 
24-. An average of one-fourth of the schools' 
students were on some form of financial assistance. 
25. Schools located in cities offered the largest 
percentage of scholarships and financial assistance; 
almost half of these schools offered either a sliding fee 
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scale, partial scholarships, or work/study programs, 
while over a third offered either full scholarships or 
other forms of financial assistance. 
26. Schools reporting budgets of $4.00,000 and over 
offered more work/study programs; schools with budgets 
between $100,000 and 199,000 offered more financial 
assistance programs; schools with budgets of $99,000 and 
under offered more sliding fee scales. 
27. Of the respondents, twenty-seven percent had 
budgets under $99,000; twenty percent had budgets between 
$100,000 and 199,000; twenty-two percent had budgets 
between $200,000 and 399,000; twenty percent had budgets 
of $400,000 and over. 
28. Over one third of the larger schools ($400,000 
and over) indicated that their schools had an 
administrative position for coordinating community 
outreach programs. Almost one third of the schools with 
budgets under $99,000 and above $200,000 to 399,000 
reported that their schools had such positions. But some 
respondents reported that this was a part-time position; 
or that duties were divided among the staff; or that this 
was a part of the director's responsibilities. 
29. Almost half of the larger schools ($4.00,000 and 
over) reported that they employ faculty which serve 
outreach programs only. 
231 
Conclusions 
Based on data from the questionnaires, the following 
conclusions can be drawn: 
1. Adult education programs, performance programs, 
public and private school programs and early childhood 
education and day care programs continue to be the 
outreach programs most frequently offered by community 
schools of the arts. 
2. Music is the area of instruction most frequently 
offered in outreach programs; piano instruction is the 
most frequent music offering. 
3. Little research is being conducted in the 
outreach programs. 
4-. Most outreach programs for the handicapped serve 
the mentally retarded, learning disabled, or visually 
impaired clients; however, music therapists are employed 
in these programs less than half of the time. 
5. Outreach programs in public and private schools 
and for the handicapped are planned as future offerings 
most often. Programs in public and private schools are 
most frequently provided on a contractual basis. 
6. Ethnic programs, public and private school 
programs, early childhood education and day care programs 
and programs in conjunction with other community agencies 
are most likely to provide new students for non-outreach 
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programs of community schools of the arts. 
7. Most outreach programs are found in cities or 
inner cities. 
8. There appears to be a divergence of opinion on 
the programs cited by respondents as most successful. 
9. Most schools provide at least partial 
scholarships; almost half of the schools offer some type 
of financial assistance. Scholarships are awarded most 
often based on financial need and teacher 
recommendations. A few schools offer special 
scholarships or financial assistance for the handicapped. 
10. Most schools report that an average of nine 
percent of their budget is devoted to scholarships, 
whereas one quarter of the students receive some form of 
financial assistance. 
11. Schools located in cities offer the largest 
percentage of scholarships and financial assistance. The 
budget of the school is related to the type of financial 
assistance most frequently offered. Budgets range from 
under $99,000 to over $4-00,000. 
12. One third of the larger schools typically employ 
an individual to coordinate community outreach programs; 
almost half of the larger schools employ faculty that 
serve outreach programs only. 
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Recommendations 
Based on the data collected in this study, the 
following recommendations are made: 
1. There should be ongoing studies of outreach 
programs of community schools of the arts; such studies 
may improve the quality and effectiveness of these 
programs. 
2. Studies of" scholarship and financial assistance 
programs in community schools of the arts should be 
conducted on a regular basis. Information gained from 
these studies could provide important data to both 
present and future member schools. 
3. An evaluation of specific outreach program areas 
should be undertaken which may provide useful and 
detailed information on the strengths and weaknesses of 
those programs. 
4-. To serve the needs and interests of the local 
community, schools should be encouraged to initiate 
outreach programs for their constituents not yet served 
by these programs. Programs in juvenile detention homes 
and prisons should be increased because offerings in this 
area have declined, especially during 1983-84. 
Furthermore, schools should be encouraged to expand 
outreach program offerings in these areas: public and 
private schools, early childhood education and day care, 
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programs for the handicapped., teacher training programs, 
adult education programs, programs in conjunction with 
other community agencies, performance programs, and 
ethnic programs. 
5. Schools should initiate research in the outreach 
programs, particularly in early childhood education and 
day care,, handicapped, and ethnic programs. 
6. Outreach programs for the handicapped should 
reach more varied types of handicapped clients. Also, 
the use of registered/certified music therapists is 
recommended in programs that serve the handicapped. 
7. Outreach programs that are most likely to expand 
the student population for non-outreach programs, for 
example, ethnic programs, public and private school 
programs, early childhood education and day care 
programs, and programs in conjunction with other 
community agencies, are recommended. 
8. Schools should increase the types and amounts of 
financial assistance available to students, particularly 
to handicapped students. 
9. Schools located in towns, suburbs, and rural 
areas should enlarge their outreach, scholarship, and 
financial assistance programs. 
10. It is evident that many schools originally began 
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as music schools and later expanded their curricula to 
include other arts instruction, for example, dance, 
drama, and visual arts; these schools should not only 
increase their course offerings in the other arts areas 
but also increase their student populations as well. 
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6065 Magazine Street 
New Orleans, Louisiana 70118 
March 5, 1983 
Dear Sir: 
I am in the process of conducting a research study that 
will include information regarding community schools of 
the arts. Would you please forward to me at your 
earliest convenience a copy of your school catalogue. 
Other pertinent information regarding your school, 
curriculum, outreach, scholarship, and financial 
assistance programs would also be appreciated. 
Thank you in advance for your assistance. 
Sincerely, 
Douglas Pflieger 
nat ional  gui ld of  community schools of  the arts,  inc.  
P. O. BOX 583 WEST ENQLHWOOD STATION TEANECK, NEW JERSEY 07666-0583 (201) 836-5594 
TO: All Institutional Members, NGCSA 
FROM: Lolita Mayadas, Executive Director 
RE: Survey on Outreach and Scholarship Programs 
DATED: December 21, 1983 
M E M O R A N D U M  
The enclosed survey on outreach and scholarship programs has been put together 
by Douglas Pflieger with the cooperation of my office. The purpose of this 
research is to compile data for a comprehensive report on these programs at 
Guild member institutions, scheduled for publication in the Spring of 1984. 
The questionnaire has been divided into the following sections: 
I Public and Private School Programs. 
II Early Childhood and Day Care Programs. 
III Programs for the Handicapped. 
IV Programs in Juvenile Detention Homes and Prisons. 
V Ethnic Programs. 
VI Teacher Training Programs. 
VII Adult Education Programs. 
VIII Programs in conjunction with other community agencies 
Our goal is to provide a definitive report. Thus, whether or not your school 
has engaged in the programs being surveyed, your answers are very important to 
the accuracy of our findings. In fact, a "No" response is just as important 
as a "Yes" response. Furthermore, the validity of any research is determined 
by the number of people who respond; consequently, I hope that you will take 
the time to complete the enclosed survey and return it in the stamped reply 
envelope. Of course, all answers are confidential and will only be used 
statistically in conjunction with those of other schools. 
If you would like to receive a report after completion, please indicate this 
at the end of the survey. We will be glad to send you a complimentary copy. 
Please return your completed survey by January 22, 1984 to Douglas Pflieger, 
6065 Magazine Street, New Orleans, LA 70118. If you have any questions about 
filling it out please call him at (504) 899-4732. 
Thank you for your cooperation and all best wishes for a very happy and producti 
New Year. 
UEMQER OF THE NATIONAL MUSIC COUNCIL 
TO: All Institutional Members, NGCSA 
FROM: Douglas Pflieger 
RE: Survey on Outreach and Scholarship Programs 
DATED: February 23, 1984 
M E M O R A N D U M  
In January, the enclosed survey was mailed to you concerning outreach 
and scholarship programs at Guild schools. (Memorandum, Lolita Mayadas, 
December 21, 1983) 
If you have already returned the survey, please consider this letter a 
"Thank You" for your valuable help. 
In case you were away or too busy to complete the survey before, may we 
ask you to do so now? Since we are trying to get as near to a "perfect 
sample" as possible, this would mean getting a reply from everyone who 
received a survey. 
Please note: the deadline for returning the survey has been extended 
until March 9, 1984. 
Thank you for your prompt assistance. 
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REMINDER 
Recently, a survey on outreach and scholarship 
programs at Guild schools was sent to you. 
I hope that you will take the time to complete it 
and return it in the stamped reply envelope. Your 
answers are very important to the accuracy of our 
report, scheduled for publication in the Spring of 
1984.. 
If you need any assistance in completing the 
survey, please call me at (504.) 899-4-732. 
Thank you for your prompt assistance. 
Douglas Pflieger 
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6 April 1984 
Douglas Pflieger 
6065 Magazine St. 
New Orleans, LA 70118 
Dear Mr. Pflieger: 
MSA apologizes for being unable to respond to your survey on 
Outreach and Scholarship Programs. The focus of your survey 
did not seem applicable to MSA's operation. 
Due to the nature of MSA's student population (i.e., low income/ 
minority), our basic program serves the population that other 
institutions initiate outreach programming in order to serve. 
Satellite programs are developed for the suburban population in 
order to attract upper income level students who can pay higher 
fees. All of our fees are determined by a sliding fee scale 
based upon gross family income. 
We cooperate when it is feasible, with any organization who 
requests it. Among those organizations are: 
Campfire 
Catholic Charities 
1st Baptist Church Day Care 
Hillbrook Detention Home 
Metropolitan Commission on Aging 
Neighborhood Centers 
Syracuse Parochial Schools 
Syracuse Public Schools Truancy Program 
The arrangements for each program are highly individualized: 
content, hour, length, location and rate are determined by the 
needs of each organization. The commitment to arts programming 
of the staff of the cooperating organizations determines the 
success and longevity of the relationship. For example, MSA 
has worked on a weekly basis with clients of the St. Joseph 
Hospital Psychiatric Adolescent Center for years with no fees 
charged. 
fWomber of Tha Nations! Guild of Community Schools of tho Arts 
A United Way Agancy 
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MSA also works with the handicapped community; however, they 
participate in our regular programs and we only design special 
programs upon request. In fact, MSA met with representatives 
of this community and they preferred that we continue to respond 
to the needs of the handicapped community through "main-streaning" 
as we have always done. 
MSA's student population ranges in age from three years to over 
eighty years. Of the population 60% were under 21 years of age. 
The ethnic distribution is also interesting, with 44% white, and 
35% black. For further information, please refer to the enclosed 
material and please feel free to call. 
MP: jb 
Enc.: Student Profile 
Schedule of Sliding Scale Fees 
Statement of Purpose 
Brief History 
Class Schedule 
Brochure 
Sincerely, 
Prdgram Coordinator 
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T/je Wepea/j Symphony* Orchestra 
JAMES WEGG - CONDUCTOR 
25 Esquimaull Ave.. Nepean. Ontario. K2H 6Z5 (613) 820-7482 
March 6, 1984-. 
Douglas Pflieger 
6065 Magazine Street 
New Orleans, LA 70118 
Dear Douglas, 
Just a brief note to accompany our survey... 
I did have some difficulty in answering parts of the survey, 
both because of the youthfulness of our school, and because 
the term 'Outreach Program' has not been fully dealt with 
philosophically by the Nepean School. I am not sure that we 
would consider categories I, II, or VII as necessarily being 
•outreaches' of our general. 
Nonetheless, I hope our contribution is of assistance and I 
look forward to reading the summary of the report. 
Sincerely, 
Peter Morris 
Program Director, NSM 
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mm Western Michigan University Kalamazoo, Michigan 49008 
School of Music 
Douglas Pfliefer 
6065 Magazine Street 
New Orleans, LA 70118 
February 1, 1984 
Mr. Pfliefer, 
Please accept my appologies for the delay of this response. 
I would like for you to keep in mind that the Community Arts Program's first offerings 
began in September of 1982. 
The response to the questionnaire will seem minimal compared to this our second year. 
I would like for you to note that we have developed a larger scholarship base, outreach to 
public schools is expanding and we are in the initial steps of designing and implementing 
an Arts Therapy Program (Music, Dance, Drama). 
I look forward to receiving a copy of your complete report. 
Skfcerely 
Executive Director 
Community Arts Program 
APPENDIX C 
QUESTIONNAIRE 
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OUTREACH AND SCHOLARSHIP PROGRAMS SURVEY 
Instructions: Please complete the first question of each section whether or not your school has 
engaged in the type of outreach program being surveyed. Continue to answer the section only if 
your school had a program during the 1982-83 school year; your answers should be based on data 
from the 1982-33 school year only. Total figures should include all branches and/or affiliates 
of your school. 
1• Public and Private School Outreach Programs 
1. Your school has engaged in instructional programs in cooperation with public and/or private 
schools. 
Yes If yes, please indicate the total number of years. 
No 
Mill a program be in operation during the current (1983-84) school year? 
Yes 
No 
Please continue section I only if your program was in operation during the 1982-83 school year-
All others, please skip to section II. 
l.a. Please indicate the total number of schools working in conjunction with your program. 
Public Private 
l.b. Classes were conducted at your school 
at other locations 
at both locations 
l.c-. Instruction occurred during school hours 
after school hours 
j | on Saturdays 
l.d. Areas of instruction. Indicate the approximate number of students enrolled in each of 
the following areas. 
Music 
Piano Theory/Musicianship Kodaly 
Voice Suzuki String Program Recorder 
Guitar Traditional String Program Orff-Schulwerk 
Organ General Music/Appreciation Eurhythmies 
Private lessons on band or orchestral instruments Cham&er Music 
Class lessons on band or orchestral instruments Large Ensembles 
Other (please specify) 
Dance 
Ballet Movement Classes Ethnic 
Modern Introduction to Dance Folk 
Jazz Readiness through Movement Pointe 
Tap Other (please specify) Creative Dance 
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Drama 
Musical Theatre Theatre Classes for Young People (under age 12) 
Creative Drama Theatre Classes for Teenagers (age 13 and over) 
Other (please specify) 
Visual Arts 
Drawing Photography Painting 
Ceramics Graphic Design Crafts 
Mixed Media Introduction to Art Sculpture 
Other (please specify) Calligraphy 
Other Activities• (please check) 
Master Classes ~ 
Curriculum Consultants 
School Demonstrations Concerts/Recitals by Faculty 
Artist in Residence Programs in 
Music Dance Drama Visual Arts 
Other (please specify) 
I.e. The above programs were a result of budget cuts in the public and private schools. 
Yes No 
l.f. All , Some , or None of the services were provided on a contractual basis. 
If Some or None, had your School received special funding for the above programs? 
Yes If yes, please indicate the following: 
1) Sources of funding 
2) Percentage of project funded Z 
3) Type of project funded 
No If no, how were the programs funded? 
l.g. These programs have served as a feeder system for your school. Yes No 
l.h. Use the following space to briefly describe any additional programs at your school 
and/or to clarify any details of the programs described above. 
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II. Early Childhood Education and Day Care Outreach Programs 
2. Your school has engaged in programs of early childhood education and day care. 
Yes If yes, please indicate the total number of years. 
No 
Will a program be in operation during the current (1983-84) school year? 
Yes _____ 
No 
Please continue section II only if your program was in operation during the 1982-83 school 
year. All others, please skip to section III. 
2.a. Please indicate the total number of institutions working in conjunction with your program. 
Public Private 
2.b. Classes were conducted at your school 
at other locations 
at both locations 
2.c. Areas of instruction. Indicate the approximate number of students enrolled in each 
of the following areas. 
Music 
Kodaly 
Recorder 
Suzuki Flute 
Suzuki Violin 
Other (please specify) 
Dance 
Pre-Piano Classes 
Yamaha General Music Class 
Introduction to Music for Children 
Introduction to Musical Instruments 
Eurhythmies 
Orff-Schulwerk 
Suzuki Piano 
Suzuki Cello 
Creative Movement 
Creative Dance 
Other (please specify) 
Kinder Dance 
Introduction to Dance 
Readiness Through Movement 
Drama 
Mime 
Pantomime 
Other (please specify) 
Storytelling 
Pre-School Drama Classes 
Creative Dramatics 
Visual Arts 
Crafts 
Puppetry 
Other (please specify) 
Woodworking 
Mixed Media Arts Classes 
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2.d. Classes combined the following areas: 
Music and Art 
Music, Art, and Movement 
Music, Art, Movement and Drama 
Other (please specify) 
2.e. All , Some , or None of the services were provided on a contractual basis. 
If Some or None, had your School received special funding for the above programs? 
Yes If yes, please indicate the following: 
1) Sources of funding 
2) Percentage of project funded 1 
3) Type of project funded 
No If no, how were the programs funded? 
2.f. These programs have served as a feeder system for your school. 
Yes ___ 
No 
2.g. Your school had conducted research in the area of early childhood education and day 
care. 
Yes If yes, please list the topics: 
No 
2.h. Use the following space to briefly describe any additional programs at your school and/or 
to clarify any details of the programs described above. 
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III. Outreach Programs for the Handicapped 
3. Your school has engaged in programs for the handicapped in schools, hospitals, and mental 
institutions, etc. 
Yes If yes, please indicate the total number of years. 
No 
Will a program be in operation during the current (1983-8A) school year? 
Yes 
No 
Please continue section III only if your program was in operation during the 1962-63 school 
year. All others, please skip to section XV. 
3.a. Please indicate the total number of 
Registered/Certified Music Therapists on your staff 
Other Faculty (Non-Registered/Certified Music Therapists on your staff) 
Institutions working in conjunction with your program 
3.b. Please indicate the total number of handicapped students that your school served. 
Hearing Impaired Social Disability 
Visually Impaired Behavioral Disorder 
Mentally Retarded Emotionally Disturbed 
Learning Disabled Physically Impaired 
Other (please specify) Multi-Handicapped 
3.c. Please indicate the agencies through which you received students. 
Schools Federal 
Doctors City 
State Hospitals 
Mental Vocational/Rehabilitation Centers 
Other (please specify) • 
3.d. Your school is equipped with facilities for the physically handicapped. 
Yes 
No 
If yes, do they comply with federal and state laws? 
Yes 
No 
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3.e. Your school offerB a faculty training course in music therapy. 
Yea If yes, courses were designed to be: 
1) Continuing Education Programs for Credentialed Faculty 
2) Training Programs for Non-Credentialed Faculty 
3) Other (please specify) 
No 
3.f. Classes were conducted at your school 
at other institutions 
at both locations 
3.g. Programs were available for student enrichment 
for therapeutic benefits 
for individual educational programs 
Other (please specify) 
3.h. Areas of instruction. Indicate the approximate number of students enrolled in each of 
the following areas. 
Music 
Piano Kodaly 
Voice Guitar 
Basic Music Skills Classes Chamber Music 
Theory/Musicianship Eurhythmies 
String Program Recorder 
Private instruction on band or orchestral instruments Orff-Schulwerk 
Class instruction on band or orchestral instruments General Music 
Other (please Bpecify) Large Ensembles 
Dance 
Tap Modern Folk 
Ballet Ethnic __ Movement Classes 
Jazz Dance Therapy Introduction to Dance 
Other (please specify) Creative Dance 
Drama 
Musical Theatre 
Drama Class/Workshop 
Other (please specify) 
Visual Arts 
Drawing ___ Mixed Media 
Painting Sculpture 
Ceramics Art Therapy 
Crafts Introduction to Art 
Other (please specify) 
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3.1. Handicapped Instruction was funded by: 
Tuition Grants 
State ____ School Boards 
Endowments Private Donations 
Other (please specify) Business/Corporations 
3.j. Your school had conducted research in the area of handicapped instruction or related 
areas. 
Yes If yes, please list the topics: 
No 
3.k. These programs have served as a feeder system for your school. 
Yes 
No 
3.1. Use the following space to briefly describe any additional programs at your school and/or 
to clarify any details of the programs described above. 
IV. Outreach Programs in Juvenile Detention Homes and Prisons. 
4. Your school has engaged in instructional and recreational programs in juvenile detention 
homes and prisons. 
Yes If yes, please indicate the total number of years. 
No 
Will a program be in operation during the current (1983-84) school year? 
Yes 
No 
Please continue section IV only If your program was in operation during the 1982-83 school 
year. All others, please skip to section V. 
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U.a. Please indicate Che total number of institutions working in conjunction with your 
program. 
Prisons 
Group Homes 
Other (please specify) 
Halfway Houses 
Juvenile Detention Homes 
4.b. Classes were designed to be: 
Instructional . . . . 
Recreational .... 
Both of the above . . 
Other (please specify) 
4.c. Areas of instruction. Indicate the approximate number of students enrolled in each of 
the following areas. 
Music 
Electric Instruments Piano 
Theory/Musicianship Guitar 
Large Ensembles Voice 
Private instruction on band or orchestral instruments Recorder 
Class instruction on band or orchestral instruments General Music 
Other (please specify) Chamber Music 
Dance 
Ballet Ethnic Dancercise 
Tap Modern Jazzercize 
Jazz Creative Movement Introduction to Dance 
Folk 
Other (please specify) 
Visual Arts 
Drawing Art Therapy General Art Classes 
Painting Ceramics Photography 
- Sculpture Mixed Media Calligraphy 
Other (please specify) ^ Crafts 
Other Activities: (please check) Number per year: 
Faculty Concerts/Recitals 
Resident Concerts/Programs 
Music Demonstrations 
Vocational Classes in the following areas: 
Piano Tuning and Repair 
Uoodwind and Brass Repair 
Electronic Instrument Repair 
Other (please specify) 
Other (please specify) 
A.d. Classes were 
open to the general population 
limited to those recommended by the institution 
components of a behavioral training program . . 
Other (please spe J*--* 
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4.e. All , Some , or None of Che services were provided on a contractual basis. 
If Some or None, had your School received special funding for the above programs? 
Yes If yes, please indicate the following: 
1) Sources of funding 
2) Percentage of project funded X 
3) Type of project funded 
No If no, how were the programs funded? 
4.f. Use the following space to briefly describe any additional programs at your school and/or 
to clarify any details of the programs described above. 
V. Ethnic Outreach Programs 
5. Your school has engaged in programs designed to collect and teach art forms of constituent 
ethnic populations. 
Yes If yes, please indicate the total number of years. 
No 
Will a program be in operation during the current (1983-84) school year? 
Yes 
No 
Please continue section V only if your program was in operation during the 1982-83 school 
year. All others, please skip to section VI. 
5.a. Please indicate the total number of institutions working in conjunction with your 
program. 
Please specify institutions: 
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5.b. Classes were conducted at your school 
at other locations 
. . . . . at both locations 
5.c. Areas of instruction. Indicate the approximate number of students enrolled in each of 
the following areas. 
Music Dance Drama Visual Arts 
Chinese 
Japanese 
Mexican 
African 
Hispanic 
Indian 
Latin American 
Middle Eastern 
Indonesian 
Korean 
American 
Other (please specify) 
5.d. Bilingual teachers were needed in classes designed to teach ethnic art forms? 
Yes Sometimes 
No 
S.e. Your school has permanent storage and exhibition facilities for ethnic art works. 
Yes 
No 
5.f. All , Some , or None ___ of the services were provided on a contractual basis. 
If Some or None, had your School received special funding for the above programs? 
Yes If yes, please indicate the following: 
1) Sources of funding 
2) Percentage of project Z 
3) Type of project funded 
No If no, how were the programs funded? 
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5.g. These programs have served as a feeder system for your school. 
Yes 
No 
5.h. Your school had conducted research in the area of ethnic arts. 
Yes If yes, please list the topics: 
No 
5.i. Use the following apace to briefly describe any additional programs at your school and/or 
to clarify any details of the programs described above. 
VI. Teacher Training Outreach Programs 
6. Your school has engaged in teacher training programs in conjunction with colleges and 
universities. 
Yes If yes, pleaoe indicate the total number of years. 
No 
Hill a program be in operation during the current (1983-84) school year? 
Yes 
No 
Please continue section VI only If your program was in operation during the 1982-83 school 
year. All others, please skip to section VII. 
6.a. Please indicate the total number of schools working in conjunction with your program. 
Colleges 
Universities 
Other (please specify) 
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6.b. Your school provided student teaching experience for undergraduate and/or graduate 
college and university students. 
Yes If yes, please indicate the number of students teaching in the following 
areas: 
Music 
Dance 
Drama 
Visual Arts 
No 
6.c. The following teacher training programs were offered in conjunction with colleges and 
universities. 
Kodaly 
Suzuki Strings . . . . 
Music Therapy . . . . 
Eurhythmies 
Orff-Schulwerk . . . . 
Suzuki Piano 
Piano Pedagogy . . . . 
Piano Literature . . . 
Other (please specify) 
6.d. All , Some , or None of the services were provided on a contractual basis. 
If Some or None, had your School received special funding for the above programs? 
Yes If yes, please indicate the following: 
1) Sources of funding 
2) Percentage of project funded Z 
3) Type of project funded 
No If no, how were the programs funded7 
6.e. Use the following space to briefly describe any additional programs at your school and/or 
to clarify any details of the programs described above. 
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VII. Adult Education Outreach Programs 
7. Your school has engaged in adult education. 
Yes If yes, please indicate the total number of years. 
No 
Will a program be in operation during the current (1983-84) school year? 
Yes 
No 
Please continue section VII only if your program was in operation during the 1982-83 school 
year. All others, please skip to section VIII. 
7.a. Classes were conducted at your school 
at other locations 
at both locations 
7.b. Areas of instruction. Please indicate the approximate number of students enrolled in the 
following areas. 
Music 
Piano 
Voice 
Harpsichord 
Organ 
Guitar 
Orff for Adults 
Jazz Improvisation 
Theory/Musicianship 
Large Ensembles 
General Music/Appreciation 
Early Music Instruments and Ensembles 
Private instruction on band or orchestral instruments 
Class instruction on band or orchestral instruments 
Other (please specify) 
Recorder 
Strings 
Voice Class 
Piano Class 
Choral Music 
Chamber Music 
Eurhythmies 
Music History 
Dance 
Ballet 
Modern _____ 
Pointe 
Ethnic 
Other (please specify) 
Creative Movement 
Introduction to Dance 
Country/Folk 
Jazzerciae 
Dancercise 
Jazz 
Ballroom 
Tap 
Drama 
Musical Theatre 
Other (please specify)" 
Adult Drama Class/Workshop 
Senior Citizen Theatre Group 
Visual Art3 
Drawing 
Ceramics 
Crafts 
Painting 
Other (please specify) 
Art History Mixed Media 
Graphic Design Photography 
Calligraphy Introduction to Art 
Sculpture 
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Other Activities: Please specify other activities that are a part of your adult education 
outreach programs. Include number of students enrolled in each class. 
•1) 
2 )  
3) 
4 ) 
7.c. Classes were designed to be: 
Instructional 
Recreational 
Both of the above 
Other (please specify) 
7.d. All , Some , or None of the services were provided on a contractual 
basis. 
If Some or None, had your School received special funding for the above programs? 
Yes If yes, please indicate the following: 
1) Sources of funding 
2) Percentage of project funded Z 
3) Type of project funded 
No If no, how were the programs funded? 
7.e. Use the following space to briefly describe any additional adult programs at your school 
and/or to clarify any details of the programs described above. 
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VIII. Outreach Programs in Conjunction with Other Community Agencies 
8. Your school has engaged in programs run in conjunction with other community aeencies dealine 
with family services, the aged, settlement houses, etc. 
Yes If yes, please indicate the total number of years. 
No 
Will a program be in operation during the current (1983-84) school year? 
Yes 
No 
Please answer section VIII only if your program was in operation during the 1982-83 school year. 
All others, please skip to section iX! 
8.a. Please indicate the total number of community agencies working in conjunction with your 
program. 
Convalescent Homes Hospitals 
Community Centers Churches 
Neighborhood Centers YMCA/YWCA 
Park and Recreational Departments Group Homes 
Senior Citizens Centers City 
Settlement Houses Federal 
Nursing Homes State 
Vocational and Rehabilitation Centers 
Other (please specify) 
8.b. Classes were conducted at your school 
at other institutions 
at both locations 
8.c. 'Areas of instruction. Please indicate the approximate number of students enrolled in the 
following areas. 
Music 
Orff-Schulwerk Piano Recorder 
Theory/Musicianship Guitar Eurhythmies 
General Music/Appreciation Kodaly 
Large Ensembles Voice 
Music History 
Chamber Music 
Private instruction on band or orchestral instruments 
Class instruction on band or orchestral instruments 
Other (please specify) 
Dance 
Ballet Pointe Ballroom _ 
Modern Social Movement Classes 
Jazz Ethnic zzz. Introduction to Dance 
Tap 
Other (please specify) 
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Drama 
Musical Theatre Drama Class/Workshop for Children 
Creative Drama Drama Class/Workshop for Teenagers 
Drama Class/Workshop for Adults _ Drama Class/Workshop for Senior Citizens 
Other (please specify) ~ 
Visual Arts 
Drawing Sculpture Calligraphy 
Ceramics Photography Graphic Design 
Crafts Mixed Media General Art Classes 
Painting Art History Introduction to Art 
Other (please specify) 
8.d. Classes were designed to be: 
Instructional 
Recreational 
Both of the above 
Other (please specify) 
8.e. All , Some , or None of the services were provided on a contractual basis. 
If Some or None, had your School received special funding for the above programs? 
Yes If yes, please indicate the following: 
1) Sources of funding . 
2) Percentage of project funded X 
3) Type of project funded 
No If no, how were the programs funded? 
8.f. These programs have served as a feeder system for your school. 
Yes 
No 
8.g. Use the following space to briefly describe any additional programs at your school 
and/or to clarify any details of the programs described above. 
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IX. Performance Programs as Community Outreach 
9. Your school has engaged in performance programs made available to community centers without 
charge? 
Yes If yes, please indicate the total number of years. 
No 
Will a program be in operation during the current (1983-84)' school year? 
Yes 
No 
Please continue section IX only if vour program was in operation during the 1982-83 school year. 
All others, please skip to section X. 
9.a. Please indicate the total number of performance programs that vour school sponsored during 
1982-83. 
9.b. Performance programs were given at the following locations: 
Hospitals Civic Clubs Senior Centers 
Churches Nursing Homes Your School 
Libraries Museums Convalescent Homes 
Art Galleries/Museums Prisons 
Other (please specify) 
9.c. The following types of performance programs were presented: 
Faculty Concerts/Recitals Faculty Art Exhibits 
Student Concerts/Recitals Student Art Exhibits 
Faculty Drama Productions Faculty Dance Performances 
Student Dra.ua Productions Student Dance Performances 
Other (please specify) 
9.d. All , Some , or None of the services were provided on a contractual basis. 
If Some or None, had your School received special funding for the above programs? 
Yes If yes, please indicate the following: 
1) Sources of funding 
2) Percentage of project funded 
3) Type of project funded 
No If no, how were the programs funded? 
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9.e. These programs have served as a feeder system for your school. 
Yes 
No _____ 
9.f. Use Che following space to briefly describe any additional programs at your school 
and/or to clarify any details of the programs described above. 
X. Other Outreach Programs 
10. Please list additional outreach programs in the community that your school sponsored during 
1982-83. 
1. 
2 .  
3. 
U. 
XI. General- Information 
Please answer all of this section. 
11. Your school has an administrative position for coordinating community outreach programs. 
Yes 
No 
11.a. Your school employs faculty that serve outreach programs only. 
Yes 
No 
11.b. Your total school operating budget is . 
11. c. Your school is located in a Town 
Inner City 
City ZZZ 
Suburb 
Rural Area 
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11.d. Briefly describe the outreach program that has been most successful for your school. 
11.e. Briefly describe any new outreach program(s) that your school is planning for the 
future. 
XII. Scholarship and Financial Aid Programs 
Please answer all of this section. 
12. Your school offers the following types of financial assistance: 
Full Scholarships Partial Scholarships 
Work-Study Sliding Fee Scale 
Other (please specify) Financial Aid 
12.a. The following criteria are used in awarding full and partial scholarships: 
Audition Financial Need 
Ability _____ Teacher Recommendation 
Progress Students Prior Record 
Other (please specify) Performance Excellence 
12.b. The following criteria are used in awarding financial aid: 
1040 Tax Form 
Proof of Unemployment Compensation . . 
Letter from Welfare Department . . . . 
Proof of Social Security Income . . . . 
Proof of Widows/Survivora Pension . . . 
Proof of all other Sources of Income 
Other (please specify) 
12.c. Is the sliding fee scale considered a form of financial aid at your school? 
Yes 
No 
> 
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12.d. What types of tasks do work-study students perform? 
12.e. Scholarship awards take the following forms at your school: 
Full Tuition for Courses 
Partial Tuition for Courses . . . . 
Pianos donated for Students' Home Use 
Instrument Rental 
Instrument Purchase 
Transportation Costs 
Extended Lesson Time 
Other (please specify) 
12.f. All students on scholarships are required to take specified classes. (For example: 
Some schools require music scholarship students to take theory and ensemble classes.) 
Yes If yes, please specify the required classes: 
Music 
Dance 
Drama 
Visual Arts 
No 
12.g. Your school offers a certificate program. 
Yes If yes, are scholarship students required to enroll in the certificate 
programs? 
Yes No 
No 
12.h. Your school awards departmental scholarships based on merit. 
Yes 
No 
12.i. Your school offers financial aid specifically for the handicapped student. 
Yes 
No 
12.j. Your school offers scholarships specifically for the handicapped student. 
Yes 
No 
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12.k. Your school has a scholarship endowment fund. 
Yes 
No 
12.1. Your school has an instrument fund designed to facllita jtudent acquisition of musical 
instruments. 
Yes 
No 
12.m. Please indicate the percentage of your school operating budget that was devoted to 
scholarships during 1982-83. X 
12.n. Please indicate the percentage of students that received scholarships, financial aid, or 
work-study assistance during the 1982-83 school year. (Include students on a sliding 
fee scale.) X 
12.o. Briefly describe any additional programs of scholarships, financial aid, or work-study 
that your school sponsors. 
13. Additional Comments: 
14. Should you wish a copy of the summary of this report, please check below. 
Yes 
No 
Director's Signature Date 
Please return the survey to: 
Organization Name 
Douglas Pflieger 
6065 Magazine Street 
New Orleans, Louisiana 70118 
Thank you for your assistance. 
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COMMENTS CONCERNING PUBLIC AND 
PRIVATE SCHOOL OUTREACH PROGRAMS 
Responses to: 
Budget Cuts in the Public and Private Schools 
"Not directly, but the absence of programs due t 
financial shortage might have influenced their 
decision to work with us." 
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Responses to: 
Contractual Services 
1. "Tuition reductions were given to district students 
in exchange for facility rental. 
2. "Some of the above services were combined funding 
between the Intermediate School District, parents, 
and schools together paying for lessons." 
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Responses to: 
Additional Programs and/or 
Clarification of Programs 
1. "This years programs will be Orff instruction, a 
Suzuki violin performance/demo and an orchestra 
performance." 
2. "Each child receives four hours per week arts 
instruction." Each student takes two areas of 
instruction (i.e., piano and ballet, drawing and 
drama.) The program with the public schools was 
developed to utilize the schools' facilities during 
the day. 
3. "Four of our string teachers give private lessons in 
two junior high schools and two senior high schools 
during the school day." 
4. "Honors Middle School Band, Honors Middle School 
Chorus—from twenty-six area middle schools (4.-8 
students from each school.) Students recommended by 
Home School ensemble directors and given full 
scholarships for participation." 
5. "The School of Music and Art and BOCE 
agreed to offer these as part of BOCES1 gifted and 
talented program." 
6. "We do programs, seminars, etc. in various schools." 
7. "We are a community school on the campus of a 
private day school for boys (grades 7-12) and offer 
lessons and classes to them in addition to children 
from surrounding communities." 
8. "Music and Art Program in connection with the 
Museum of Art available to high school age 
groups. (Per head fee charged.) Two hour field 
trip on specific period of history of art and music 
explored. Also, a three week Summer Arts Program 
for 8th graders for the last two years. Involved 
all institutions in university circle. Our school 
supplied modern dance instruction." 
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Additional programs 
9. "To date such programs have been to supplement 
existing resources in the institutions involved." 
10. "The program is designed to assist low income and 
needy students in attaining a sound musical and 
dance education. The in-school program assists 
current schools in developing and enhancing existing 
programs." 
11. "General music/appreciation and class lessons on 
band or orchestral instruments are done when 
requested on a single session to three session basis 
and may involve four to 200 people at a time." 
12. "Private lessons given in Magnet School." 
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COMMENTS CONCERNING EARLY CHILDHOOD 
EDUCATION AND DAI CARE OUTREACH PROGRAMS 
Responses to: 
Research Question 
1. The following research topics were reported: 
1. "Essays on Music in American Education and 
Society" by Kenneth A. Wendrich, University 
Press of America. 
2. "Market Survey on Montessori Nursery with 
Music Emphasis" 
3. "Program and Curriculum Development" 
2. Other comments reported were: 
1. "Our pre-school teachers are all certified and 
have degrees in education. Seminars are 
conducted to determine curriculum." 
2. "Only based on previous experience by the. 
teacher." 
3. "Our Director of pre-school is head of the 
local Early Childhood Education organization." 
4-. "Minimal—by graduate students setting up a 
summer camp." 
5. "If I am directing the school next fall, we 
will be doing research." 
6. "We have an Early Childhood Education Program 
accredited by the NASM; so, we are always in 
the process of researching early childhood 
education." 
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Responses to: 
Additional Programs and/or 
Clarification of Programs 
1 o  "We offer Orff, Suzuki piano, and violin—but it is 
not in combination with day care." 
2. "We feature a Pre-School Fine Arts Program on a 
daily and Saturday basis. The children are rotated 
in classes of music, art, dance, and drama. There 
are approximately forty students from three years to 
eight years old in this program." 
3. "We offer a special program for the musically 
"gifted" young child ages 5 and 6. Classes meet 
twice a week." 
4-. "The Arts Program offered a creative arts 
program combining music, dance, and drama." 
5. "We offer Suzuki violin, cello, recorder, piano 
(Kinderkeys), singing as self-expression for 3-5 
year olds, fun with music for 4-5 year olds, dance 
for pre-schoolers (4-5), in our facility—not on an 
outreach basis." 
6 .  "Two parts of our outreach program: ( 1 )  Adult 
teacher training of day care center personnel, and 
(2) a summer program—serving 200 children from day 
care centers." 
7. "To date this service has been provided for us by an 
outside, private group of specialists in this area." 
8. " School of Music and Dance operates 
readiness and creative movement classes on a regular 
basis to assist in the development of the children 
musically and through movement." 
9. "Private instruction on all instruments. Five year 
theory course, classical ballet, and Suzuki cello." 
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Additional programs 
10. "We have a Montessori Pre-School and Kindergarten 
with sixty-one students housed in our community 
school of the arts building and benefiting from 
time with our arts instructors. We anticipate 
adding grades 1 and 2 next fall, 1984.. This 
obviously classifies as early childhood education, 
but is not an outreach program. If I am directing 
the school yet next fall, we will be doing research 
in early childhood music education." 
11. "The music courses checked in question 2 are all 
offerings in our course catalogue. Children are 
registered and lessons paid for directly by their 
parents to the Conservatory Extension 
Division." 
12. [Program] "starting September, 1984.." 
13. "Will be in 1984-85." 
14-. "Possibly in 1984.-85." 
APPENDIX F 
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Responses to: 
Additional Programs and/or 
Clarification of Programs 
1 . "Our school provides a concert series in a geriatric 
center and a retirement community. These concerts 
feature faculty and student groups." 
2. "We respond to requests for performance (music.) 
There is no formal "program." Faculty and students 
perform on a volunteer basis." 
3. "Our school is designed solely to serve visually 
handicapped and otherwise disabled.children and 
adults. We have in the past and continue to work 
with public schools in our area. This year funds 
have been cut by the State Board of Education for 
these services and we are maintaining programs 
through other funding sources." 
4.* "Music therapy is offered through the for 
both in-house and outreach programs. Groups and 
individuals partake in these therapeutic, 
educational, and recreational activities." 
5. "We enroll a few handicapped students in private 
lessons and with other students in classes." 
6. "1984-85 will begin this program." 
7. "We employ a handicapped teacher (blind) for piano. 
This is her second year of teaching. Also, musical 
programs were provided at Hospital for the 
patients." 
8. "Performances by request." 
9. "Possibly in 1984.-85." 
10. "1984-85 will begin this program." 
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COMMENTS CONCERNING ETHNIC OUTREACH PROGRAMS 
Responses to: 
Additional Programs and/or 
Clarification of Programs 
1. "As part of the ongoing curriculum, the Center offers 
music instruction (and occasionally performances) in 
Latin Folkloric music, Chinese music, blues, jazz, 
and folk music." 
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COMMENTS CONCERNING TEACHER TRAINING 
OUTREACH PROGRAMS 
Responses to: 
Additional Programs and/or 
Clarification of Programs 
1. "In the planning stages." 
2. "We are in the process of formalizing an arrangement 
with the University of . Details unclear at 
this time." 
3. "Since we are a division of a university school of 
music, it is natural for us to train teachers 
specially selected from graduate and undergraduate 
students." 
4. "However, we do have piano pedagogy classes designed 
to help teachers prepare for the Wisconsin Piano 
Teaching Certificate." 
5. "We have a teacher-training program (11th year) 
called "Teens-in-Training," for inner-city youth to 
learn "how to hold a job" thru teacher-training 
sessions in modern dance, percussion, piano, 
guitar—all group work." 
6. "Piano pedagogy's a required offering in the college 
for undergraduate piano performance majors (optional 
for graduate students.) These students observe 
lessons or do work-study in the Extension Preparatory 
Piano Department." 
7. "Available at all times under special arrangements." 
8. "but will be in 1984.-85." 
P 
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COMMENTS CONCERNING ADULT EDUCATION 
OUTREACH PROGRAMS 
Responses to: 
Additional Programs and/or 
Clarification of Programs 
1. "Piano pedagogy is offered through a local piano 
teachers association as are master classes and 
recitals." 
2. "Except for a scholarship chamber music class and a 
few adults attending theory/musicianship classes, all 
are private lessons." 
3. "We do a great deal of community theatre productions 
involving adults at all ages by tryout. From 
1979-82, we did a pilot outreach program for retired 
adults in a five county area which included theatre, 
art, and music. This was funded by the 
Foundation." 
4.. "Adult outreach programs have not been our top 
priority, but on occasion we have formed classes and 
workshops for adults, including music 
professionals—such as Suzuki workshops for city-wide 
Suzuki teachers as well as our own teachers. 
5. "Perhaps not really an "outreach" as this type of 
education is part of our program—'i.e., we have no 
age limits on our general courses and encourage 
adults to study at the school. (Next year we will 
add a music appreciation/music history course 
especially for adults.)" 
6. "Voice and piano classes are offered when they have 
enrollment (at least four per class.) Chorus and 
chamber music are offered when they are requested." 
7. "Music study group in relation to programs performed 
by the Orchestra." 
8. "Senior citizens theatre group—for several years we 
did this at senior centers. 
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Additional programs 
9. "Domestic Arts—upholstery and furniture refinishing 
and fashion/apparel construction," 
10. "Opera workshop—fourteen to twenty students. 
Alexander Technique—class and private lessons for 
six to ten students." 
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COMMENTS CONCERNING OUTREACH PROGRAMS IN 
CONJUNCTION WITH OTHER COMMUNITY AGENCIES 
Responses to: 
Additional Programs and/or 
Clarification of Programs 
1 o "We have worked closely with these agencies to make 
their people aware of our programs. We do programs 
at centers and in our building for retired adults, 
handicapped people, and general population. We have 
just begun a special cities fine arts program to 
improve outreach which involves city, state, and 
federal monies." 
2. "These were only in the form of concerts given by our 
faculty and students." 
3. "Agencies such as the Rehabilitation Center 
are welcome to provide tuition costs to 
eligible students." 
4. "The'se programs dealt with seniors confined to rest 
homes etc., and the children registered in a summer 
day camp program." 
5. "We only provide entertainment, not classes. Our 
school provides a concert series in a geriatric 
center and a retirement community. These concerts 
feature faculty and student groups." 
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COMMENTS CONCERNING PERFORMANCE PROGRAMS 
AS COMMUNITY OUTREACH 
Responses to: 
Additional Programs and/or 
Clarification of Programs 
1. "Our school sponsors faculty and student concerts and 
recitals at our center, at a geriatric center, 
retirement community, mall, town fair, and in park 
programs. Faculty concerts are generally funded by 
these sources, while student performances are 
donated." 
2. "Participation in "Philadelphia Celebrates Children" 
month long observance." 
3. "Recorder group consisting of two faculty members, 
and one student, plus two members who are "friends" 
of , get together and give short programs at 
nursing homes, etc." 
4. "Our university/community school orchestra and chorus 
annually perform at select institutions." 
5. "(1) Youth string, project was a tour. Orchestra 
performed at schools in rural and small town schools 
as well as locally. (2) Mall performance was a 
marathon during grand opening festivites—used as 
a fund-raiser." 
6. "Our faculty play concerts at schools without 
remuneration." 
7. "All performances are held at our school." 
8. "Regular faculty concerts. Regular year-round 
concerts of our branch symphony orchestra." 
9. "If nursing homes, hospitals, etc. call or write us, 
we make the information available to the faculty. 
The administrative office does not arrange these 
events." 
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COMMENTS CONCERNING OTHER OUTREACH PROGRAMS 
Responses to: 
Additional Outreach Programs and/or 
Clarification of Progrmas 
1. "Private lessons. Suzuki violin, viola, and cello." 
2. "(1) Private instrumental instruction, all ages and 
levels. (2) Music therapy, individual and group 
music lessons for special needs persons, all ages. 
(3) Music theory—a study of basic music concepts 
from beginning to advanced, ages 11 and up. (4-) 
Latin percussion ensembles, all ages. (5) Ensemble 
coaching—students of at least intermediate level 
play with two or more students of same or different 
instruments. (6) Chorus for adults, concentrating on 
madrigals, classical works and spirituals." 
3. "(1) Dramatic productions. (2) Musical programs. 
(3) Operas." 
4-. "Orchestra '84.." 
5. "Special seminar on contemporary music for the 
young." 
6. "Scholarship fund benefit concerts performed by 
faculty and friends are held approximately once a 
month. Student recitals are held periodically 
throughout the season. Thirty in school assemblies 
provided by performing chamber groups and 
individuals." 
7. "Faculty performed at many events—but arranged 
individually—not as part of our school program. A 
lot of appearances in school music classes—part 
service and part recruitment. Sorry—no statistics 
available." 
8. "Co-sponsored two woodwind quintet concerts with area 
gallery/concert halls. Co-sponsored day long string 
festival with arts council and local museum." 
9. "Instructional programs for minority population." 
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COMMENTS CONCERNING SUCCESSFUL OUTREACH PROGRAMS 
Responses to: 
Most Successful Outreach Programs for Your School 
1. "Hill outreach—serves thirty children from 
impoverished Hill section of this city. 
Instruction on all instruments, theory, and 
ensembles." 
2. Release-time program with the public schools. 
String instrument recruitment program." 
3. "Performances of any kind." 
4. Faculty and student concerts at the results in 
excellent publicity and high visibility for school." 
5. "Private lessons and class Suzuki string lessons." 
6. "In terms of numbers reached, ensemble performances 
at health care and senior centers. In terms of 
individual's benefit, classes for gifted and 
talented teens." 
7. "The faculty concerts and student performances at 
the geriatric centers are most rewarding and 
appreciated." 
8. "Adult education is an intregal part of ; 
service to the music community." 
9. "Our activities are aimed at adult/senior citizens 
groups except those inherently for youth." 
10. "Theatre classes and workshops for junior high. One 
to six weeks. General music/chorus in elementary 
schools with performances." 
11. "Programs which take place at our facility have been 
most successful—particularly those which involve 
both children and their teachers." 
12. "Both the music therapy program and the private 
piano lessons during school hours." 
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Successful programs 
13. "Appreciation club for handicapped adults and senior 
citizens located in housing complex which provides 
weekly lectures and weekend outings to cultural 
events.11 
1-4. "Boston public schools program." 
15. "Orff classes offered in suburb." 
16. "(1) For ten years we did approximately 100 plays, 
operas, etc., at area schools. (2) The three year 
pilot retired adults program was very successful 
reaching over 75 organizations at their centers." 
17. "Handicapped/special needs—continually growing; 
includes private instrumental instruction, adult 
chorus, teenage folk dance, and financial aid." 
18. "Free concerts by students and faculty in the 
community." 
19. "The programs are so different, comparisons are not 
applicable. Each is successful in its own way and 
all continue to grow where we seek growth." 
20. "Seminar on contemporary music for the young which 
features concerts, lectures, workshops. It attracts 
composers, educators, performers, and is very 
popular and attracts a great deal of attention." 
21 . "The in-school programs have been very helpful to 
establish contact with school music teachers, PTA's, 
and school administrators. Increased enrollment is 
expected to continue as a result." 
22. "Teens-in-Training—teaches teenagers how to hold a 
job, on-the-job training to be music and dance 
instructors in inner city." 
23. "General music for musically gifted primary children 
in all-black elementary school and teacher training 
workshop for staff of same school." 
24. "Summer program and teacher training program for day 
care center teacher." 
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Successful programs 
25. "The senior outreach program. It takes the visual, 
performing, and literary arts to the confined 
elderly." 
26. "During 1982-83, the outreach programs in schools 
(private) and day care centers were equally 
successful. During 1983-84, the Affiliate Artist 
program has been most successful." 
27. "Music in the schools—attempts to build music 
awareness and assists in calling forth new talent." 
28. "Arts-in-Action, Music-in-Action. Weekly in-school 
classes in art and music that teach fundamental 
principles and provide for creative expression." 
29. "Attendance varies but all listed were highly 
successful in bringing school to community." 
30. "Performances in hospitals and nursing homes, malls, 
etc. " 
31. "The teaching of recorder combined with singing 
songs and games." 
32. "Concerts in public schools, instrument 
demonstrations in public and private schools, 
performances in churches, hospitals, and nursing 
homes." 
33. "Assembly programs in the public schools and evening 
community concerts sponsored in part by this school 
and in part by the state university." 
34- "Between 1953 and 1973, the ran branch 
schools in Yonkers, Westchester, Stamford, and 
Staten Island which may have paved the way for the 
present schools. Twelve schools all total." 
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COMMENTS CONCERNING FUTURE OUTREACH PROGRAMS 
Responses to: 
New Outreach Programs Planned for the Future 
1. "A cooperative string training program for public 
schools with help from the Orchestra ~and the 
Chamber Orchestra." 
2. "Student performances in senior centersy hospitals, 
prisons." 
3. "We will have a chorus starting next season for 
teenagers and adults." 
"Physically disabled program in hospitals. Music 
honors high school chorus and honors high school 
band. Resident faculty chamber ensemble." 
5. "We are planning a small production to include our 
dance students, orchestra, and art students as set 
designers. The production could then be performed 
locally at the various institutions including a home 
for mentally retarded." 
6. "Violin class instruction in the public schools. 
Assembly programs." 
7. "Public school music, music instruction for 
handicapped, aged, and music therapy." 
8. "We are now beginning a drama program that will be 
an outreach program." 
9. "Providing music instruction in other facilities 
serving the handicapped, such as Cerebal Palsy 
Center (currently underway), shelter workshops and 
convalescent centers." 
10. "Expansion of: (1) public schools program, 
(2) music therapy, and (3) "Musicare" for seniors." 
11. "Senior citizens' program in music therapy, 
performances, sing-a-long." 
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Future outreach programs 
12. "Programs in varied arts for PTA's, businesses, 
senior centers, city recreational centers, etc., and 
about 100 programs a year in our building." 
13. "Handicapped; blues harmonica." 
14-. "The program will be initiating programming in 
community centers and senior centers. These 
programs will incorporate music and drama." 
15. "After-school music classes taught at the school 
site—general introduction to music and singing, 
fundamentals, rhythm, creative projects." 
16. "Services in libraries and other community centers. 
We have already planned three concerts in a library 
for 1983-84." 
17. "New three year project of private music lessons by 
our faculty for students in nearby magnet public 
school of the arts. Started in October 1983." 
18. "Summer camp for limited-income students, Summer 
'85." 
19. "It is hoped that our program will sponsor an "Arts 
in the Afternoon" program involving music, art, and 
dance in area public and private schools." 
20. "An expansion of teacher-training programs in day 
care centers." 
21. "Teacher training for nursery schools, kindergarten, 
and day care personnel." 
22. "We are planning to continue the Affiliate Artists 
program and to seek some other." 
23. "Project Seal—an in-school program for assisting in 
developing a string program within the urban school 
system and developing a working relationship 
between schools and existing music organizations." 
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Future outreach programs 
24. "Day-long spring Renaissance Festival; outdoor 
crafts fair and showmobile performances with 
renaissance theme." 
25. "1983-84. Adult education — (1) Music appreciation 
lectures in conjunction with local symphony. 
(2) Group and individual electronic organ lessons 
for senior citizens." 
26. "Working with public schools on music literacy for 
young children." 
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COMMENTS CONCERNING WORK-STUDY TASKS 
Responses to: 
Types of Tasks Work-Study Students Perform 
1. "Cleaning, repairs, office aides." 
2. "Office duties; day-to-day tasks; special projects." 
3. "Assistant teaching, office, accompanying." 
4-. "Usher, theater help, parking cars, office, summer 
festival work." 
5. "Clerical." 
6. "Receptionist—answer phone, accept payments, sit at 
front desk, lock up." 
7. "Typing, clerical work." 
8. "Cashiers." 
9. "We're considering instituting a form of work-study 
this year." 
10. "Office, library, accompanying, maintenance." 
11. "Accompanying, clerical." 
12. "Office." 
13. "Evening desk duty, lawn maintenance, poster 
placing, hostessing, band and orchestra librarians, 
stage managers." 
14-. "Parents perform primarily clerical and maintenance 
assistance." 
15. "Office work, library, janitorial." 
16. "Play in quartets and ensembles where needed." 
17. "Office help; monitors (rooms); registration 
assistance." 
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Work-study tasks 
18. "Office." 
19. "Receptionists, preparing receptions, cleaning, 
accompanying for lessons, secretarial, library 
work." 
20. "Clerical." 
21. "Posters, library, envelope stuffing." 
22. "In dance division only—cleaning." 
23. "Maintenance." 
24.. "Clerical, secondary office coverage." 
25. "Type programs, letters, assemble mailings, work on 
posters and publicity, phone answering, filing, 
helping set up for recitals, orchestra arranging." 
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COMMENTS CONCERNING SCHOLARSHIPS, FINANCIAL AID 
AND WORK-STUDY PROGRAMS 
Reponses to: 
Additional Programs of Scholarships, 
Financial Aid and Work-study 
1 . "All fees earned by our performing groups go to 
scholarship fund. A patron has endowed a 
scholarship fund awarded to our students but 
administered by the Symphony." 
2. "Our scholarship program provided one full violin 
and one full piano scholarship a year. Through a 
grant from our township, we are able to partially 
subsidize five other tuitions to residents of this 
township." 
3. "Currently one full scholarship is endowed." 
U. "New for '84—merit string scholarship selected by 
audition." 
5. "The United Way supplies 80 percent of the 
scholarship money. New York State Council on the 
Arts supplies 10 percent. Private contributions 
supply 10 percent." 
6. "Performance contest for lesson scholarship—Suzuki 
strings." 
7. "Combined scholarship/financial assistance program 
to begin in academic year 1984.-85." 
8. "We are presently planning a campaign to enlarge our 
scholarship fund greatly." 
9. "We hope to build up our endowed full-scholarship 
program." 
10. "We are a new school in the process of establishing 
policies and programs for financail aid and 
scholarships." 
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ADDITIONAL COMMENTS BY RESPONDENTS 
Responses to: 
Additional Comments 
1. "_m is in its second year. Many of the outreach 
programs will be considered in the future." 
2. "Our school is very young—we are planning outreach 
programs in the future." 
3. "The school of music is a program of the 
Symphony Orchestra intended to broaden availability 
and increase the level of music education in our 
region. As an adjunct to the symphony, the 
advantages are obvious both to the orchestra and the 
community as a whole." 
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LIST OF PARTICIPATING INSTITUTIONS 
Academy of Children's Music 
Fort Washington, Pennsylvania 
Anna Perlow JCC Music School 
Pittsburgh, Pennsylvania 
Belmont Music School 
Belmont, Massachusetts 
Blue Lake Community School of the Arts 
Whitehall, Michigan 
Brooklyn College Preparatory, Center for the Arts 
Brooklyn, New York 
Brooklyn Conservatory of Music 
Brooklyn, New York 
Brooklyn Music School 
Brooklyn, New York 
Bronx House Music School 
Bronx, New York 
Cape Cod Conservatory 
West Barnstable, Massachusetts 
The Center for the Arts, Inc. 
Westerly, Rhode Island 
Center Music School/JCC 
Stamford, Connecticut 
Christina Cultural Arts Center 
Wilmington, Delaware 
Cleveland Music School Settlement 
Cleveland, Ohio 
Community Arts Program 
Kalamazoo, Michigan 
Community Music Center 
San Francisco, California 
Community Music Center of Boston 
Boston, Massachusetts 
Community Music School 
Redlands, California 
Community Music School 
Buffalo, New York 
Community Music School 
Spring Valley, New York 
Community Music School 
Allentown, Pennsylvania 
Community Music School 
Richmond, Virginia 
Community School of the Arts 
Benton Harbor, Michigan 
Community School of Music and Arts 
Mountain View, California 
Community Schooll of Music and Arts 
Ithaca, New York 
Community School of the Performing Arts 
Los Angeles, California 
Darlington Fine Arts Center 
Wawa, Pennsylvania 
D.C. Music Center 
Washington, D.C. 
Delaware Music School 
Milford, Delaware 
Detroit Community Music School 
Detroit, Michigan 
Diller-Quaile School of Music 
New York, New York 
Eastern Suffolk School of Music 
Riverhead, New York 
Harlem School of the Arts 
New York, New York 
Hartt School of Music 
West Hartford, Connecticut 
Hartford Conservatory of Music and Dance 
Hartford, Connecticut 
D. Hochstein Memorial Music School 
Rochester, New York 
Indianapolis Performing Arts Academy, Inc. 
Indianapolis, Indiana 
Jenkintown Music School 
Jenkintown, Pennsylvania 
Lighthouse Music School 
New York, New York 
MacPhail Center for the Arts 
Minneapolis, Minnesota 
The Merit Program 
Chicago, Illinois 
Metropolitan School for the Arts 
Syracuse, New York 
Music Foundation for the Visually Handicapped 
Bridgeport, Connecticut 
Music Institute of the Jewish Community Center 
Staten Island, New York 
The Music School at Rivers 
Weston, Massachusetts 
Music School of Brattleboro 
Brattleboro, Vermont 
Music School of the Hudson Valley Philharmoni-q 
Poughkeepsie, New York 
Music School of North Shore Community College 
South Hamilton, Massachusetts 
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Neighborhood Music School 
New Haven, Connecticut 
Neighborhood House Music School 
Morristown, New Jersey 
Nepean School of Music 
Nepean, Ontario, Canada 
New England Conservatory of Music 
Boston, Massachusetts 
Pittsfield Community Music School 
Pittsfield, Massachusetts 
Preparatory Department, Lawrence University Conservatory 
of Music 
Appleton, Wisconsin 
Preucil School of Music 
Iowa City, Iowa 
School of Fine Arts 
Willoughby, Ohio 
Selma Levine School of Music 
Washington, D.C. 
South Shore Conservatory of Music 
Hingham, Massachusetts 
Saint Louis Conservatory and Schools for the Arts 
St. Louis, Missouri 
Turtle Bay Music School 
New York, New York 
Vermont Conservatory of the Arts 
Montpelier, Vermont 
Wausau Conservatory of Music 
Wausau, Wisconsin 
Westchester Conservatory of Music 
White Plains, New York 
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West Hartford School of Music and Dance 
West Hartford, Connecticut 
Wilmington Music School 
Wilmington, Delaware 
Wisconsin Conservatory of Music 
Milwaukee, Wisconsin 
University Settlement Music School 
Toronto, Ontario, Canada 
VITA 
Douglas Pflieger was born January 194-9 in 
Trenton, New Jersey. He received a Bachelor of 
Music in Music Therapy degree in 1972 from Loyola 
University in New Orleans. 
From 1972 to 1974-, Mr. Pflieger taught choral 
music and music appreciation at St. Joseph's 
Academy. Concurrently, he taught piano classes at 
Loyola University in New Orleans and served as 
organist and choir master at Napoleon Avenue 
Methodist Church. 
In August, 1974-> he accepted a position on the 
faculty of Assumption High School in Napoleonville, 
Louisiana, where he taught choral music and music 
appreciation at the junior and senior high school 
level. 
In June, 1976, he began work on a Master of 
Music Education degree at Louisiana State 
University, and in August, 1978, he received his 
master's degree. 
In 1976, Mr. Pflieger began teaching piano 
privately. In August, 1978, he accepted a position 
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at Metairie Park County Day School, teaching group 
and individual piano lessons. Also, in August, 
1978, he accepted the position as organist at 
Munholland United Methodist Church in Metairie, 
Louisiana. 
He became a candidate in 1981 for the Ph.D. in 
Music Education at Louisiana State University, Baton 
Rouge. 
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